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From the Editor

Celebrating 100 years
Learning from those who’ve gone before

W

hen most OSSTF/FEESO members think about their union,
they’re probably thinking about the
present or the future. They might think
about the protections they have under
their current collective agreement, or
about their benefits coverage. Maybe
they’re considering what they’re hoping
for from the next round of bargaining.
If they’re politically engaged, they might
be wondering what a new government
has in store for public education in the
province, and how the Federation will
respond. But they’re not very likely to be
pondering their Federation’s past.
In 2019, OSSTF/FEESO will be observing its 100th anniversary. There will
be a range of activities and festivities, all
celebrating—as our centennial tagline
says—a hundred years as a leader in education. But the centennial is more than a
reason to celebrate what the Federation
has become. It’s also an opportunity to
reflect on how OSSTF/FEESO came to
be the union that it is now.
There are dozens of clichés about the
value of history, including one that tells
us that if we don’t understand the past,

we can’t fully understand the present.
There is a lot of truth to that notion; a
meaningful understanding of almost any
situation requires that we understand
how that situation came to be. Similarly, an understanding of the history of
OSSTF/FEESO provides an important
sense of context that allows us to properly understand and appreciate the Federation we have today.
That’s why OSSTF/FEESO’s history
is something we’ll be focusing on over
the next year as we commemorate our
100th anniversary. That focus begins in
this issue of Education Forum, with a
compelling feature article by the Federation’s former Communications Director,
Jack Hutton, about Lt. Col. William
Michell, a decorated hero of World War
I and the first president of the Ontario
Secondary School Teachers’ Federation.
William Michell was a man who recognized injustice and unfairness when
he saw it, and who also understood the
power of solidarity and collective action
when it came to undoing injustice and
insisting on fairness. Jack Hutton tells us
about Michell and about Walter Clarke,
a Latin teacher who was instrumental in
organizing OSSTF’s clandestine founding meeting—a meeting undertaken
in the months following the Winnipeg
General Strike, in a political climate
where any hint of workers organizing
in support of their collective rights was
likely to draw accusations of Bolshevism. He tells us also about Jesse Muir,
the teacher from Ottawa who, at the
Federation’s general meeting the following year, introduced a successful motion
embedding the principle of equal pay for
equal work into the policies of OSSTF.
Of course, the story of Michell and
Clarke and OSSTF’s first meeting is
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just one of dozens of stories of those
who took risks great and small—mostly
through collective actions but sometimes through bold organizational initiatives—to move the Federation forward,
to push back against injustice and unfairness of all varieties, and to ultimately
shape the strong, principled, inclusive
union that we have in 2018.
We’ll be featuring more of those stories in Education Forum over the next
several issues as we move closer to the
anniversary of that founding meeting on
a snowy December night in 1919. Many
of the stories will be in form of excerpts
from a commemorative book that will
be published in the spring of 2019.
Written by a team of active and retired
OSSTF/FEESO members and staff, the
book will present the history of the Federation not so much as a chronological
series of events, but rather as an account
of the union’s struggles and accomplishments within specific areas of activity,
such as collective bargaining, political
action, and social justice struggles, to
name a few.
A series of short video vignettes about
the Federation’s history are also in production, and they, too, will be released
in the spring of 2019.
As we commemorate our 100th anniversary, we will, of course, celebrate
everything OSSTF/FEESO has accomplished over the decades. But let’s also
take the time to learn about and contemplate the enormous struggles and the
hard work that led to those accomplishments, and remember that it falls to us
to continue that work if we want to keep
and improve upon all those gains that
were 100 years in the making.
Michael Young, Editor
editor@education-forum.ca

Mot du rédacteur en chef

Célébrons 100 ans

Tirer des enseignements de ceux qui nous ont précédés

La

plupart du temps, quand les
membres d’OSSTF/FEESO pensent à leur syndicat, ils imaginent probablement le présent ou l’avenir. Ils pensent
peut-être aux protections qui leur sont
offertes en vertu de leur convention
collective actuelle ou à leurs avantages
sociaux. Peut-être se préoccupent-ils
de ce qu’ils souhaitent obtenir à la prochaine ronde de négociation. S’ils sont
engagés du point de vue politique, ils se
demandent peut-être ce qu’un nouveau
gouvernement prépare pour l’éducation
publique dans cette province et quelle
sera la réaction subséquente de la Fédération. Cependant, il est peu probable
qu’ils réfléchissent au passé de leur Fédération.
En 2019, OSSTF/FEESO soulignera
son centenaire. Une gamme d’activités et
de festivités sont planifiées pour célébrer,
comme le dit notre slogan, Célébrons
100 ans comme chef de file en éducation.
Cependant, le centenaire est plus qu’une
simple raison de célébrer le cheminement de la Fédération. C’est également
l’occasion de réfléchir sur le parcours
qui a façonné OSSTF/FEESO dans sa
forme actuelle.
Il existe bien des clichés sur l’importance de l’histoire, y compris celui qui
nous dit que, sans comprendre le passé,
il nous est impossible de comprendre le
présent. Et il y a du vrai à ce dicton; à
quelques exceptions près, une bonne
compréhension d’une situation nécessite que l’on comprenne comment celleci en est venue à sa présente forme. De
la même façon, découvrir l’historique
d’OSSTF/FEESO constitue un contexte
réel important qui nous permet de bien
comprendre et d’apprécier à sa juste valeur la Fédération que nous connaissons
aujourd’hui.
Voilà pourquoi l’histoire d’OSSTF/

FEESO est un sujet sur lequel nous
nous concentrerons au cours de la prochaine année, alors que nous marquerons notre centenaire. Cela commence
dans le présent numéro d’Education
Forum, avec un article fascinant par
l’ancien directeur des communications
de la Fédération, Jack Hutton, au sujet
du lieutenant-colonel William Michell,
un héros décoré de la Première Guerre
mondiale et le premier président de la
Fédération des enseignantes-enseignants
des écoles secondaires de l’Ontario. William Michell reconnaissait l’injustice
et l’iniquité lorsqu’il en était témoin et
comprenait également la puissance de la
solidarité et de l’action collective lorsque
venait le temps de contrer l’injustice et
d’instaurer la justice. Jack Hutton nous
parle de William Michell et de Walter
Clarke, un enseignant de latin qui a joué
un rôle de premier plan dans l’organisation de la réunion fondatrice clandestine
d’OSSTF, une réunion tenue dans les
mois qui ont suivi la grève générale de
Winnipeg, dans un climat politique tel
que tout soupçon d’organisation syndicale par des travailleurs visant à appuyer
leurs droits collectifs allait assurément
attirer des accusations de bolchévisme. Il
parle également de Jesse Muir, cette enseignante d’Ottawa qui, lors de l’assemblée générale de la Fédération l’année
suivante, a réussi à présenter une résolution intégrant le principe d’un salaire
égal pour un travail égal dans les politiques d’OSSTF.
Bien entendu, les écrits au sujet de
William Michell, de Walter Clarke et de
la première réunion d’OSSTF ne constituent qu’une partie des douzaines d’histoires au sujet de celles et ceux qui ont
pris des risques, grands et moins grands,
surtout au moyen d’actions collectives,
mais parfois par le biais d’initiatives
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organisationnelles audacieuses, afin de
faire avancer la Fédération, de contrer
les injustices et les iniquités de toutes les
sortes et ultimement de façonner le syndicat fort, structuré et inclusif que nous
connaissons en 2018.
Nous partagerons d’autres récits
comme celui-ci dans nos prochains
numéros d’Education Forum, alors que
nous nous approchons de l’anniversaire
de cette réunion fondatrice tenue en
cette nuit enneigée de décembre 1919.
Bon nombre de ces histoires seront
sous forme d’extraits tirés d’un livre
commémoratif qui sera publié au printemps 2019. Rédigé par une équipe de
membres et d’employés actuels et retraités d’OSSTF/FEESO, cet ouvrage
mettra au plein jour l’histoire de la Fédération, non pas en une simple série
d’événements chronologiques, mais bien
comme un témoignage des défis et des
réalisations au sein de secteurs d’activités précis, comme la négociation collective, l’action politique et les difficultés
en matière de justice sociale, parmi tant
d’autres.
Une série de clips vidéo au sujet de
l’histoire de la Fédération sont maintenant en production et ceux-ci seront
également dévoilés au printemps 2019.
Alors que nous commémorons notre
centenaire, nous célébrerons bien entendu toutes les réalisations d’OSSTF/
FEESO au fil des décennies. Cependant,
profitons aussi de l’occasion pour nous
renseigner et apprécier les immenses
défis et le travail acharné qui ont donné
lieu à ces accomplissements et rappelons-nous qu’il nous incombe de poursuivre ce travail si nous voulons conserver, voire améliorer, les acquis qui ont
nécessité 100 ans d’efforts.
Michael Young, rédacteur en chef
editor@education-forum.ca

Breaking down barriers

OSSTF/FEESO’s Equity Mentorship Program

equity

mentorship
As

OSSTF/FEESO approaches our
100th anniversary, we continue
to be guided by our motto, “Let us not
take thought for our separate interests,
but let us help one another.” At the same
time, we are also a union that has augmented our principles of solidarity with
a commitment to equity.
Equity and social justice work is not
new to OSSTF/FEESO’s history. This
important focus has been rooted in our
work since the birth of our Federation.
In 1920, when women were earning 10
to 50 per cent less than men with the
same credentials, a delegate at the first
annual meeting introduced a motion to
shake things up. Jesse Muir proposed
that “the principle of equal pay for equal
work be formally adopted into the general policy of this Federation.” Her motion passed, unanimously.
A lot has changed since the 1920s, but
not the Federation’s commitment to equity. This is evident in our Federation’s

Equity Statement, which sets out in the
opening paragraph:
“OSSTF/FEESO is a democratic
union that recognizes the importance
of encouraging and supporting involvement by all members, while recognizing
that some members have historically
been marginalized. For the Federation
to be at its best, all members must see
themselves reflected in its goals, structures, and practices.”
Delegates at the Annual Meeting of
the Provincial Assembly (AMPA) 2014
voted, as part of the Annual Action
Plan, to create a Member Participation
Survey, modelled on the Equity Survey
conducted in 2010–2011, to determine
the levels of participation in Federation
activities by members of equity-seeking
groups. Equity-seeking groups within OSSTF/FEESO include women,
members of colour (racialized members), First Nations, Métis and Inuit
members (FNMI), LGBTQ2SI mem7
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bers, and members with disabilities.
There is also a special consideration for
francophone members.
This Member Participation Survey,
which was concluded in 2016, was designed to help OSSTF/FEESO continue
to reduce barriers for equity-seeking
groups while evaluating and improving efforts to engage all members in
the activities of the Federation. The
data collected has guided further initiatives to promote equity and inclusion
in Federation functions. In undertaking this work, OSSTF/FEESO utilized
a process that is already well established
across the broader labour movement,
amongst our employers, and within the
education system.
Based on the results of this survey conducted by The Vector Poll, 70 per cent of
our members self-identified as women,
racialized persons, FNMI, LGBTQ2SI,
or persons with a disability. Compared
with the original survey, the key findings

Artwork: Anna Zhyn

program

shows that
with some notable improvements,
inequities, bias, and discrimination continue to exist
within the Federation. Data also
showed that members of equity-seeking
groups are more involved than previously. However, some groups are still less
likely to hold formal Federation roles in
some of the highest governing bodies of
OSSTF/FEESO. Data also showed that
our members have an increased level of
concern or empathy for the discrimination faced by members of equity-seeking
groups. Although there appeared to be
a reduction in the need for new initiatives to combat discrimination from the
general membership, there was strong
support for mandatory equity training.
Finally, this survey showed that fewer
members feel unwelcome at Federation
events. Still, it is important to note that
some members continue to face identifiable barriers to their participation.
The representation of equity-seeking
groups at AMPA appeared to better
align with the percentages within the
general membership. However, the
closer a Federation body is to the centre
of decision-making, the less likely that
body is to include members of equityseeking groups. Overall, 16 per cent of

all members
have held official roles in the
Federation at the
branch/worksite,
Bargaining Unit, District or provincial level
in the previous three years.
The survey shows that most equityseeking groups are close to meeting or
exceeding this participation level. Members of equity-seeking groups are most
likely to hold branch or Bargaining Unit
roles. Only six per cent of members under 30, and 18 per cent of members 50
and older, hold official roles.
Members of equity-seeking groups
make up the majority of those who were
surveyed in the 2015–2016 Member
Participation Survey. Yet, what we also
know is that these same members aren’t
represented in leadership roles within
the Federation. Simply said, the face
of our Federation does not match the
membership. Members of equity-seeking groups—and in particular, those
with intersectional identities—have yet
to be fully represented in leadership
roles within the Federation.
In response to the findings of the
2015–2016 survey, AMPA 2016 approved the development of a formal,
intensive mentorship program designed
to support members from equity-seeking groups who wish to increase their

Fifteen mentees and eight mentors from across the province gathered in Toronto at the
OSSTF/FEESO Provincial Office to begin their mentorship journey together
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involvement in
Federation leadership.
Our own OSSTF/FEESO Equity Statement tasks the organization
with addressing systemic barriers so that
all members can see themselves reflected
in our policies, practices, and priorities.
In the fall of 2018, the inaugural
group of the OSSTF/FEESO Equity Mentorship Program, consisting
of fifteen mentees and eight mentors
from across the province, gathered in
Toronto at OSSTF/FEESO Provincial Office to begin their mentorship
journey together. Program participants
received coaching and guidance from
their mentors, heard directly from provincial and local elected leaders about
their experiences, and participated in
skills-building workshops provided
by provincial office staff. As OSSTF/
FEESO looks ahead in shaping our
union over the next 100 years, this
three-year pilot leadership program is
another example of a logical next step
in the Federation’s commitment to our
ongoing equity work.
Addressing barriers to leadership opportunities by developing the necessary
knowledge and understanding is an essential goal for OSSTF/FEESO as we
strive to create a union that reflects the
make-up of our membership. Barriers to leadership can be systemic and/
or attitudinal. Making this long term,
mutually-beneficial investment in our
equity-seeking members through leadership development is an important and essential step for our Federation. We have
always dedicated significant resources
to the inclusion of more members in
OSSTF/FEESO. It is important to ensure
that the valuable insights and lived experiences of members of all equity-seeking
groups are included and supported.
Jenny Chen is an Executive Assistant working in the Educational Services Department at Provincial Office
and is the lead for the Equity Advisory
Work Group.

Podcasts as PD?

Using podcasts as part of ongoing professional development

rofessional development (PD) does
not only benefit teachers, it is a
requirement. While school boards endeavor to provide PD that they believe
is valuable, individual teachers know
best what they need, and self-directed
PD is more specific and rewarding.
At the beginning of each year, as part
of their Annual Learning Plan, teachers set out their personal learning goals.
Attending courses and workshops are
wonderful, but sometimes ambitious,
ways of pursuing one’s teaching interests; often teachers choose to review resources in their areas of study.
Podcasts are quickly becoming a popular professional resource for teachers.
Much like informative talk radio shows
that you might find on CBC or NPR,
podcasts are audio files that can be downloaded onto your computer or phone
and listened to at your convenience.
To effectively manage the podcasts you
want to access, it is best to download

a specific application, often called a
“podcatcher”; you can search online
for one that best suits the device you
are using.
At the moment, there are over
500,000 podcasts to choose from with
an estimated 18.5 million episodes. To
help you find some shows that could
potentially provide professional development in your subject area, some possible places to begin are listed below:

Physical
Education
SHAPE
America
Podcast is a monthly
show that provides
tips from leaders in
the physical education community to challenge your
thinking, allow you to discuss important issues, and give you new ideas to
try within your classes.
9
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ConnectedPE is a British podcast
produced by the ConnectedPE online
training community. It focuses on personalized coaching, discussion and professional development for all areas of
physical education.
RadioLab is a very popular podcast
and one of the giants of the podcast
community. Focusing on science and
culture, this past summer they produced a six-part series, “Gonads”, that
covered several topics around gender,
fertility and sex. While all six episodes
would appeal to any teacher who covers
health topics, the “Sex Ed” episode is
particularly interesting.

Math
Math Ed is a podcast for math teachers who want to
delve into the craft
of teaching math.

Artwork: Ronda Allan

P

Each podcast is a long interview with
international researchers in the field of
teaching mathematics.
Scientific American Mind is a podcast spun off the bimonthly magazine
of the same name. There is a great episode from August 7, 2013 that features
Toronto’s John Mighton, founder of
JUMP Math. If you have heard of the
innovative JUMP Math program and
want to know more, this is a great place
to begin.
Freakanomics Radio is a podcast of
the NPR radio show hosted by the author of the Freaknomics series of books.
If you teach statistics or want to inspire
students to see math in everyday life,
this podcast will provide surprising stories and case studies.

History
The Secret Life of
Canada is a podcast
that describes itself
as “a history podcast
about 
the country
you know, the stories you don’t.” An
essential podcast for any teacher of Canadian History, it will change the way
you think of many of this country’s traditional understandings of itself.
Dan Carlin’s Hardcore History consists of rambling adventures through
world history. Deeply researched and
actually fun to listen to, Carlin’s infectious storytelling is great for hooking
people’s interest in history.
In Our Time is a BBC podcast that
provides serious instruction on moments in history. Each episode features a trio of professors with expertise
on that episode’s particular topic, and
compelling conversation ensues. This
podcast would be of particular interest
to those who teach ancient history.

English
Grammar Girl is a
podcast of hundreds
of short (three to
five minute) episodes
which give you clear
instruction on elements of English

grammar. Need to know when to use
“that” or “which”? What punctuation
does one use with the word “however”?
Grammar Girl has you covered. Great
to share with students!
The Paris Review will take you back
to your days of studying English in
university. Need a break from teaching English and need to consume some
of it? This podcast will bring you the
best readings and interviews from the
esteemed literary journal.
Can’t Lit describes itself as “a podcast
on all things Canadian and Literature.”
If you want to increase the Canadian
content of your courses, this show’s vibrant conversations will give you lots
of options.

Science
Lab Out Loud is a
very listenable podcast that offers inspiring stories about
teaching science as
well as discussions about the challenges
faced by science teachers. Their recent
episode on science teachers spending
their own money on lab supplies is
particularly good.
Science Underground is hosted by
esteemed scientist and inventor, Ainissa Ramirez. She explores the science
behind every day things. How do fireworks work? What’s that fastest way to
get ketchup out of the bottle? Do animals gossip? Episodes are entertaining
and informative.
Life of the School is a great example of
a podcast made by a teacher for teachers, in this case specifically biology
teachers. These conversations between
biology teachers cover the everyday
challenges and joys of teaching science.

Visual Art
Art Ed Radio is
produced by the Art
of Education, a community of Art educators dedicated to lifelong learning. Episodes of this podcast
deal with practical issues that face art,
10 education forum
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such as plagiarism vs artistic inspiration, new ways to teach colour theory,
and managing art room culture. These
are real art teachers talking about real
art education issues.
KCRW’s Art Talk will keep art teachers up to date on current issues in visual art. Each episode is only three
minutes in length, but they have surprising depth and interest. Subscribing
to this podcast will provide you with
weekly inspiration.
99% Invisible is another classic podcast with wide spread appeal. While
only some episodes deal with visual
aesthetics, all episodes cover topics related to design. Smart, entertaining and
very well-produced, 99% Invisible is an
engaging listen for anyone interested in
the arts.
There are several aspects of podcasts
that make them ideal sources for the
professional development of teachers
and educators. First, somewhere out
there is a podcast perfect for you. Podcasts are so simple to create and distribute that if there is a topic you want to
hear discussed, there is likely someone
who is already doing it. Second is the
convenience of listening. You can subscribe to a podcast so that new episodes
automatically download to your phone.
Using a Bluetooth device you can listen
while commuting or washing dishes.
Third, podcasts are free. Some may ask
for donations but, for the most part,
you can listen at no charge.
Once you begin following one or two
podcasts, you will quickly learn that
podcasters form like-minded communities, and soon you’ll be introduced to
other shows with similar content. You
might even find yourself making suggestions or contributing to a podcast.
Participating in these communities will
bring your professional development
opportunities to a whole new level.
Don’t forget to share your new
found enthusiasm for podcasts with
your colleagues.
Randy Banderob is an Executive Assistant working in the Educational Services Department at Provincial Office.

LEARNING
AND
RECONCILIATION

by Ellen Hinan

—Sheryl Mattson, K-12 First Nation, Métis &
Inuit consultant

Artwork: Kristina Ferorelli

To even mention the word, “initiative,” to high school teachers
is a risky endeavour these days. Many a discussion has taken
place around the union table focused on how to juggle all
of the initiatives created at the local or provincial level and
how to effectively sift out the nuggets of educational gold
from each of them without getting too bogged down. Luckily, the latest program that I have been fortunate enough to
be involved in has been properly supported through the release of a curriculum writing team, adequate funding for
new classroom materials and moneys set aside from ongoing, teacher-driven professional development, all in response
to a professional call to action that has become a deeply
personal one.
In District 14, Kawartha Pine Ridge (KPR), many teachers
have played an active role in reconciliation for a long time. Most
schools have approached reconciliation by trying to incorporate Indigenous content into a variety of courses, but there has
never been a whole-board concerted effort to shift a compulsory course to its Indigenous counterpart. Last fall, Jack Nigro,
Superintendent of Education: First Nation, Métis, and Inuit
Education and Equity and Diversity, approached the Thomas
A. Stewart Secondary School (TAS) English department to pi-

“

At KPRDSB, an integral part of learning about
Indigenous histories, cultures and perspectives is learning from First Nation, Métis
and Inuit people when possible. We encourage teachers and schools to invite Indigenous resource people into their schools
and classrooms to provide more depth of
understanding as well as to foster positive
relationship-building. Through these visits,
a deeper and more authentic learning opportunity may provide increased insight and
foster understanding that books, videos and
internet searching just cannot provide. Encouraging the inclusion of authentic First Nation, Métis and Inuit voice and presence in our
classrooms and schools by inviting people
who are recognized Knowledge-Keepers
and Elders is fundamentally important in
our steps toward reconciliation and helps to
create conditions where all of our students
learn from Indigenous people in schools. This
learning and knowledge has been lacking historically, and with respectful inclusion in our
school environments, lasting positive impacts
can result.

“

CREATING
CURRICULUM
ROOTED IN
INDIGENOUS
KNOWLEDGE
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lot a new Indigenous English program.
John McGee, long-serving Lead Teacher
of English and Languages, reflected,
“TAS is an ideal school for this initiative
for several reasons, the first of which is
the already-existing relationships with
the two local reserves. TAS has a long
history of working with Hiawatha First
Nation and Lakefield District Secondary
School has a similar history with Curve
Lake First Nation. Now that the two
schools are combined, with those connections already in place, a positive and
inclusive environment has been created.
The fact that TAS has a relatively high
percentage of students who are First Nations is also part of this. TAS is also a
comprehensive school, both in terms of
its wide range of courses available in all
streams, and in its makeup of students—
some rural, some city, some ELL, some
integrated arts, some tech, some athletes. It’s also an accepting school with a
long history of GSA groups, a variety of
ethnicities, and a wide range of religious
beliefs. I think this culture of acceptance makes a good foundation for the
new courses.”
Several meetings took place with our
school’s admin team, local union leaders and members of the English Department to discuss how we could create and implement a fully-Indigenous
Grade 11 English program (replacing
all ENG (English) with NBE (English: Contemporary Aboriginal Voices)
and the feasibility of a September start
date. There was much discussion over
the merits of developing strong units at
each grade level vs. a fully-Indigenous
Grade 11 program. Which would be
best? In the end, we decided on both. “I
feel it is imperative that all students are
exposed to Indigenous based literature
so they can more fully understand the
history and culture of the First Peoples
on our continent (and beyond), so that

we can move forward, better equipped
to tackle deeply ingrained racism and
inequities that have been the norm for
too long. It’s about changing the narrative so that different perspectives are respected and enjoyed,” stated Marianne
Donovan, English and foods teacher.
A fully-immersive program is necessary
to tackle the complexity of Indigenous
writing and the ideas it explores.
Having always incorporated Indigenous literature into my English courses
and having just finished a stint as an
Indigenous Re-Engagement Consultant
for KPR, I was very excited to be part of
the pilot program. Greg Barraball, English teacher, was also keen to spend time
on this project. “Having had a chance
to work with a small group of First Nations students in the ‘Beliefs, Values and
Aspirations’ course the year previously
woke me up to just how much I didn’t
know about First Nations culture,” said
Greg. “Having met these students, and
having had a chance to learn a bit more
about the history of our country, I began
to realize how important the truth and
reconciliation dialogue is. I wanted to
work with people who would stimulate
my professional thinking and support
my learning in this area. I had access to
a lot of that in this process and it was
really valuable.”
In the end, Greg and I were assigned
a period during second semester with a
mandate to select texts and write material for all three Grade 11 English pathways to be presented to staff at the end
of June. A whole period per day to read
books and work closely with a colleague
I highly respect? What could be better?
Of course, then second semester
started and the full weight of what we
were about to do hit us. Day one: Greg
and I started out with only a snippet
of an advanced copy of the new NBE
curriculum, a box of books suggested
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by GoodMinds, and a rapidly growing
list of major considerations. After much
discussion that first week, we realized
that there was no clear starting point.
Simultaneously, Greg and I started reading extensively, finding the intersections
between the ENG curriculum, the new
NBE document and Growing Success,
and, most importantly, structuring our
work around the tenets of Truth and
Reconciliation, honouring and incorporating local Indigenous voices and
laying the groundwork for appreciation,
not appropriation.
Developing new material is both
daunting and energizing. Greg is a
highly organized planner. Everything
is built into complex, eye-catching and
engaging PowerPoints. My planning it
a hot mess of sticky notes and notepads
covered in writing going every which
direction, and scraps of paper frantically written upon as I try to capture
that great idea I had in the middle of
the night or on my morning jog. While
both very thoughtful, Greg and I approach course development differently;
he focused on the skills and I focused
on the big ideas. We had brief daily
check-ins and a weekly meeting to share
what we had been developing and to
brainstorm where to go next. Structured
collaboration allowed us to work both
individually and bring our strengths
to the table. Working with a colleague
who teaches and plans very differently
is an excellent way to develop a course
that will meet the needs of a variety
of teachers.
Writing for colleagues is challenging. We wanted to make sure that we
provided them with a helpful structure
with all the curriculum links included,
a variety of tasks, interesting reading
material and the ability to feel confident
that they could use our material exclusively the first time through the course,

“

It has often been said that knowledge is power.
It stands to reason then, that education is
power. No other statement rings with
more truth when speaking of our FNMI
students. Western style education is
a necessary product of our modern
world. It is this western view that will
allow our FNMI students to make their
way through the world. It will allow them
a lifestyle that they can achieve through
their own hard work and diligence. This education is something FNMI have wanted for
generations. Having Indigenous Knowledge
in the curriculum provides an opportunity for
FNMI students to connect with their heritage
and culture. This is a very different style of
education. Indigenous knowledge provides a
base for FNMI students to build on. Indigenous
Knowledge is based on Bimaadiziwin, living life
in a good way. This is very different from western style learning.
Bimaadiziwin is land-based knowledge that has been taught and
handed down through the generations. Bimaadiziwin encompasses those skills needed to find
balance in life. That balance gives us
strength through connecting with culture, traditions, ceremony and heritage.
Our language, Anishinaabemowin, holds all of
that knowledge.
When our youth have the opportunity to learn who
they are through this style of learning, they understand how important that path is to finding out
about themselves.
With all of the concern about reconciliation, Indigenous Knowledge in the curriculum is the single
most important thing the western world can do
for First Nation, Métis and Inuit Nations. Allowing
our youth to connect with Bimaadiziwin will save
our Nations.
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“

Anne Taylor, Cultural Archivist,
Curve Lake First Nation

or to tweak or redesign as they saw fit.
As part of the pilot, our superintendent
put money aside to provide ongoing PD
in the coming year and our department
is keen on using it so we can regularly
check in, discuss the material already
developed, identify and fill the gaps
and then collaborate on our final 30 per
cent culminating activities/exams. To
really launch this program well, ongoing PD that is responsive to the needs
of our specific department and students
is essential.
Knowing both the teachers and the
students would be learning together, we
created an introductory unit that covers everything from what First Nation,
Métis, and Inuit (FNMI) stands for to
the present-day echoes of residential
schools. This cultural groundwork, not
usual in an English course, will provide
the context for us to move forward as a
community of learners; it was a humbling task to put the introductory unit
together because it afforded us the opportunity to fully realize how many gaps
we needed to fill and assumptions we
needed to test. Then, each course was
broken up into units centred around a
core text, the inclusion of an Indigenous
knowledge holder and a variety of lessons and tasks that linked specifically
to the NBE curriculum. We decided
on using Google Drive as our platform
so teachers could easily collaborate
digitally. “I was really grateful for the
amount and variety of curriculum put
together. It is great that we can tackle
the actual teaching without scrambling
for resources. There is a lot to choose
from and a diverse range of assignments
that will fit many teaching styles while,
at the same time, will address the learning strands outlined by the Ministry. I
really appreciated the plethora of Canadian content,” reflected Joanne Hipkin,
English and Teacher-Librarian. As the

pilot school, we had a certain budget
to purchase new materials. We chose a
few anthologies that would work for all
pathways, then chose a core novel, play
and created book-box style independent study unit (ISU) so that we would
have enough copies of texts if a teacher
wanted to use an ISU book as the core
novel instead. We wanted to provide as
much opportunity for teacher-choice
as possible.
Finishing up the courses, Greg and
I felt good about our reading selections and lessons. Our learning curves
were steep. “There was so much I didn’t
know about First Nations culture when
I started,” Greg commented. “I am still
very much in that position. I think I will
always feel that way, but the learning is
fun. I learned a lot about systemic racism, things that had been invisible to
me, but that are as real as the tables we
sit at and very much in the way of many
members of our communities. Finally,
I learned a little bit about another set
of symbols that were not ‘Western’ in
nature. ‘Western’ culture, like every culture, has long-standing representations
or symbols that act as a shorthand for
large multifaceted ideas. When you shift
cultural symbol sets and conventions in
communication the dialogue becomes
really interesting.”
In late June, squeezed between finishing report cards and final-day activities,
we met as a department to review the
broad strokes of the new curriculum,
how we organized the course material
and our rationale for selecting the texts
we did. Then, we broke into smaller
pathway groups and reviewed each unit
together. Our goal was to send teachers home with a fully-developed program to look over, if they wanted to,
in the summer. There were two main
teacher concerns that emerged from our
roll-out day.
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To teach or not to teach. The omission of Shakespeare in any universitystream course is always a lightning rod
for debate. Greg and I presented a fullyIndigenous roster of writers and felt that
the critical analysis skills our students
will be honing will put them in good
stead for any 4U study of King Lear or
Hamlet (the plays we tend to do). Other
teachers who will be teaching 3U discussed the inclusion of The Tempest as
a means of introducing postcolonial
theory and preparing them for a Grade
12 Shakespeare unit. As a department,
we did not come to any formal conclusion. Some classes will study Drew
Hayden Taylor’s, Dead White Writer on
the Floor and other classes will study a
dead, white writer. Whether a teacher
teaches Shakespeare in their class or not,
our discussion was very meaningful in
challenging us to consider our own perspectives, blind spots and ways to teach
themes and narratives that we ourselves
might not have studied in our own
formal education.
The second concern centred around
being able to confidently teach the
material. As a department, we are asking ourselves to do what we ask our
students to do every day: learn. While
reconciliation may be an increasingly
trending buzzword, it is not eduspeak;
it is a deeply personal journey that all
Canadians have been called on to make.
As English teachers, we are expanding
our department’s reading repertoire and
brushing up on historical and contemporary issues and elements of literary
analysis. Teachers’ concern about doing
or saying something ‘wrong’ or not having an answer to a question is natural;
the way I approach this is to remind myself that avoiding Indigenous content
out of concern for doing it wrong looks
and feels the same to a student as avoiding Indigenous content because of a

misperception of its value. Our solution
is to work as a team and really support
each other’s efforts; we are all, after all,
at different places along the path. “Indigenous perspectives, issues, cultural
norms, etc. are still a little-explored area
of the Canadian social identity. This
class will hopefully continue the process
of allowing non-Indigenous students to
simply gain perspective. Indigenous culture doesn’t have to be mysterious and
scary. It is simply another side of the
Canadian perspective. It also allows Indigenous students to explore their own
cultural literature, to share their own
experiences, and to lose the label of ‘different.’ Knowledge is the only weapon
we have against fear, the stem of racism,
division, apathy, and misunderstanding.
This course will benefit all students towards that end,” reflected English teacher
Dave Kaushik.
Sheryl Mattson, our K-12 First Nations, Métis & Inuit consultant has also
been instrumental in supporting teachers’ concerns about appropriation by
connecting local Elders and knowledge
holders with our program. While we
cannot turn back time, we can capture
the spirit of the early silver covenant
chain by incorporating sustained Indigenous community involvement in
our exploration of FNMI voices in literature. We plan to have guest speakers who will speak to several Grade 11
classes at a time in our auditorium, and
engage students in small group activities
both on and off the school grounds, and
through other opportunities to connect
with the land in an authentic way.
While teaching Indigenous literature
is the right thing to do for reconciliation, it is also the right thing to do for
our students. Indigenous lit is evocative,
edgy, witty and heartbreaking. It gives
our students an opportunity to broaden
their contexts and their understand-

ing of archetypes, symbology and philosophy, to challenge the literary narrative they have studied and help them
to explore the Canadian experience
more fully.
TAS students know that Grade 11
will be different in the coming year. Several of the Indigenous students I spoke
to are both nervous and excited. One
student shared that when his mother
heard the news, she cried. She had not
imagined that such a shift could take
place between her own educational experiences and that of her son. However,
this program does not just benefit Indigenous students. NBE is just as important for non-Indigenous teachers
and students as Indigenous ones. “I’m
excited for students seeing themselves in
the rich stories, poems, plays and media
we bring into class, and to be highlighting the talents of writers close to home
and becoming a better and more balanced educator,” reflected Greg.
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Senator Murray Sinclair, Chair of the
Truth and Reconciliation Commission
is very clear: “Education got us into this
mess and education will get us out.”
At first glance, the statement seems
straightforward, simple even. While
Sinclair’s comments were directed at
a much larger audience than Ontario
teachers, the question becomes how do
we, as teachers, rise to the challenge? At
its best, public education in Ontario affords students the opportunity to learn,
to grow, to question and to think critically, to be inspired, to inspire others
and to engage in their communities;
therefore, we need to do what we do
best as OSSTF/FEESO: listen, learn,
collaborate and lead with humility
and integrity.
Ellen Hinan is a teacher in District 14,
Kawartha Pine Ridge.

Le 100e anniversaire de la Fédération
des enseignantes-enseignants des écoles
secondaires de l’Ontario est l’occasion
idéale de rendre hommage à ces hommes
et ces femmes oubliés qui ont mis en jeu
leur carrière professionnelle en créant la
Fédération, dans les mois qui ont suivi
la fin de la Première Guerre mondiale.
Presque tombé dans l’oubli, le tout
premier président de la Fédération, William C. (Billy) Michell, qui a quitté son
bureau de directeur au Riverdale Colle-

to join the war against Germany in late
1914. He headed overseas with the Canadian Expeditionary Force as a major
in May, 1915. Michell was upset to discover in England that he would remain
there as a transport officer. He lobbied
hard to be part of the front-line war in
France and finally accomplished that
in 1917, accepting a reduction in rank
from major to captain to transfer into
the trenches.

giate Institute de Toronto pour se joindre
aux efforts de guerre contre l’Allemagne
vers la fin de 1914. Il s’est rendu outremer en compagnie du Corps expéditionnaire canadien, au rang de major
général, en mai 1915. Une fois arrivé en
Angleterre, William Michell a été déçu
de constater qu’il allait y rester en tant
qu’officier du transport. Il a donc exercé de fortes pressions pour faire partie
de la ligne de front en France et a enfin
atteint son but en 1917, en acceptant
19 education forum
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une rétrogradation de major général à
capitaine afin d’être transféré dans les
tranchées.
Le jeudi 8 août 1918, William Michell s’est vu décerner la très convoitée Croix militaire, en reconnaissance
de sa bravoure exceptionnelle lors de
la bataille d’Amiens, dans le nord de
la France. Le récit des événements qui
ont mené à cet honneur mérite d’être
connu des membres d’OSSTF/FEESO
qui ne connaissent pas William C. (Billy) Michell. Il s’agit d’une fenêtre sur cet
homme qui, à son retour de la Première
Guerre mondiale, a contribué à fonder
la Fédération.
Aux petites heures du 8 août, le Capitaine Michell du régiment Queen’s Own
Rifles grelottait au fond d’une tranchée
froide et humide alors qu’il attendait de
diriger sa compagnie contre les tranchées
allemandes se trouvant à proximité. Il
devait sans aucun doute se demander s’il
allait voir de son vivant le lever du jour.
À exactement 4 h 20, le bruit déchirant
de l’artillerie éclate. Des milliers de
/suite à la page 21
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The 100th anniversary of the Ontario
Secondary School Teachers’ Federation
(OSSTF/FEESO) is the perfect time to
remember the forgotten men and women who risked their professional careers
to create the Federation in the months
that followed the end of World War I.
Almost totally forgotten is the Federation’s first president, William C. (Billy)
Michell, who left his principal’s office at
Toronto’s Riverdale Collegiate Institute

On Thursday, August 8, 1918, Michell won a coveted Military Cross for
outstanding bravery at the Battle of
Amiens in the north of France. The story
of how Michell won his medal deserves
retelling for OSSTF/FEESO members
who have never heard of him. It is a
revealing glimpse of the man who returned from World War I to help create
the Federation.
In the pre-dawn hours of August 8,
Capt. Michell of the Queen’s Own Rifles
Regiment was shivering in a cold, damp
trench as he waited to lead his company
against German trenches not far away.
He probably could not help wondering
whether he would still be alive when the
sun rose.
At precisely 4:20 a.m. there is a thunderclap of artillery. Thousands of Canadian and Australian shock troops pour
out of their trenches, advancing behind
a deafening non-stop artillery barrage
with the entire British Fourth Army

/continued from page 19

following closely behind them. Michell
recognizes a staccato sound coming
from the left of his advancing company.
A German machine gun post, hidden by
a dense fog, is firing mercilessly into the
men in front of Michell. Without hesitation, Michell signals to his headquarters
staff to follow him to the left in a suicidal charge against the unseen machine
guns. Bullets are flying everywhere. Michell’s quick response catches the Germans by surprise and the machine guns
are silenced, saving the lives of scores or
perhaps hundreds of young Canadian
soldiers. Michell, a prime target at the
front of the charge, is “severely wounded” in the opening minutes of what becomes Germany’s worst defeat to that
date. Michell’s actions on that day will
win for him a coveted Military Cross,
recognizing “courage and gallantry that
impressed all ranks.” Months later after
the war ends, Michell is welcomed back
to his principal’s office in Toronto as a
war hero, cheered by press, politicians
and a grateful city.
Fast forward to December 30, 1919.
Sixty-two high school teachers arrive secretively from around the province, at Toronto’s Oddfellows’ Temple
Hall to create a new professional organization called the Ontario Secondary School Teachers’ Federation. The
man unanimously chosen as their
first provincial president was William
Charles (Billy) Michell from Riverdale
Collegiate Institute.
Today, OSSTF/FEESO’s first president is almost totally forgotten by the
Federation that he helped to create a century ago. Equally forgotten is the secrecy
that surrounded the founding meeting
of OSSTF in Toronto. Delegates arrived
in groups of three or four to hide the fact
that a large group was meeting. The Russian Revolution had happened just two
years earlier and Canadian politicians
and editorial writers were quick to blame
labour unrest upon communist/Bolshevik sympathizers. The founding meeting
of OSSTF took place without one word
about it in public print.
Ontario public high school teachers
badly needed a strong voice to speak up

for them. In 1914 their average annual
salary was $1,322. Five years later, the
average salary had inched up to $1,709
(an annual increase of less than $80!).
Meanwhile, the consumer price index
had skyrocketed by 63.2 per cent, leaving teacher salaries at a poverty level.
Delegates at the December 1919, meeting were looking for a leader to rescue
them. They found him in William Michell, the principal turned war hero.
Also prominent at the OSSTF founding meeting was Hamilton teacher Walter Clarke. More than a year earlier,
Clarke was teaching Latin for the third
year at Lindsay Collegiate Institute. The
Department of Education permitted
Latin teachers to offer their own Grade
13 final exams that spring, allowing students with 60 per cent or more not to
write the later much-feared departmental exams. The son of the Lindsay school
board chairman’s son failed Clarke’s
Latin exam miserably and the father or-
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dered Clarke to change the mark to 60
per cent. Clarke refused. The infuriated
chairman vowed to “get him.”
Clarke promptly moved to the Hamilton school system, where he began
promoting the idea of a strong provincial federation that would protect teachers against similar injustices. He spent
many evenings and weekends preparing
a paper that argued for greater security for teachers, including higher salaries. The editor of the Hamilton Herald
promised to publish the paper without
charge if Clarke delivered it somewhere
as a speech, making it legitimate news.
Clarke read it to a meeting of Hamilton staff and the Herald published it on
November 6. Clarke and his supporters purchased 1,000 copies of the issue
and mailed a clipping of the article to
every public secondary school in Ontario. It was accompanied by a letter from
Walter Clarke asking whether the staff
/continued on page 22
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troupes de choc des forces canadiennes
et australiennes quittent leur tranchée
pour talonner un barrage assourdissant
et incessant d’artillerie, la quatrième
armée britannique avançant immédiatement derrière eux. William Michell
reconnaît soudainement un bruit saccadé venant de la gauche de sa compagnie
en mouvement. Un poste de mitrailleuses allemand, dissimulé dans un épais
brouillard, tire sans pitié sur les hommes
devant lui. Sans la moindre hésitation,
William Michell ordonne à son personnel du Quartier général de le suivre à la
gauche dans une charge suicidaire contre
les mitrailleuses cachées. Les coups de
feu proviennent de partout. La réaction
éclair de William Michell surprend les
Allemands et les mitrailleuses cessent,
sauvant la vie de vingtaines, voire de
centaines de jeunes soldats canadiens.
William Michell, étant lui-même une
cible prisée à l’avant de la charge, est
« grièvement blessé » dans les premières
minutes de ce qui allait devenir la pire
défaite des Allemands jusqu’à cette date.
Les actions de William Michell en cette
journée lui mériteront la très convoitée
Croix militaire, en reconnaissance de
« bravoure et de galanterie ayant impressionné tous les rangs ». Quelques mois
plus tard au terme de la guerre, William
Michell est accueilli de nouveau dans
son bureau de directeur à Toronto, cette
fois en tant que héros de guerre et sous
les acclamations de la presse, des politiciens et d’une ville reconnaissante.
De là, transportons-nous au 30 décembre 1919. Soixante-deux enseignants du secondaire de partout dans
la province se réunissent en secret au
Oddfellows’ Temple Hall, à Toronto, dans
le but de créer une nouvelle association
professionnelle nommée Fédération
des enseignantes-enseignants des écoles
secondaires de l’Ontario. L’homme,
choisi à l’unanimité au poste de premier président provincial, est William
Charles (Billy) Michell du Riverdale
Collegiate Institute.
De nos jours, le premier président
d’OSSTF a pratiquement été oublié par
la Fédération qu’il a aidé à fonder il y
a près d’un siècle. On a aussi tendance

à oublier le caractère secret entourant la
réunion fondatrice d’OSSTF à Toronto. Les délégués s’y sont présentés en
groupes de trois ou quatre afin de dissimuler le fait qu’un groupe important se
réunissait. La révolution russe venait de
se produire deux ans auparavant et les
politiciens et éditorialistes ne tardaient
pas à jeter la responsabilité des conflits
de travail sur les sympathisants communistes/bolcheviques. La réunion fondatrice d’OSSTF a eu lieu sans le moindre
mot à ce sujet dans les journaux.
Les enseignants des écoles secondaires publiques de l’Ontario avaient
grandement besoin d’une voix forte
qui parlerait en leur nom. En 1914,
leur salaire moyen annuel se chiffrait à
1 322 $. Cinq ans plus tard, le salaire moyen avait à peine augmenté à
1 709 $ (une augmentation annuelle de
moins de 80 $!) Pendant ce temps, l’indice des prix à la consommation avait
connu une augmentation en flèche de
63,2 pour cent, laissant le salaire des
enseignants au seuil de la pauvreté. Les
délégués à la réunion de décembre 1919
cherchaient un héros qui allait leur venir
en secours. William Michell s’est avéré
être ce héros, ce directeur d’école devenu
héros de guerre.
Une autre personne qui s’est démarquée lors de la réunion fondatrice
d’OSSTF est Walter Clarke, un enseignant de Hamilton. Plus d’un an auparavant, il enseignait le latin pour la
troisième année au Lindsay Collegiate
Institute. Le ministère de l’Éducation
avait permis aux enseignants de latin de
donner leurs propres examens finaux de
13e année ce printemps, donnant aux
élèves ayant une moyenne de 60 pour
cent ou plus l’option de ne pas passer les
examens du Ministère, beaucoup plus
redoutés. Le fils du président du conseil
scolaire de Lindsay avait coulé l’examen
de latin de Walter Clarke et son père
avait ordonné à Walter de changer sa
note à 60 pour cent, ce qu’il a refusé
de faire. Le président furieux avait alors
promis de « se venger ».
Walter Clarke est rapidement passé
au système scolaire de Hamilton où il a
commencé à faire connaître l’idée d’une
fédération provinciale forte qui protége21 education forum
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rait les enseignants contre de telles injustices. Il a passé d’innombrables soirées
et fins de semaine à la rédaction d’un
document qui argumentait en faveur
d’une meilleure sécurité pour le personnel enseignant, y compris de meilleurs
salaires. Le rédacteur en chef du Hamilton Herald avait promis de publier
son document gratuitement si Walter
Clarke le lisait quelque part comme
discours, en faisant ainsi une nouvelle
légitime. Walter a lu son document
devant les membres lors d’une réunion
du personnel de Hamilton et le Herald
l’a publié le 6 novembre. Walter Clarke
et ses supporters ont acheté 1 000 copies du numéro et ont envoyé l’article
par la poste à chaque école secondaire
publique de l’Ontario, accompagné
d’une lettre de Walter Clarke leur demandant d’envoyer un représentant à
une réunion à Toronto pendant le congé
de Noël. Le but était de discuter de la
création d’un syndicat des enseignants
des écoles secondaires. Sa demande
a engendré une réponse immédiate
et positive.
Pendant ce temps, l’idée de fonder
un nouveau groupe fort d’enseignants
gagnait simultanément du terrain à Toronto. Une réunion secrète a eu lieu au
YMCA Central de Toronto, le 12 novembre, dans le but de créer une Fédération des enseignants des écoles secondaires de Toronto. Le major général
William Michell est élu à la présidence le
19 novembre. Peu de temps après, Walter
Clarke s’est rendu à Toronto pour faire
part à William Michell des réponses largement favorables qu’il avait reçues à sa
lettre envoyée à chaque école secondaire
de l’Ontario. William et sa fédération de
Toronto se sont dépêchés de réserver le
OddFellows’ Temple Hall pour le 30 décembre, où William Michell a été élu à
l’unanimité à la présidence d’OSSTF. Il
a été davantage honoré le printemps suivant alors qu’il a été promu au rang de
lieutenant-colonel, à titre de commandant du 2e Bataillon, régiment Queen’s
Own Rifles. Un an plus tard, William
Michell indiquait lors de la deuxième
réunion provinciale d’OSSTF à Toronto que près de 90 pour cent des ensei/suite à la page 23
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would send a representative to a Toronto
meeting over the Christmas vacation to
discuss forming a high school teachers’
union. The response was both immediate and positive.
Meanwhile, the idea of creating a
new strong teacher group was gaining
traction at the same time in Toronto.
A secret meeting was held at Toronto’s
Central YMCA on November 12 to
create a Toronto Federation of High
School Teachers. Major William Michell
was elected president on November 19.
Shortly after that, Walter Clarke came
to Toronto to show Michell the overwhelmingly positive responses he had
received from the letter he had sent to
every public high school in Ontario.
Michell and his Toronto federation
enthusiastically booked the Oddfellows’ Temple Hall for December 30,
where Michell was unanimously elected
OSSTF/FEESO president. He received
more honours the following spring when
he was promoted to lieutenant colonel as
commanding officer of the 2nd Battal-

ion, Queen’s Own Rifles Regiment. One
year later, Michell reported to the second
provincial meeting of OSSTF/FEESO
in Toronto that close to 90 per cent of
public high school teachers in collegiates
and high schools had become paid-up
members (the annual fee was $3). The
big news, however, was that the 1920
meeting approved a bold schedule of
minimum salaries for its members. The
minimum for teachers in high schools
or collegiates in rural districts, villages
or towns was $1,700. The minimum
in a city high school or collegiate was
$2,000. The minimum for teaching in
a continuation school was $1,300. The
schedule was sent to every board of education on February 25 over the signature
of OSSTF President Michell. Inevitably,
some school trustees complained to the
press, but on September 2, 1921, the
Bracebridge High School Board placed
an ad saying that henceforth its teachers
would be paid according to the OSSTF
salary schedule.
Thanks to a remarkable teacher delegate from Ottawa, Jesse Muir, the
22 education forum
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1920 OSSTF meeting made history
with the first mention of the Federation
in print. On the day after the meeting,
the Globe carried a brief item on Page
4 under a bold headline: EQUAL PAY
FOR EQUAL WORK, RIGHT OF
WOMEN IN SCHOOLS. Delegates
had approved a motion from Muir recommending that “the principle of equal
pay for equal work be adopted into the
general policy of this Federation and
/continued on page 24

/suite de la page 21

gnants dans les écoles secondaires et supérieures étaient devenus des membres
payant des cotisations (les frais annuels
étaient alors de 3 $). La grande nouvelle,
toutefois, c’est que la réunion de 1920
avait approuvé un audacieux barème de
salaire minimum pour ces membres. Le
salaire minimum pour les enseignants
des écoles secondaires ou supérieures
dans les districts ruraux, les villages et les
petites villes était de 1 700 $. Le salaire
minimum dans une école secondaire
ou supérieure en milieu urbain était de
2 000 $. Et le salaire minimum pour un
enseignant dans une école complémentaire était de 1 300 $. Le barème a été
envoyé à tous les conseils scolaires, le
25 février, avec la signature de William
Michell, président d’OSSTF. Inévitablement, certains conseillers scolaires
se sont plaints aux journalistes, mais le
2 septembre 1921, le conseil des écoles
secondaires de Bracebridge a publié
une annonce indiquant qu’à compter
de cette date, ses enseignants seraient
rémunérés conformément au barème
salarial d’OSSTF.
Grâce à une déléguée remarquable
d’Ottawa, Jesse Muir, la réunion d’OSSTF
de 1920 est passée à l’histoire avec la toute
première mention de la Fédération dans
un document imprimé. Le lendemain de la
réunion, le Globe publiait un court article à
la page 4, sous le titre suivant en caractères
gras : EQUAL PAY FOR EQUAL WORK,
RIGHT OF WOMEN IN SCHOOLS
(RÉMUNÉRATION ÉGALE POUR
UN TRAVAIL ÉGAL, LE DROIT DES
FEMMES DANS LES ÉCOLES). Les
délégués avaient approuvé une résolution de Jesse Muir, recommandant que
« les principes du salaire égal pour un
travail égal soient adoptés dans les politiques générales de la Fédération et
que l’adoption de la présente politique
soit immédiatement rendue publique
dans les journaux ». Les délégués se sont
montrés tout à fait d’accord avec la première partie de la proposition, mais certains craignaient l’idée d’aller à la presse.
Jesse Muir, une des cinq enseignantes
déléguées officielles, n’a pas abandonné
la partie pour autant et a aidé à rédiger
le premier communiqué de presse de

la Fédération.
Tous ceux qui connaissaient Jesse
Muir ne se sont pas étonnés de sa détermination. Elle avait fait des vagues
en avril 1920 en démissionnant de son
poste à la direction du Département des
langues modernes au Lisgar C.I., après
que le Ottawa Collegiate Institute Board
ait refusé la demande d’une délégation
d’enseignantes prônant un salaire égal à
celui des enseignants détenant des qualifications professionnelles similaires.
Les conseillers scolaires savaient que
l’Université d’Ottawa convoitait Jesse
Muir depuis de nombreuses années
pour qu’elle devienne leur doyenne des
femmes et bon nombre lui ont demandé à maintes reprises de revenir sur sa
décision. Elle a tenu bon. Le 7 mai, le
conseil a tenu une réunion extraordinaire afin de changer son vote sur le salaire égal pour un travail égal pour les
enseignantes détenant les mêmes qualifications professionnelles. Jesse Muir a
alors gagné sa cause.
Jesse Muir a été élue troisième
vice-présidente d’OSSTF à la réunion
de 1920 à Toronto et a siégé pendant au
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moins deux ans à l’exécutif provincial.
Elle a partagé des plateformes partout en
province en compagnie du colonel Michell et de Walter Clarke. Elle a quitté
ses fonctions à l’exécutif avant de devenir présidente, et s’est peu engagée dans
les activités de la Fédération par la suite.
Un collègue à Lisgar expliquait des années plus tard que Jesse Muir était d’avis
qu’elle avait prouvé son point et qu’elle
préférait diriger ses énergies ailleurs.
De son côté, William Michell a œuvré
à titre de président fondateur d’OSSTF
pendant deux ans et est ensuite devenu président national de la Fédération
canadienne des enseignantes et des enseignants pour un mandat d’un an, en
1924. Il a par la suite été promu à Toronto au titre de directeur-surveillant
pour toutes les écoles secondaires de
Toronto. Peu de membres d’OSSTF/
FEESO savent aujourd’hui que William
Michell est honoré dans les archives du
régiment Queen’s Own Rifles, à Toronto.
Une boîte-cadre contenant les médailles
du colonel Michell, ainsi que la citation
pour sa Croix militaire, se trouvent dans
/suite à la page 24

/continued from page 22

that the adoption of this policy be at
once made public through the press.”
Delegates had no problem with the first
half of the motion, but some worried
about going to the press. Muir, who was
one of five women teachers as official
delegates, hung firm and helped to write
the Federation’s first press release.
Anyone who knew Jesse Muir would
not be surprised by her determination.
She made waves in April, 1920, by resigning as head of the Modern Languages Department at Lisgar C.I. after
the Ottawa Collegiate Institute Board
turned down the request of a women
teachers’ delegation for equal pay with
men teachers holding similar qualifications. Trustees knew that the University
of Ottawa had been wooing Muir for
years to become their Dean of Women and made many calls asking her to
change her mind. She held firm. On
May 7 the board held a special meeting to reverse their vote on equal pay for
men and women teachers holding the
same qualifications. Jesse Muir had carried the day.
Muir was elected third vice-president
of OSSTF at the 1920 Toronto meeting and served at least two years on the
provincial executive, sharing platforms
around the province with Col. Michell
and Walter Clarke. She resigned from
the executive before becoming president
and had little to do with Federation activities from then on. A colleague at Lisgar explained years later that Jesse Muir
felt she had made her point and directed
her energies elsewhere. Meanwhile, William Michell served as the founding
president of OSSTF for two years and
then became the national president of
the Canadian Teachers’ Federation for
a one-year term in 1924. He was eventually promoted in Toronto as the supervising principal for all Toronto high
schools. Few OSSTF/FEESO members
know today that Michell is honoured at
the archives of the Queen’s Own Rifles
Regiment in Toronto. A shadow box

with Col. Michell’s medals and the citation for his Military Cross award is
displayed at the regiment’s archives at
Casa Loma.
Walter Clarke, who taught Latin at
Delta Secondary School in Hamilton
for the remainder of his career, was parttime OSSTF general secretary for two
years (1920 and 1921) and was provincial president in 1924. He became the
founding editor of the Bulletin magazine
in 1921, serving in that role for five years.
Clarke eventually retired to Gravenhurst
and spent his final years writing a handwritten history of OSSTF’s early years
before his death in 1971 at the age of
81. The manuscript was found under
his bed by his landlady and kept in safekeeping until the author of this article
drove to Gravenhurst to reclaim it for
the Federation in 1978. Clarke’s history
turned into a widely circulated Federation booklet during OSSTF’s Diamond
Jubilee in 1979.
This jackdaw history of the Federation’s founding years was written with
hopes that it may encourage others to
write similar stories about forgotten
OSSTF/FEESO pioneers in their part
of the province. It is fitting, therefore,
that we end with Walter Clarke telling
us how OSSTF members from around
the entire province threw their support
behind colleagues in Fort William in
the first major confrontation between
a local school board and the brand
new federation.
In late 1921 the staff of Fort William
Collegiate Institute was the first in the
province to threaten mass resignations.
The local school board’s salary committee had selectively offered increases of
$200 to five teachers and $700 to the
principal while freezing all other salaries.
Trustees anticipated no trouble in finding replacements if the staff did resign.
To their surprise, principal E.E. Wood
announced he would rather “exist on
bread and water than be untrue to my
staff.” At the same time OSSTF President William Michell officially declared
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the support of all Federation members
in Ontario for their Fort William colleagues. Walter Clarke described the
stand-off in great detail in OSSTF’s
provincial magazine, the Bulletin, which
later became Education Forum.
As Michell predicted, the Fort William board received no outside applications. Two weeks before the resignations
were to take effect, the board voted for
a negotiated contract that restored full
harmony. Bulletin editor Walter Clarke
was over the moon about the historic
moment. OSSTF members, he said,
proved that they had “the right stuff.”
OSSTF/FEESO still has “the right
stuff” a century later. You will soon be
able to read all about it in a history that
a team of OSSTF/FEESO veterans has
been researching and writing for months
in preparation for the Federation’s 100th
anniversary in 2019. It’s time to remember why OSSTF/FEESO is recognized
as one of the finest organizations of educational workers on this planet. Happy
100th anniversary to everyone!
Jack Hutton is a former OSSTF/
FEESO Provincial Office Communications Director.

/suite de la page 23

les archives du régiment, à Casa Loma.
Walter Clarke, qui a enseigné le latin
à la Delta Secondary School à Hamilton
pendant le reste de sa carrière, a œuvré
à titre de secrétaire général d’OSSTF à
temps partiel pendant deux ans (1920
et 1921) et a été président provincial en
1924. Il est devenu rédacteur en chef
fondateur de la revue Bulletin en 1921,
demeurant dans ses fonctions pendant
cinq ans. Walter Clarke a pris sa retraite
à Gravenhurst et a consacré les dernières
années de sa vie à l’écriture à la main
de l’historique des premières années
d’OSSTF avant son décès en 1971, à
l’âge de 81 ans. Le manuscrit a été trou-

vé sous son lit par la propriétaire de son
logis et a été gardé en lieu sûr jusqu’à ce
que l’auteur du présent article se rende à
Gravenhurst pour le récupérer au nom
de la Fédération, en 1978. L’historique
de Walter Clarke est devenu un livret
de la Fédération largement circulé au
cours du Jubilé de diamant d’OSSTF,
en 1979.
Cet historique des années fondatrices
de la Fédération a été rédigé dans l’espoir qu’il puisse en encourager d’autres
à écrire des récits semblables au sujet des
pionniers oubliés d’OSSTF, dans leur
coin de province. Il est tout à fait opportun, par conséquent, que nous terminions avec les mots de Walter Clarke,
nous expliquant comment les membres
d’OSSTF de partout dans la province
ont soutenu leurs collègues à Fort William au cours de la première importante
confrontation entre un conseil scolaire
local et la toute nouvelle Fédération.
Vers la fin de 1921, le personnel du
Fort William Collegiate Institute a été
le premier de la province à menacer de
démissionner en masse. Le comité sur
les salaires du conseil scolaire local avait
offert de façon sélective des augmentations de 200 $ à cinq enseignants et de
700 $ au directeur d’école, tandis que
tous les autres salaires avaient fait l’objet
d’un gel. Les conseillers scolaires n’anticipaient pas de difficulté à remplacer tout
membre du personnel qui allait démissionner. À leur surprise, le directeur E.E.
Wood a annoncé qu’il préférait « subsister sur du pain et de l’eau plutôt que de
trahir son personnel ». En même temps,
le président d’OSSTF de l’époque, William Michell, a officiellement déclaré le
soutien de tous les membres de la Fédération en Ontario envers leurs collègues
à Fort William. Walter Clarke a décrit
la confrontation dans tous ses détails
dans la revue provinciale d’OSSTF,
Bulletin, qui est plus tard devenue
Education Forum.
Comme William Michell l’avait
prédit, le conseil de Fort William n’a
reçu aucune demande externe. Deux
semaines avant que les démissions ne
prennent effet, le conseil a voté en faveur d’un contrat négocié qui a rétabli
l’harmonie complète. Le rédacteur en

chef du Bulletin, Walter Clarke, était
plus qu’heureux de ce moment historique. Les membres d’OSSTF, dit-il, ont
prouvé qu’ils avaient « ce qu’il fallait ».
OSSTF/FEESO a toujours « ce qu’il
faut » un siècle plus tard. Vous pourrez
bientôt tout lire à ce sujet dans l’historique sur lequel une équipe d’anciens
d’OSSTF travaille depuis des mois en
préparation des célébrations du 100e an-

niversaire de la Fédération en 2019. Il est
temps de se rappeler pourquoi OSSTF/
FEESO est reconnu comme une des organisations de travailleurs de l’éducation
les plus respectées au monde. Joyeux
centenaire à tous!
Jack Hutton est un ancien directeur
des communications au Bureau provincial d’OSSTF/FEESO.

WORKSHOPS COMING TO ONTARIO
FALL/WINTER 2018-2019

Inspiring Learning and Improving Lives

ANXIETY–Practical Intervention Strategies

Ottawa: October 15; Toronto: October 15; London: October 18; Thunder Bay: October 22

DEPRESSION–Practical Intervention Strategies

Ottawa: October 16; Toronto: October 16; London: October 19

PLAY THERAPY–Tools for Helping Children and Youth
Toronto: November 1-2

CHALLENGING BEHAVIOURS IN YOUTH–Strategies for Intervention
Toronto: November 6; Ottawa: November 7

ADDICTIONS & MENTAL ILLNESS–Working with Co-occurring Disorders
Toronto: November 20; Ottawa: November 21; Thunder Bay: November 26;
London: November 28

HARM REDUCTION–A Framework for Change, Choice and Control
Toronto: November 21; Ottawa: November 22; London: November 29

CRISIS RESPONSE PLANNING

Ottawa: December 3; Toronto: December 7

MINDFULNESS COUNSELLING STRATEGIES–Activating Compassion & Regulation
London: December 10-11; Ottawa: December 10-11; Toronto: December 12-13

ATTACHMENT AND FAMILIES–Strategies for Engaging and Helping
Toronto: January 28-29

TRAUMA-INFORMED CARE–Building a Culture of Strength

Ottawa: February 11; Toronto: February 12; London: February 14;
Thunder Bay: February 27

SELF-INJURY BEHAVIOUR IN YOUTH–Issues & Strategies
Ottawa: February 25-26; Toronto: February 27-28

COGNITIVE BEHAVIOURAL THERAPY–Tools for Thinking Differently

Toronto: March 20; London: March 21; Ottawa: March 21; Thunder Bay: March 25

AUTISM–Strategies for Self-Regulation, Learning and Challenging Behaviours
Toronto: March 27-28

RESTORATIVE JUSTICE FACILITATOR TRAINING
TORONTO, ON: December 4-6, 2018 (early rate November 4)

Drawing on the work of Canada’s original restorative justice
pioneers and best practices around the globe, this national
training event will deliver the essential skills of convening
harm-focused dialogue processes within organizational and
educational settings.

www.ctrinstitute.com 877.353.3205 info@ctrinstitute.com
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You are not alone

A case story and an overview of resources for school mental health

It didn’t happen all at once. It was kind of
a gradual thing. But one day I was looking out at my class as they worked on an
assignment and my eye caught Riley’s.
Just for a second. There was something
there…. A quiet plea? A longing? An emptiness? I wasn’t sure. But it got me to thinking, when was the last time I heard Riley
speak? For that matter, when was the last
time I saw a smile? Riley was always a quiet, reliable student, but a quick check of
my mark book showed that last week’s assignment hadn’t been turned in, and there
were several unexplained absences in recent weeks. No one thing that I could put
my finger on, but taken together it made
me wonder—is everything okay?
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Artwork: Audrey Bourque

by Dr. Kathy Short

Educators are not mental
health professionals, but
they are the eyes, ears,
and hearts supporting
student mental health and
well-being every day at
school. Because they work
with students daily, they
are often the first to notice
an emerging mental health
problem. And educators are
often the first ones that a
student will approach with
an emotional concern.

I made a point of watching Riley
more closely in class. I tried to encourage engagement but my questions and
comments were met with polite, curt
replies. And there was a heaviness, like
every word came with great effort. Yes,
it seemed, there was indeed something
wrong. Something that was hindering
learning and enjoyment, making Riley
slowly and quietly withdraw from classroom life. But what was it? And what
should I say? What should I do? I wondered, what is my role as an educator in
a situation like this?
I decided to check in more regularly
with Riley, to see if I could build a bit of
a connection, hoping that might open a
door to conversation. More curt replies,
more polite answers…. But I figured
that if I was persistent, and through that
persistence conveyed my caring, this
might help to build some trust. Every
day, I made a point of welcoming Riley
to class. Every day, I was sure to make
a connection, either about our coursework, or about a current event, or a
small anecdote. It didn’t feel like I was
getting anywhere, but I kept at it, and
started to include a few other students in
my check-ins as well. It was interesting,
because I noticed a bit of a shift in the
class when I took time to do that.
I started to build in some dedicated
spaces for dialogue, at the beginning of
class and as students were packing up. I
also began to share a few strategies with
students for coping with stress leading
into upcoming assignments and midterm exams. It surprised me how eager
they were to learn about things like deep
breathing and chunking assignments. I
figured they would know this by now.
Maybe they just needed to be reminded,
or needed permission, to care for themselves. I guess that is the same for all
of us....
In spite of what I was noticing, and
the general positive spirit of the class,
Riley was still quiet, and still appeared
to be struggling. It had been a few weeks
since I first noticed, so I decided I needed to do a little research. As a biology
teacher, this was new ground for me.
We discussed student mental health and
mental illness only briefly in my teacher
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training, and that was many years ago
now. Of course, with my background in
science, I did understand theoretically
about how the brain works, and how
brain chemistry and life circumstances
can combine to cause problems in mental health. Observing it though, in real
time, with one of my students, was another matter entirely.
I went to my board’s staff website, and
found that there were actually quite a few
good resources to help me out on the topic
of mental health. For example, I hadn’t realized that the Ministry of Education had
circulated a document called Supporting
Minds: An Educator’s Guide to Supporting
Students’ Mental Health and Well-being
(www.edu.gov.on.ca/eng/document/
reports/SupportingMinds.pdf). There is
information in this resource about creating a mentally healthy classroom environment, and I was happy to see that
some of the strategies that I had intuitively come up with over the past few
months, like daily check-ins and reinforcing skills for stress management,
were actually on the list of things that
can help all students, and especially
those who struggle with mental health
problems. There was also information
about signs of common mental health
problems, and how to help.
On the board website, there were also
links to related resources. I followed
a few of these links and discovered
School Mental Health ASSIST (SMH
ASSIST). I found that this organization
uses Supporting Minds as a knowledge
base for professional learning, but that
they have created different ways to access
the information that were easier for me
to explore with the few minutes I had
each day to review this. I found a few
info sheets on topics that interested me
generally, such as anxiety in the classroom, and supporting students after a
tragic event, and I also appreciated the
online tutorial about mood problems in
the classroom. I really liked the videos
and reflection questions that were embedded, and appreciated that I could do
the whole thing in a half hour, or could
work through it a little at a time over
several days.
The other thing I discovered in my

research was that our board, like every
board in Ontario, has a Mental Health
Leader who is responsible for our mental
health and addictions strategy. I didn’t
even know we had a strategy! It was helpful to see that there is a plan, and that
our board is committed to enhancing
student mental health and well-being. In
addition to supporting ongoing learning
for our Professional Student Services
Personnel (PSSP) members, like school
social workers and psychological services staff, I came to learn that our board
strategy also includes capacity-building
for trustees, system leaders, school administrators and classroom educators.
It wasn’t just me trying to learn about
this—at every level of our system, we are
trying to grow our knowledge. It seemed
to me that there was a recognition that
this was a significant area of concern,
and that it felt new (and a bit scary) for
many of us. No one wants to do or say
the wrong things. As I read more about
this, I came to feel more connected, and
less alone, in finding support for Riley.
That got me to thinking that if I was
noticing things in my class, maybe some
of my colleagues were also seeing the
same concerns. So I checked in with
Guidance first. Riley’s Guidance teacher
indicated that she was making connections with a number of Grade 10 students about their courses and pathways,
and would be happy to reach out to
Riley for a conversation if that would
be helpful. I also checked to see what
other classes Riley had and decided to
contact the English teacher, whom I had
met a few times previously. We chatted
briefly and she said that she had noticed
similar things but wasn’t sure what to
do. She said she would help in any way
she could, and I felt like we were building a bit of a circle of caring support
around Riley.
I decided that the best next step was to
consult with someone who might have
a bit more knowledge than me about
how to support Riley. I discovered that
the school social worker, Mark, would
be in the school later in the week and
I booked a bit of time with him for a
chat. He was awesome! Without even
being asked to identify Riley, I was able

to describe my concerns and to get his
best advice for approaching things in the
classroom. He suggested that finding the
time and space away from regular class
activities to allow for conversation with
Riley might help.
So, I decided to invite Riley and a few
others from the same class to join my
“everyday science” club, which I offer
as extracurricular a couple of afternoons
a week. To my surprise all four of them
accepted my invitation, including Riley.
They were a quiet bunch, but slowly they
warmed up and within a couple of weeks
I could see that they were all—including
Riley—enjoying creating experiments
with the other students, and working on
special projects that they designed. I got
the sense that being busy, and completing small things well, without the pressure of marks, helped somehow. I kept
Mark in the loop each week and he encouraged me to be patient and persistent
in my kindness and everyday support.
A week later, it happened. Riley hesitated in the classroom after the other everyday scientists had packed up and left.
I lingered, and waited, shuffling my papers. Riley approached my desk. There
was a really long pause as Riley stood,
and then sat, next to my desk. I waited,
and without speaking, I let Riley know
that I was listening. The classroom was
quiet, the hallways were empty, distant
whistles from the gym told me that the
basketball game was still in full swing.
We had time. We had space. And Riley
began to talk. The words were bumpy
and halting, and the pain was just so
close behind the words. I listened, I nodded, I echoed back what I heard to show
I was understanding and that I cared. I
let there be silence, I didn’t try to solve
the problems. I told Riley that it was
good that the words were out, and that
together we would find someone who
could help. I thanked Riley for trusting
me. And I told Riley about Mark, and
how I could help in setting up a meeting with him, and with finding the right
words to involve parents and others who
care. I told Riley that I would be there
to help along the way. That Riley was
not alone. And that we would meet tomorrow for everyday scientists and keep
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Most mental health problems
begin during adolescence.
Educators are well-positioned to
notice the early signs of emotional
distress. Some common indicators
of an emerging mental health
problem include:
• Changes in behaviour
or personality
• Changes in attendance or
readiness to learn
• Difficulty concentrating and
completing assignments
• Appearance of fatigue, low
energy, sadness, withdrawal
• Easily frustrated, irritable,
or agitated
• Expression of intense feelings
(fear, anger, moodiness)
When a student experiences
changes in behaviour and
emotions that last more than two
weeks, seem disproportionate
to the situation and/or their
regular demeanor, and appear
to be interfering with classroom
functioning, a mental health
problem may be emerging.

Creating a mentally healthy
classroom environment, where
students feel welcome, included, and
safe helps to create good conditions
for learning. It is the little things
that educators do every day to
help students to create a sense of
belonging and competence at school
that can make a big difference.

In this case story, the student is
experiencing difficulty, but is not
showing signs that a crisis response
is required. If the educator felt
concerned that the student was at
imminent risk, because of expressed
suicidal thoughts/behaviour or
violent intent, more immediate steps
would be required. In the case of a
mental health emergency, call 911
and do not leave the student alone
while waiting for help to arrive.
Every board in the province has a
suicide prevention and intervention
protocol–know and follow your
school process for urgent care and
referral. You are not alone when
supporting a student struggling with
intense emotions.

learning together. Riley smiled then and
I saw, for the first time in a long while,
hope in Riley’s eyes.
This is a fictional account, but Riley’s
teacher is like so many of our OSSTF/
FEESO education professionals—interested, caring, and willing to help. But
educators are not mental health professionals and need ongoing support
and knowledge in order to play their
role in creating mentally healthy classrooms and helping struggling students
along the pathway to services when
needed. In Ontario, foundations have
been established through the work of
School Mental Health ASSIST (SMH
ASSIST), which is partnering with
OSSTF/FEESO and other provincial
groups to ensure that educators, school
mental health professionals, and other
key professionals are equipped with the
knowledge, tools, and confidence for
this challenging work.
School Mental Health ASSIST is a
small team of school mental health professionals, implementation scientists,
and system leaders who assist school
boards by providing provincial leadership, resources, and ongoing coaching
support. The SMH ASSIST team is
housed within the Hamilton-Wentworth
District School Board (HWDSB), but
serves every board in the province. At
HWDSB, SMH ASSIST is able to learn
alongside practicing educators to ensure
that resources and supports are useful, feasible and meaningfully enhance
knowledge and confidence. At the same
time, working provincially with stakeholder organizations to co-design and
co-create resources ensures that these
supports will resonate with education
professionals across Ontario.
Currently, OSSTF/FEESO and SMH
ASSIST are working together to pro-
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duce new resources and opportunities
for members’ learning about student
mental health, in the full spirit of collaborative professionalism. These resources
are designed to be practically-oriented
and consistent with the education professional’s role. We look forward to opportunities to jointly offer professional
learning sessions about student mental
health and to support members’ with
tools for ongoing practice. We are also
working on the development of mental
health literacy programming for students, and on a toolkit of everyday mental health promotion practices for secondary school teachers and educational
assistants. Stay tuned!
Over the coming year, educators can
anticipate a range of professional learning opportunities and student resources
to support them in their daily work. If
you have ideas, questions, or suggestions, please feel free to contact SMH
ASSIST directly at info@smh-assist.ca.

Learning about student mental
health and mental illness is not oneoff learning! It’s a complex topic that
is new for many educators. Like all
professional learning, educators are
most likely to benefit from resources
and offerings that support iterative,
incremental knowledge-building, and
have practical tools and strategies
that connect to daily classroom life.
In Ontario, a suite of mental health
literacy offerings have been created
with the research on continuous
professional development and
learning in mind. These resources
have been co-created and tailored
for different audiences, so that
school leaders, mental health
professionals, classroom educators,
guidance teachers, and other
education professionals all receive
similar information, nuanced
for their role.

School Mental Health ASSIST works
alongside the Ministry of Education
as an implementation support team,
helping all Ontario school boards to
develop and roll out a board mental
health and addictions strategy. This
organization provides leadership,
free resources, face-to-face
professional learning opportunities,
and a cross-board community of
practice for school mental health
professionals. Visit our SMH ASSIST
website, and follow us @SMHASSIST.
Have ideas or suggestions or
positive mental health stories?
Contact us: info@smh-assist.ca.
It is important that you know that you
are not alone in your efforts to support
student mental health and well-being
at school.
Dr. Kathy Short is a Clinical Child Psychologist with research and practice
interests that focus on school mental
health promotion, knowledge mobilization, and implementation science.
She is the Director for School Mental
Health ASSIST.

Some guidelines for talking with students (from Supporting Minds, p. 24)
It can be difficult to talk with a student who is expressing difficulties with their
emotions, thoughts, and behaviour These guidelines can be helpful in setting the
stage for a safe conversation that leads towards assisting the student to access
natural helpers and professional supports.
• find an appropriate place to have the conversation, so the student can talk
freely in a safe, private setting;
• start the conversation by explaining that there are limits to what can be
kept confidential;
• offer information about what you have observed in an objective,
nonjudgmental way;
• indicate that you are there to listen and, if the problem feels too big, suggest
the possibility of involving someone else who might be better able to help.
Most of the time, the student’s parent/guardian should be engaged and informed
right away, with the student’s involvement, so that they can provide ongoing
support and help in obtaining professional assistance when needed. In some
situations this may not be possible or warranted. Follow your school’s protocols
for seeking guidance on particular circumstances.

School boards across Ontario have
a range of mental health services
available within the district and
community. Not all boards have
social work or psychological services
staff. As such, referral processes,
and pathways to, from, and through
services, can vary. It is important to
know your school’s pathway, so that
you know who to turn to if a student
chooses you. You are not a mental
health professional and you do not
need to carry this alone, you just
need to help a struggling student to
find their way to help.
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by Azadeh Shirzadi

In recent years, there has been a big
push for Science, Technology, Engineering and Math (STEM) initiatives in education. Reports and recommendations
focusing on equity, diversity and inclusion (EDI) have also gained popularity
during this same period. However, few
concrete measures have been created to
unite STEM with EDI so that women
and historically marginalized people
can gain equal access to STEM. Educators have a responsibility to interrupt
and interrogate existing paradigms and
to help students (and ourselves) gain a
deep understanding of equity, bias and
systemic barriers to their (and our own)
achievement. Conversely, we must also
recognize our own privilege and how
we may be unwittingly reinforcing the
status quo.

My journey toward taking concrete
action to redress the gender imbalance
in STEM started in my own classroom.
As a secondary biology and chemistry
teacher, I often begin lessons with a
discussion of interesting new scientific
discoveries or socially topical issues. Students are eager to engage and offer their
thoughts. However, when the issues being discussed are gender based, there
tends to be push back, especially from
male students. Their most common
refrain was that Canada does not have
gender equity issues. I found this dumbfounding, and I still do. The confidence
and comfort with which our students
champion this falsehood is staggering.
As an immigrant from a country that
considers the rights of women to be half
that of a man, I have a visceral gratitude
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for the Canadian Charter of Rights and
Freedoms. However, even in a progressive country like Canada, we still have
a long way to go to achieve the ideals
of EDI. We cannot forget that women
were not considered “persons” under
Canadian law until 90 years ago, and
much more recently for aboriginal or
racialized women. It is foolish to think
that the legacy of that misogyny is not
resonating to this day.
As a scientist, studies and the statistics they generate allow me to make rational decisions. I wanted to dissect the
science of EDI data in STEM so that
I could better articulate the problem to
my students. I wanted to show them
why there is a problem and, hopefully,
how we can work together to fix it. With
this in mind, I created STEMneutral, a

program designed to empower students
(and educators) to neutralize the STEM
playing field. By examining the science
of EDI, gender-role stereotyping and
learning assertiveness strategies, participants can gain tools that will give them
a better chance to navigate the “leaky
pipeline” of their STEM careers. The
STEMneutral workshop begins by looking at where the current numbers lay.

Why should we care?
Statistics show that having more advanced degrees is correlated with greater
financial security. The higher the position—such as researcher, for example—
the greater the voice and choice one has
in determining the focus of one’s labour.
Our society faces an array of challenging
problems: global warming, food shortages, antibacterial-resistance. The list of

significant concerns goes on and on. If
we fail to have as many diverse perspectives identifying the key problems and
simultaneously working to innovate
unique solutions, we will all lose out.
What are the current trends?
The current focus has been on girlsonly programs for robotics, coding and
engineering to tackle the EDI problem
in STEM. Underlying this approach
is the theory that if we “engage” girls,
they will rise up and balance the numbers. Although engagement is a relevant
strategy, it merely perpetuates the notion that something is deficient in females, that the lack of parity is a direct
result of a lack of interest from females.
These band-aid solutions fail to address
the true source of the imbalance. The
EDI problem in STEM is due not to
biological differences or a lack of interest from females, but rather to a system
of socio-cultural practices that create
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biases against, and barriers to, women’s
progress throughout their careers. Looking at the UNESCO leaky pipeline, we
can see that women are already engaged,
they are capable and they are pursuing
STEM. However, barriers are clearly
present which hinder their progress beyond the Masters level.
The systemic socio-cultural problem
Society inculcates in us gender-role
stereotypes from within the womb.
Implicit biases are imprinted onto our
psyches from day one, which then work
to motivate and shape each of us in
ways that limit female and marginalized
peoples’ advancement. Think about the
types of toys marketed to boys versus
girls, the colouring of and messaging
on girls versus boys clothing, the types
of “role models” portrayed in pop culture. The influence of culture and media leaves an indelible thumbprint on
our brains.
This biased thumbprint is created as
early as age six. One study showed that
girls as young as six already have gendered beliefs about intelligence. At age
five both girls and boys are equally likely
to identify their own gender as being
“really, really smart.” By age six there is
a shift: gender stereotypes about intellectual ability emerge and girls are less
likely to identify their own gender as
being smart. Sadly, these gender stereotypes also influence children’s interests,
as girls are also less likely to participate
in activities said to be for “smart” children. Culture and media influence us

Artwork: Audrey Bourque

Is STEM neutral?
The UNESCO Science Report—Towards 2030 shows that across all STEM
disciplines, globally, women have
achieved parity right up to the Masters
level. However, there is a leaky pipeline
beyond the Masters level, with females
accounting for only 28 per cent of researchers. (These numbers can be misleading since in specific STEM subjects
such as math, physics, engineering,
or computer science, the numbers for
Bachelor’s graduates are much lower,
hovering around the 20 per cent mark.)
If the STEM playing field were truly
“neutral,” would the numbers of women involved in STEM drop as drastically
post-Masters?

all. We need to be conscious of how our
implicit biases are formed and how they
manipulate our perception of ourselves
and others. Only then can we make real
progress toward creating a neutral playing field for all students. [Bian et al.
(Sept 2017). Gender stereotypes about
intellectual ability emerge early and
influence children’s interests. Science,
355(6323), 389-391.]
So, why is the STEM pipeline leaky?
The leaky STEM pipeline is a result
of two broad categories of implicit bias
converging to limit female progress:
other people’s bias and our own bias.
Imagine for a moment that you have
your Masters degree in a STEM field and
are now interested in pursuing a PhD.
You send out an email to prospective
faculty requesting a meeting. Depending on the name you sign at the bottom
of that email, your chances of securing
a meeting differ greatly. Women and
minorities are collectively ignored at
2.2 to 1.4 times the rate of white males,
according to a study conducted involving 6,500 professors across the U.S.
[Source: Milkman et al. (2015). What
Happens Before? A Field Experiment
Exploring How Pay and Representation
Differentially Shape Bias on the Pathway Into Organizations. The Journal of
Applied Psychology, 100(6):1678-712.]
Imagine further, that despite this
barrier you were able to complete your
PhD and would like to obtain a lab
manager position at a university. You
send out your well-crafted resume to
prospective faculty. Again, depending
on the name that appears on the resume,
your chances are markedly varied. In
one study, identical resumes were sent
out to science faculties with randomly
assigned either male or female names
(John vs Jennifer). John was rated to be
significantly more competent and hireable than the identical female applicant,
Jennifer. Also, John was offered a higher
starting salary. [Moss-Racusin et al.
(2012). Science faculty’s subtle gender
biases favor male students. Proceedings
of the National Academy of Sciences, 109
(41) 16474-16479.]
These are just two disheartening re-

alities; the external biases that influence a person’s STEM career trajectory
are numerous. Here are a few more:
women’s publications are evaluated as
less relevant even if they have the same
impact factor. [Wenneras et al. (1997).
Nepotism and Sexism in Peer-review.
Science. Nature, 387, 341–343.] Female
candidates face more interruptions in
their job talks and often have less time
to bring their talk to a compelling conclusion. [Blair-Loy et al. (2017). Gender
in Engineering Departments: Are There
Gender Differences in Interruptions
of Academic Job Talks? Social Science,
6(1), 29.] Black women (76.9 per cent)
were more likely than other women to
report having to prove themselves over
and over again. [Williams et al. (2014)
Double Jeopardy: Gender Bias Against
Women of Color in Science.]
In all of these studies, the gender
of the faculty participants did not affect the response; i.e. female and male
faculty are equally likely to exhibit bias
against females. These implicit biases,
which both women and men have, result
in barriers for women and historically
marginalized people in STEM. Therefore, both women and men need to be
part of the solution. Acknowledgement
of our privileges and allyship are key factors in bringing neutrality to STEM.
External forces are not the only factor at play in creating the leaky pipeline.
We must consider internalized biases, as
well. Female and historically marginalized people are affected by stereotype
threat. A lifetime of exposure to society’s negative images of one’s own abil34 education forum
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ity causes an individual to feel at risk of
conforming to negative stereotypes. This
reduces one’s performance in stressful
situations because preoccupation with
feeling of being at risk depletes one’s
working memory. Studies show that
when females and historically marginalized groups are administered high-stakes
tests which are preceded by a pretest
questionnaire asking them about their
gender and race/ethnicity, their performance suffers in comparison to a second
condition, where no such questionnaire
appeared before the test.
These internalized biases against the
self result in a significant confidence
gap which is due not to authentic assessment of one’s ability, but rather to
the fear of conforming to a negative
stereotype. For example, an internal report from Hewlett Packard showed that
women apply to jobs if they meet 100
per cent of the listing criteria, while men
will apply even when they meet just 60
per cent of the qualifications. This confidence gap created by internalized bias
can limit progress down the pipeline.
When the empirical evidence clearly
illustrates and is showcased as to why
the STEM pipeline is leaky, students
(and teachers) have difficulty refuting
the systemic socio-cultural barriers at
the heart of the problem. On the other
hand, an analysis of the science of EDI
can be rather disheartening and immobilizing. There are a number of organizations and institutions pushing for systemic and cultural changes to improve
EDI, but the result of their actions will
necessarily be slow to materialize. Stu-

dents need to understand that the biases
and barriers in their path are not insurmountable, that they have some power
over their circumstances. By offering
some simple STEMneutrality tools that
are easy to adopt, my intention is to foster their confidence so that they can better navigate their STEM career pathway.
STEMneutrality tools
As previously noted, stereotype threat
creates internalized barriers to success
for certain students. Educators can
significantly decrease its impact by explicitly teaching students about it. For
example, women’s math performance
on tests improved significantly when
teachers discussed the concept of stereotype threat with their students and
offered simple reminders such as, “It’s
important to keep in mind that if you
are feeling anxious while taking this test,
this anxiety could be the result of these
negative stereotypes that are widely
known in society and have nothing to
do with your actual ability to do well on
the test.’’ [Johns et. al. (2005). Knowing
Is Half the Battle Teaching Stereotype
Threat as a Means of Improving Women’s Math Performance. Psychological
Science, 16(3):175-9.]
An additional way of combating stereotype threat is an immensely powerful
tool called value affirmations. One study
showed that a series of 15-minute value
affirmation exercises not only closed the
academic performance gaps for minority middle schoolers, but also improved
post-secondary enrolment years later.
Value affirmations have been used to

improve students’ scores in physics and
math, and even their performance in
MBA programs. The process is simple.
From a list of values (e.g. creativity, honesty, family, spirituality etc.), students
select two or three that are most important to them, and then write a reflective
piece about why, for them, these values
are so critical. When one’s sense of self
is threatened by negative stereotypes,
value affirmations help boost identity
by reaffirming individual self-worth.
[Goyer, J.P. et al. (2017). Self-affirmation facilitates minority middle schoolers’ progress along college trajectories.
Proceedings of the National Academy of
Sciences, 114(29), 7594-7599.]
Another very simple, yet highly effective way to boost one’s confidence is
to adopt a power pose before stressful
situations such as a test or an interview.
Studies show that spending just two
minutes in a power position (stances
that allow one to occupy more space,
e.g. a Wonder Woman stance) increases
testosterone levels while simultaneously
decreasing levels of the stress hormone
cortisol. Adopting a power pose allowed
participants in one study to be viewed by
interviewers as more hirable compared
to those who adopted low power poses
in which they make their bodies smaller
and occupy less space. (Although the
data has come into question recently,
even if a placebo effect is in play, why
not try it?). Being mindful of how much
space we occupy when we are communicating with other people and how this
impacts their perception of us can be a
minor adjustment with major dividends

in personal confidence. [Carney, D.R.
et al. (2010). Power Posing: Brief Nonverbal Displays Affect Neuroendocrine
Levels and Risk Tolerance. Psychological
Science, 21(10) 1363–1368.]
When students are working in groups
it is important for them to be aware of
group dynamics which elevate some
voices over others. Men interrupt more
than women overall. Additionally men
are almost three times as likely to interrupt women. By being mindful of their
role in the group, they can either try to
project their voice or check themselves
and stop interrupting others. Another
strategy focused on boosting voices
that are usually suppressed comes from
female staffers in the Obama administration. Because they wanted to change
the unfair dynamics in meetings, they
adopted a strategy they called “amplification”: when a woman makes a key
point, other women repeat it, giving
credit to its originator. This way men in
the meeting are forced to acknowledge
the source of the contribution and are
unable to claim the idea as their own.
When students are mindful of which
voices need amplification, they can
help bolster their own or check their
own privilege.
I created STEMneutral to take concrete action that redresses the gender
imbalance in STEM. Exposing the true
source of the leaky STEM pipeline—a
broad systemic socio-cultural problem
and the subsequent need to equip students with simple confidence boosting
tools—will allow students to understand the EDI problem in STEM and
improve their chances of navigating the
barriers they will invariably face. My
hope is to share this information with
other educators so that they too can
have the challenging and sometimes uncomfortable conversations about EDI
with their students (and colleagues).
The more we expose the root causes of
gender imbalance in STEM, the better
we can neutralize the playing field for
all students.
Azadeh Shirzadi is a biology and
chemistry teacher in District 12, Toronto, and the founder of STEMneutral.

35 education forum

fall 2018

n
u
r
o
t
g
n

DecidiTF/FEESO member pu
An OSS

BY

36 education forum

ard

forw
e
m
a
n
r
ts he

fall 2018

KATRINA

SALE

of fairness and inclusiveness, and I wanted to try to inject that into the election in
any way I could.
In May, I was attending the OSSTF/
FEESO Communications and Political Action Committee regional meeting with my colleagues from around the
province when I received a phone call
from a senior activist from the Ontario
New Democrats. I had been advised by
some people close to me who also have
connections to the Ontario New Democratic Party that this call could be coming. When it did, I was both surprised
and honoured. It was getting close to the
candidate nomination deadline and the
NDP was struggling to find candidates in
my area. I was asked if I would put my
name forth to be the candidate for the
newly formed riding of Aurora—Oak
Ridges—Richmond Hill. Along with the
rush of excitement, the weight of my deci37 education forum
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sion to commit to this was now firmly on
my shoulders.
Historically, this area covered by the
new riding has been a Conservative
stronghold, and not much attention
was being paid to the NDP. It was getting close to the deadline for nominations, so I had to move fast. One of my
apprehensions was the presence of some
limitations I could not change. I was still
teaching full time and knew there would
be few resources available to the campaign. This riding was not expected to be
part of any wave of popularity the NDP
might ride.
Nonetheless, this was going to be a fast
ride I could learn and grow from. As a history, civics and politics teacher I thought
to myself, what better professional development could I receive than running in
the provincial election? Within 48 hours,
I had the requisite signatures and enough

Artwork: Ronda Allan

May and June are always busy months
for high school teachers. Students are
stressed as they are preparing for the conclusion of activities and final exams, and
trying to meet their academic goals. Staff
are tired and at times appear to experience more stress than the students preparing for all the final assessments.
I do not know why I thought it would
be a good idea to take on the stress of an
election campaign on top of my already
chaotic work, family, and recreational
obligations. My friends called me crazy,
but knew why I was putting myself forward as a candidate and so did I. I did
not want a conservative Ontario and I
was weary of populist politics. Although
I knew the chances of winning in my riding were slim to none, I wanted to know
that I had done my part in the political
process, and I hoped to learn something
along the way. I grew up learning values

support to move forward with the nomination meeting. Within a week, I was signing
my nomination papers, meeting with the
returning officer and filing paperwork with
Elections Ontario—I was officially the last
New Democratic candidate to register
for the 2018 provincial election—and I
was excited.
At the beginning, I had no idea what I
had gotten myself into. I was trying to balance my work commitments and my newfound role as a political candidate. I was
given an NDP email address, asked to provide a biography and a photograph, and
had my social media and internet footprint
scrutinized. I was now receiving emails
from people I did not know about issues
I had to learn about quickly. My copy of
the party platform became well worn and
I researched issues I had never thought I
would need to understand. Luckily for me,
I had some very experienced and knowledgeable political workers in my corner. I
was going to do this.
Given that I had multiple commitments,
it was a challenge to get my name out to the
community. There were more concerns; at
first, I did not have any funds to purchase
signs or materials, nor did I have an office
or a campaign team. I had been involved
with elections in the past, canvassing and
answering phones, and I had admired the
storefronts that were transformed into
campaign headquarters covered with signs
and pictures of the candidate. Walls were
covered with calendars counting down to
election day and maps of the riding with
marks for potential voters adorned every
available wall space. There were droves of
volunteers moving in and out of the office
and eating food donated by local citizens
who wanted to support their candidate.
These offices had an energy and a vibe that
only the stress and urgency of an election
could create. My headquarters was my
backyard and my volunteers were my husband, father, one firefighter and my friends
at OSSTF/FEESO District 16, York Region who used their lunch hours to erect
and take down signs. I also had support
and sage advice from my sister in Alberta;
however, as good as her advice and encour-

agement was, she could not stake signs!
This was not a typical campaign, and as it
turned out, not a typical election.
Monday to Friday, I would go to work,
teach my classes, keep up with my marking
and, perform my role as a union branch
president during an intense end-of-year
administration period. In the evenings,
I would respond to hundreds of emails
from citizens asking questions about issues and responding to surveys from
unions, professional organizations and
community groups.
Most of the emails were asking me
where my signs were and why had I not attended the debates, (one had been during
the school day and I had received an invitation to the second one three hours before
the debate). I spent hours going through
social media seeing the comments that
were made about me, my “leftist union
work” and my lack of visibility on the
campaign trail. I should have heeded my
own advice of “not reading the comments”
but I couldn’t help myself. I was invested,
and I did care what people were saying
about me.
With two weeks to go before the election, I had acquired literature, some online presence, and my donated signs had
arrived at my ‘campaign office.’ I was excited and proud to see my name printed
in white on the orange background I was
so familiar with. Now it was time to get
the signs up. This work was added to my
evenings and weekends while I was still
navigating other obligations. Although I
knew candidates and politicians had unenviable and unforgiving schedules, I was
now experiencing this first hand. Luckily for me, I have a great group of friends
working at District 16 who were happy to
use their personal time to paint the riding
orange. Now I had a new job to do and
each and every night. I would personally
deliver signs to residents that requested
them meeting them in the process. I had
the opportunity to learn about issues and
hear the concern in their voices about the
threat of a Progressive Conservative majority victory. I had the privilege to tell them
about the NDP’s vision and Andrea’s mes-

38 education forum

fall 2018

sage. There was an alternative, even in the
staunch conservative riding in which they
lived. It was great.
As election night approached, I began
to focus my energy on follow-up emails to
those who had shown a genuine interest
in my candidacy and the NDP. I personally sent out emails to everyone reminding
them of the importance of the vote. Since
I was still working all day, this was my
own small scale get-out-the-vote plan for
election day.
By this point, people on staff and some
students at our school were aware of my
political adventures and were wishing me
luck and showing support and encouragement. I received texts and phone calls from
across Canada, from people of all political
stripes, thanking me for taking a step and
putting myself out there for something
I believed in. I can honestly say, I was
proud of myself; it took a lot of strength
and sheer guts to put myself out there, to
take the public scrutiny and to continue
to work as a teacher, community member and union representative—tough,
yet rewarding.
Unlike other political campaigns I had
been a part of in the past, my election day
was low key. A reporter from the Toronto
Star called me and asked where my election
night party was going to be held. I chuckled to myself and said I that we would be
ordering pizza to the ‘campaign office’ and
I would be spending the evening with my
volunteers watching the results come in,
and if she needed to get a hold of me, she
could call my cell phone.
The night of June 7, we hung the television in the backyard, had a few drinks,
ate some pizza and watched the results
come in. I have watched many election
results, but this was the first time I saw
Katrina Sale, candidate—wow did it feel
great. Obviously, I did not win the seat,
but at least for the next four years I will
hold the record for the most NDP votes
in the Aurora—Oak Ridges—Richmond
Hill riding!
What did I learn from this experience?
Politics is hard and putting yourself out
there is even harder. Everything you say

and do is scrutinized by social media and
the press. You need to make sure you
choose your words wisely, not only to align
with party values and policy, but also to
avoid saying anything that could be taken
out of context and twisted by those who
are trying to find anything with which to
defame you publicly. People can be mean,
disingenuous and, ruthless. One needs to
have a thick skin and remember it is not
you, it is politics. Furthermore, running
a campaign as a full-time teacher is next
to impossible. You cannot devote the time
required to be successful in an election.
People kept reminding me that in 2011
federal NDP MP Ruth Ellen Brosseau was
in Las Vegas on election day, but that was
a different election and a different time; although there were hints of an NDP swing
in Ontario, the results were much different. Would I do it again? Yes, but not unless and until I had the time to devote to
run a proper campaign with a team and a
real office.
We all know how the provincial election ended—a Progressive Conservative
majority lead by Premier Doug Ford. It
is going to be tough slogging for the next
four years.
In his short time in office, Premier
Ford has made it clear that his government will be disruptive to education in
Ontario and the professionals in the field.
Within a month of taking office the government has scrapped curriculum writing
sessions to incorporate First Nation’s history into the provincial curriculum and
abolished the current Health and Physical Education curriculum in favour of one
that dates back to when I was attending
high school.
I am left wondering how the education
system will be supported. This, though, is
why I decided to run. To add my voice and
present a vision. Although I was not successful this time, I plan to continue to advocate for our provincial and local services,
so that our province can thrive.
Katrina Sale is a history, civics and politics teacher in OSSTF/FEESO District
16, York Region.
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Beyond the classroom by Ronda Allan

Youth University

Inspiring and preparing leaders for the 21st century

N

earing the end of high school, students face the expected question
“what do you want to do after you
graduate?” After a fast four years, some
are eager to start building on a career
of choice. However, for many of these
17- and 18-year-old graduates, they do
not have a clue what career path interests them. Many go on to do a “victory
lap,” an extra year of earning high school
credits that gives a little breathing room
to shed some light on their options. But
there may be another aid to help guide
them in a direction.
Students may like to get a feel for the
land lay of the land by going on a Youth
University program. Offered through
Brock University and held on its campus in St. Catharines, these programs
provide students in grades 9–12 with
the opportunity for unique hands-on
experiential learning and skill building. In the school trip adventures, small
groups of young people work with university student mentors to discover new
interests, develop 21st century skills
and learn more about post-secondary
education pathways.
Youth University aims to inspire and
prepare leaders for the 21st century. Its
programs, activities, and research focus
on key skills and knowledge needed for
success in a world where change is constant and learning is life-long.
One of the exciting high school programs offered is a one-day outdoor adventure. The Outdoor Adventure pro-

40 education forum

fall 2018

gram is ideal for those students in, or
considering, the SHSM program in the
sector of Sports & Health and Wellness.
The Outdoor Adventure program is
rooted in experiential education methodologies and includes group team
building, personal development, and
creative problem solving through initiatives, low ropes and high ropes climbing
experiences. Students will also have an
opportunity to work on essential skills
and work habits, observe outdoor education professionals, and learn about
career options and post-secondary education pathways. This opportunity is
further enhanced with a strong followup and reflection component.
Outcomes include an opportunity to
develop awareness of, or build skills in:
• Outdoor adventure education
• Self-understanding and confidence
• Teamwork, communication, and
conflict resolution
• Task leadership and problem
solving
• Career planning and PSE pathways
Youth University also offers awareness building and exploration programs
for grades 9 and 10 that include the activities listed above as well as options in
orienteering and hiking on the Niagara
escarpment, as well as natural science,
nutrition, and health science.
For more information about the programs offered to secondary students,
please visit brocku.ca/youth-university
or call 905-688-5550 extension 3120.
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Top picks
Reviews

www.dissentmagazine.org/
category/podcast
Reviewed by Jared Hunt

A podcast series produced by Dissent,
one of USA’s leading intellectual journals, Belabored covers a range of American labour topics and current events, curated by hosts Sarah Jaffe and Michelle
Chen. Jaffe and Chen, along with hosting Belabored, write, produce, and edit
media content about emerging labour
intersectionalities for a variety of leftleaning print and online publications.
Jaffe and Chen introduce each podcast
with a brief look at some national and
international labour news and then
move on to their featured topic. Quickly
scrolling through Belabored’s six-year
history, it’s easy to see that the show’s
160 and counting episodes are a collection of snapshots told mostly through
interviews with frontline labour activists, and through folks with lived experience. Each podcast episode comes with
convenient show notes and a link to a
landing page at Dissent, which serves
as an episode table of contents and a
multi-source site of resource links relating to each show. The podcast feels
a bit like its parent periodical in that it
portrays themes around the margins of
political left-liberalism, but since Belabored strives for present-day analysis of
regionalized labour movement politics,
its trajectory comes across as stealthy
and especially relevant for union staffers,
leaders, and organizers.
With titles like “The Future of Collective Action,” “Lessons Learned on the
Picket Line,” or “West Virginia Teach-

ers Win,” hosts Jaffe and Chen are not
afraid to feature interviews with frontliners who have a particular story to tell.
Over the decades, concerted attacks by
federal and state lawmakers have greatly
reduced private sector union density to
six per cent in the United States. Public sector unions are doing better, but
nonetheless are facing the fights of their
lives as lobbyists like the Koch brothers
funnel millions into local and regional
anti-union electoral and public opinion
campaigns. Belabored episodes capture
fresh and captivating stories from these
battlefronts. The show highlights the
intersections of decent work and the social and economic impact of America’s
massive low-wage economy. Interviewed
guests on the podcast regularly speak
from a place of real-time urgency and
from a real knowledge base of organizing strategy and conviction. Take, for
example, the recent and ongoing strike
actions of hundreds of thousands of
education workers across the United
States. Faced with right-to-work policy
and essential service language, incredibly
well-organized education workers are
defying anti-worker laws by staging massive statewide strikes. Whether covering
stories about these strikes, labour conventions, or migrant workers, Belabored
hosts Jaffe and Chen routinely illustrate
that the power for change belongs to the
collective, strategic, and empowered action of workers.
Jared Hunt is a teacher in District
4, North Bay and is a member of
the provincial Educational Services
Committee.
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Social Justice Education: Stories
and Strategies for Teachers
By Blair Niblett
Wood N Barnes (November 1, 2017)
128 pages, Paperback $24.95
Reviewed by Tracey Germa

What is social justice education? Is
it leading the pickets at local MPPs’
offices? Is it taking a class trip to the site
of pipeline demonstrations? Is it even
possible to be a social justice educator
in the face of all our paperwork, policy, and prepping? In his book, Social
Justice Education: Stories and Strategies for Teachers, Blair Niblett explores
the more subtle side of what it means
to work from a narrative of advocating for social change from within the
education system.
The text is set up in two sections and
the first half explores the theory behind
the practice. It acts as a primer for those
of us taking their fledgling steps into
working to help students embrace equity, the environment, compassion, and
justice. It works as a timely reminder
for those of us in the profession who are
perhaps feeling like we just can’t sustain
the fight any longer. Focusing on the

historic frameworks of John Dewey and
Paulo Freire, Niblett contextualizes the
value of a social justice-focused education model. He provides a detailed, yet
wholly accessible analysis of the work of
these two theorists, reminding education workers that education is an inherently political practice, predicated on
principles of democracy and fairness.
He then models hands-on practical applications of these theories throughout
the book, sharing easy-to-follow activities under the banner “Praxis Points.”
The how-to activities include group
work and individual check-ins for the
educator that work as simple ways of
embedding social justice into educational practice.
The second half of the book is filled
with stories from real educators who are
embedding their own forms of social
justice work in their practice. Niblett
includes the first hand tales from nine
different education workers, each tackling a new way of defining what social
justice can look like in a classroom setting. The stories range from working
with challenging scripts as a method
of reaching otherwise “unreachable”
students, to working with texts that
insist students view their governments
through a critical lens, to challenging
what is meant by the idea of classroom.
Included between the stories are more
Praxis Point moments of reflection and
of action for the reader. It’s this synthesis of the theoretical with the practical that makes this book so relevant.
Perhaps the most important take-away
from the text is the assurance that the
work is easily accomplished, that the
act of education is ripe for the development of critical, democratic, and justice-laden learning. This book is about
the little moments, the single lessons,
and the embedded acts in our everyday
practice. Social justice education is doable and it is vital.
Tracey Germa is the 1st Vice-President of the Teacher Bargaining Unit
in District 14, Kawartha Pine Ridge
and is a member of the provincial
Communications and Political Action
Committee.

www.cultofpedagogy.com
Reviewed by Anne Kendall

When I was studying to become a
teacher, I was frustrated by the amount
of time we spent analyzing texts rather than talking about how to teach. I
wanted to know how to present material in ways that engaged my students;
I wanted tips for classroom management; I needed to feel more confident
in my new role.
Once I had my own classroom, I
continued to look for best practices:
to discover how to captivate students
who were rarely as enthusiastic about
my subject area as I was. I wish the internet had been available then: I might
have found Jennifer Gonzalez and her
insightful Cult of Pedagogy.
Jennifer Gonzalez is like your best
teaching friend and the mentor you always wanted. She takes pedagogy (the
practice of teaching) seriously, but she
approaches the art of teaching with
grace, insight and humour. Her use
of the word “cult,” she tells us on her
“Start Here” page, refers to her obsession (her word) with the practices that
underlie good teaching. She offers both
new and experienced teachers clear and
insightful explanations of some of the
most current topics and methods in
education and gives guided instructions for using best practices in our
own classrooms.
Cult of Pedagogy is designed around a
monthly blog (archived back to 2013)
divided into three general topic areas:
“The Craft” which deals with how to
fine-tune your teaching practice; “Go
43 education forum
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Deep” which explores the theoretical
fundamentals of teaching; and “Teacher Soul” which Gonzalez classifies as
getting to the “raw emotions of teaching.” The blog entries are also offered
as Podcasts, and many are supported
by video segments illustrating basic
concepts. Blog entries focus on topics
like classroom management, technology, instruction, learning theory and
leadership, as well as entries designed
to inspire or, when necessary, to consider an attitude adjustment. Gonzalez
wants us to not only be better teachers,
but also to take better care of ourselves.
Her approach is straightforward and
clear-eyed: she understands the challenges facing teachers, and addresses
them without a trace of bitterness
or condescension.
Gonzalez’s recent discussion of Single-Column Rubrics led me to redesign
some of my text-heavy evaluation documents, and her note to school administrators titled “What Your Teachers
Want You To Know” begs to be shared
with both teachers and administrators,
to remind each group of the challenges
facing the other.
Although Cult of Pedagogy is based in
the U.S., most of the topics could have
been lifted from your last PD or staff
room discussion anywhere in Ontario.
You can sign up for weekly emails from
Cult of Pedagogy, which will alert you
to new blogs or podcasts. Gonzalez also
sells products from her site, but it never
feels like a pushy hard sell.
Anne Kendall is a recently retired
teacher from District 24, Waterloo.

Last word

Willing to talk, ready to act
Doing what is needed to defend our interests

T

he policy direction of a new government at Queen’s Park always has the
potential to affect, either positively or
negatively, both the working conditions of
OSSTF/FEESO members and the overall health of publicly-funded education
in Ontario. This is true no matter which
political party forms the government, and
that is why OSSTF/FEESO is constantly
engaged in the political process. We have
always worked, when appropriate, to
maintain a meaningful dialogue with the
government of the day and with the opposition parties.
When the Progressive Conservatives
won a majority government in last June’s
election, we were understandably wary of
the direction the new Doug Ford government might take. Ford had campaigned
with no detailed platform, opting to rely
almost entirely on a series of vague slogans
about “respecting taxpayers” and cleaning up the “mess” in government. Among
his few specific promises, however, was
a commitment to cut six billion dollars
from the provincial budget, and that was a
serious concern. Any reduction in spending of that magnitude will not bode well
for education or any other important public service in Ontario.
The Ford government wasted no time
in getting down to business, and even over
the first few weeks of its mandate we saw
plenty of evidence that our initial wariness

was justified. It’s clear that the government
not only plans to move swiftly, but that its
actions are far more likely to be predicated
on political ideology than on evidencebased rationale.
The impacts are already being felt by
Ontario’s education workers. The cancellation of long-planned consultations
regarding the inclusion of Indigenous
content across the curriculum will have
lasting consequences, and not just in the
classroom. The savings are trivial but the
costs to proper implementation of the
Truth and Reconciliation Commission’s
calls to action are incalculable, and the
damage to the reconciliation process itself
is sadly inevitable.
The government’s short-sighted decision to take Ontario out of the Western
Climate Initiative cap and trade system
will also have a direct impact on Ontario
schools. A fund financed by that cap and
trade initiative would have provided $100
million for physical plant improvements
to schools.
And of course we are all aware of the
government’s decision to repeal the 2015
Health and Physical Education curriculum in favour of a 20-year-old curriculum
that teaches nothing of consent, sexual
and gender diversity, or online safety.
These are clear cases of ideology trumping sound public policy, and there are
many more. The cancellation of the basic income pilot project before any data
had been returned, for example, is a clear
affront to evidence-informed decisionmaking, and the decision to repeal the
long-overdue employment law reforms
achieved in 2017 under Bill 148 is a
glaring indication of the government’s
indifference to the challenges faced by
Ontario’s most vulnerable workers. The
conservatives have also made cuts to the
Anti-Racism Directorate, scrapped the
Green Energy Act, and reduced drug prescription coverage for children and youth.
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Disturbing though all these actions are,
none is more disconcerting than the premier’s brazen proclamation that he will
not be reluctant to use the notwithstanding clause in the Charter of Rights and
Freedoms to override the constitutional
rights of Ontarians should any of those
rights—such as the right to free collective bargaining—stand in the way of his
legislative agenda.
As if all of this were not enough, the socalled line-by-line review of the previous
government’s spending, commissioned by
Doug Ford and delivered in September by
Ernst and Young, is clearly calculated to
provide rationale for deep spending cuts
across Ontario’s public sector.
To say the least, then, the omens are extremely troubling. OSSTF/FEESO, nevertheless, will continue to make reasonable
efforts to establish productive dialogues
with decision-makers within the government. We do this not because we feel any
affinity whatsoever for the agenda the government has been following, but rather
because it is our obligation to ensure that
those decision-makers hear our concerns
and are aware of our members’ interests.
We will make those efforts, but we are
not naïve. We can see the path that Doug
Ford is on, and it’s a path that is very likely
to bring his government into direct conflict with the best interests of OSSTF/
FEESO members right across the spectrum of publicly-funded education. We
are not sitting back and waiting for that to
happen. We are taking concrete measures
to ensure that we are as prepared as possible for whatever comes our way.
Should the government move in any
direction that poses a threat to the interests of our members or publicly-funded
education, OSSTF/FEESO will be absolutely firm and resolute in the defence of
those interests.
Harvey Bischof,
OSSTF/FEESO President

Mot de la fin

Disposés à parler, prêts à agir
Faire ce qui s’impose pour défendre nos intérêts

L’

orientation générale d’un nouveau
gouvernement à Queen’s Park peut
toujours affecter positivement ou non,
tant les conditions de travail des membres d’OSSTF/FEESO que le bien-être
général de l’éducation publique en Ontario. C’est un fait, quel que soit le parti
politique au pouvoir et c’est pourquoi
OSSTF/FEESO s’engage constamment
dans le processus politique. Nous nous
sommes toujours efforcés, le cas échéant,
de maintenir un dialogue positif avec le
gouvernement en place et les partis de
l’Opposition.
Quand le Parti conservateur a remporté les dernières élections pour former un
gouvernement majoritaire en juin dernier, nous étions méfiants, avec raison, de
la direction possible du gouvernement de
Doug Ford. Celui-ci avait fait campagne
sans programme électoral détaillé, s’appuyant plutôt sur une série de slogans
vagues comme « respecter les contribuables » et « faire le ménage » au sein
du gouvernement. Toutefois, parmi ses
quelques engagements précis, on notait
la promesse de sabrer dans le budget provincial, à raison de six milliards de dollars
et cela nous a vraiment préoccupés. Toute
réduction d’une telle envergure dans les
dépenses n’augurera pas bien pour l’éducation ou pour tout service public majeur
en Ontario.
Le gouvernement Ford n’a pas perdu
de temps à mettre sa promesse à exécution et, déjà dans les premières semaines
de son mandat, nous avons constaté hors
de tout doute que nos craintes initiales
étaient justifiées. De toute évidence, non
seulement le gouvernement s’engage-t-il
à agir rapidement, mais ses actions sont
vraisemblablement davantage guidées par
une idéologie politique que par des données probantes.
Les répercussions se font déjà sentir
chez les travailleurs de l’éducation en Ontario. L’annulation de consultations plani-

fiées de longue date en ce qui concerne
l’inclusion d’un contenu autochtone dans
tout le curriculum aura des conséquences
longuement ressenties non seulement en
salle de classe. Les économies réalisées
sont négligeables, mais les coûts liés à une
mise en place en bonne et due forme de
l’appel à l’action de la Commission de
vérité et réconciliation sont incalculables
et les dommages au processus même de
réconciliation sont malheureusement
inévitables.
Et nous sommes tous au courant de
la décision du gouvernement de mettre
fin au curriculum de l’Ontario de 2015,
Éducation physique et santé, favorisant
plutôt un curriculum qui date de 20 ans
et qui ne traite aucunement du consentement, de la diversité sexuelle et de genre
ou de la sécurité en ligne.
Il s’agit de cas flagrants où l’idéologie
vient surpasser les politiques publiques
saines et il y en a bien d’autres. L’annulation du projet-pilote portant sur le revenu
de base avant même d’en connaître les
données, par exemple, va complètement à
l’encontre d’une prise de décision fondée
sur des données probantes. En outre, la
décision d’abroger les réformes des lois sur
l’emploi longuement attendues, obtenues
en 2017 en vertu du projet de loi 148, est
un exemple indéniable de l’indifférence
du gouvernement face aux défis auxquels
font face les travailleurs les plus vulnérables en Ontario. Les Conservateurs
ont également réduit le financement à la
Direction générale de l’action contre le
racisme, a abrogé la Loi sur l’énergie verte
et a réduit la couverture des médicaments
prescrits pour les enfants et les jeunes.
Aussi inquiétantes que puissent paraître
ces actions, rien n’est plus désemparant
que la déclaration impudente du premier
ministre voulant qu’il n’hésite pas à se prévaloir de la disposition de dérogation de
la Charte canadienne des droits et libertés pour l’emporter sur les droits consti-
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tutionnels des Ontariennes et Ontariens,
dans les cas où ces droits, comme le droit
à la libre négociation collective, feraient
obstacle à son programme législatif.
Et comme si tout cela ne suffisait pas, le
soi-disant examen ligne par ligne des dépenses du gouvernement antérieur, exigé
par Doug Ford et produit en septembre
par la firme d’experts Ernst and Young,
est un geste bien calculé afin de justifier
des compressions massives sur l’ensemble
du secteur public de l’Ontario.
Le moins qu’on puisse dire, c’est que
la situation s’annonce plutôt mal. Néanmoins, OSSTF/FEESO continuera de
déployer tous les efforts raisonnables pour
établir des dialogues productifs avec les
décisionnaires au sein du gouvernement.
Cela ne signifie aucunement que nous
sympathisons de quelques façons que ce
soit avec le programme du gouvernement,
mais bien parce qu’il est de notre devoir
de faire en sorte que ces décisionnaires entendent nos préoccupations et soient mis
au courant des intérêts de nos membres.
Certes, nous allons déployer ces efforts, mais sans pour autant nous leurrer.
Nous voyons bien la voie dans laquelle
Doug Ford s’engage et c’est une voie qui
mènera très vraisemblablement son gouvernement vers un conflit direct avec les
meilleurs intérêts des membres d’OSSTF/
FEESO, dans toutes les sphères de l’éducation publique. Nous n’allons pas attendre que cela se produise. Nous adopterons des mesures concrètes pour faire en
sorte que nous soyons le mieux préparés
pour affronter ce qui nous attend, quoi
que cela puisse être.
Si le gouvernement choisit de prendre
une direction qui vient menacer les intérêts de nos membres ou de l’éducation
financée à même les deniers publics,
OSSTF/FEESO les défendra de façon
ferme et résolue.
Harvey Bischof,
président d’OSSTF/FEESO

Events

Conferences,
PD opportunities and
other items of interest

January 18–20, 2019
The Council of Outdoor Educators
of Ontario
Make Peace with Winter 2019
Bark Lake Leadership and
Conference Centre
Irondale, ON

Plan to join the Council of Outdoor
Educators of Ontario for two days of
professional development, experiential
learning and winter fun. Make Peace
with Winter is a retreat-style conference
for educators interested in learning how
to share the outdoors with their students
in the coolest of seasons! Snowshoeing,
cross country skiing and winter camping
skills; games, crafts, learning activities;
snow science, winter ecology and much,
much more. For more information, visit
www.coeo.org
January 20–February 2, 2019
Ontario Library Association Super
Conference
Metro Toronto Convention Centre,
North Building
Toronto, ON

The Ontario Library Association is
Canada’s largest library organization
and OLA’s Super Conference is Canada’s
largest continuing education event in
librarianship. Within the Super Conference event is the country’s largest library
tradeshow. The program is a tribute to
the ability of OLA members to balance
the cutting edge and the practical in a
way that can satisfy an increasingly diverse number of member interests and
needs. For more information, please visit
www.olasuperconference.ca.

February 8–9, 2019
Autism Awareness Centre
Vancouver Conference
Marriott Vancouver Airport Hotel
Richmond BC

At Autism Awareness Centre Conferences, participants learn practical skills
that can be immediately implemented
into existing curriculum and training
programs, at home or in school! Presentations at the Vancouver conference:
Positive Strategies for Supporting SelfRegulation, presented by Dr. Ruth Aspy,
Director of Programming at Common
Threads Family Resource Center in Madison, Wisconsin, and Special Interests
and Kindness: Evidence Based Practice
2.0, presented by Elisa Gagnon, creator
of the Power Card Strategy and the coauthor of the award winning book Power
Cards, 2.0. For more information, visit
www.autismawarenesscentre.com/
shop/conferences-training/conferences/
vancouver-bc-february-8-9-2019.
April 11–12, 2019
Association for Special Education
Technology
Conference 2019
Sheraton on the Falls
Niagara Falls, ON

A conference that is specifically targeted towards assistive technologies,
universal designs for learning, and 21st
century instructional technologies to support diverse learners. Delegates will have
the opportunity to choose from a wide
variety of relevant, informative, and engaging workshops. The keynote speaker
will be author and comedian Rick Green.
Green is the founder of the groundbreaking website TotallyADD.com, as
well as the producer of two outstanding
documentaries on adult Attention Deficit
Hyperactivity Disorder (ADHD/ADD):
“ADD & Loving It?!” and “ADD & Mastering It!” For more information, visit
www.aset-ontario.ca.
APRIL 25–27, 2019
4th Annual CIAAA Athletic Directors
Conference
Coast Canmore Hotel
Canmore, AB

The conference offers a mixture of content, networking, and social opportu46 education forum
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nities combining for a dynamic, customizable, Athletic-Director centered
professional development experience. It’s
a great professional development opportunity for new, experienced and aspiring
athletic directors, and teacher-coaches.
The conference will include opportunities
to access up to 4 Leadership Training Program Courses, up to 9 workshops, and as
well as guest speakers, vendor exhibitors,
and plenty of networking and social opportunity. For more information, visit
www.ciaaa.ca.
May 10, 2019
EcoLinks 2019
Presented by the Ontario Society for
Environmental Education
High Park Nature Centre
Toronto, ON

EcoLinks is not your typical conference.
Instead of sitting in a darkened room
watching a PowerPoint presentation, the
day is packed with hands-on, classroomready activities for teaching Ontario curriculum through an environmental lens.
Not only is the day a lot of fun, you’ll
return to your school with new activities and skills for teaching environmental
education. This year the conference workshops cover five themes: inquiry-based
learning, makerspaces and loose parts
play, exploring food systems through
environmental education, Indigenous
perspectives & environmental education,
and environmental justice. For more
information, visit: www.home.osee.ca/
news-and-events/ecolinks-2019.
May 16–18, 2019
Ontario Association for Math
Education Annual Conference
University of Ottawa
Ottawa, ON

The annual conference in 2019 will be
hosted by the Carleton-Ottawa Math
Association (COMA) on the University of Ottawa campus. The theme for
the conference is “All In”. A full slate
of speakers will include Eli Luberoff of
Desmos.com, Dr. Marian Small (One
Two Infinity), Jennifer Wilson (Easing
the Hurry Syndrome), and Amy Lin,
co-director of Blue Skies Teaching and
Learning. For more information, visit
www.oame2019.ca.

Getting ahead means knowing where you stand.
Empower yourself with a kickstart.
Want to get ahead? Empower yourself. Take the Financial Kickstart Challenge.
It assesses where you’re at and helps you plot a course with educator-specific
tips, tools and resources. Get where you want to go. It kicks off here.

Empower yourself today.
Take the Financial Kickstart Challenge at educatorskickstart.ca

Picture yourself
sailing away on a

Caribbean
cruise!
Enter now for your chance to win a Caribbean cruise for two,
valued at over $5,500!

OTIP.com/OSSTFWin
ADDITIONAL PRIZES AVAILABLE TO BE WON

Enter the OTIP/Edvantage “Sail Away” Contest. No purchase necessary. Win a Caribbean Cruise for two from Sarracini Travel and Carnival Cruise Line, valued at approximately $5,500 CAD. There are also 25 secondary prizes to be won. Go to
www.otip.com/OSSTFWin for more details and to enter the “Sail Away” contest. Open to all active and retired Ontario education members. Must be an Ontario resident, minimum 18 years of age to enter. Contest closes August 31, 2019. Selected winners
must correctly answer a skill-testing question. Full contest rules at www.otip.com/contest-rules. Odds of winning any of the prizes, including Grand Prize, depend on entries received by each draw date for the specific prizes. Winners of a secondary prize
are eligible for Grand Prize. Restrictions apply.

