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From the Editor

Experience, knowledge, and truth for the win
Making a better tomorrow together

W

e are Zoomed out , we are
exhausted by the strain of
fighting to keep our families, friends, and
communities safe. The struggles are real
and the impact will be long term. But
through all of this I am given hope by
the stories and the individual moments
of grace and kindness that abound.
As labour activists, grassroots
members, and leaders we can see the
power of kindness and the power of
valuing the voices and experiences of
those around us. I take this to heart in
the work I do as editor of Education
Forum. I’m proud to see the diversity

of voices and experiences we have been
able to showcase in recent issues and this
Spring 2022 issue is no different.
OSSTF/FEESO President, Karen
Littlewood and Executive Officer,
Hayssam Hulays highlight their
experiences at COP26 in Glasgow
Scotland. Hearing about the influence
labour continues to have in pushing for
real action on the climate crisis is a story
of hope and of frustration. Addressing
global climate change means working
together and reconfiguring our actions
to make meaningful impact, no matter
how small.
Dan Stevens writes about the
power of looking back at knowledge
gained from the past and shaping
it to help improve things in the
future in “Traditional knowledge
and education.” He reminds us that
education is an individual journey,
and that similarly “As a Federation,
we must take the time to examine
who we are, where we come from
and where we want to be.” In
“Disinformation and hate during the
COVID-19 era” Elizabeth Simons
of the Canadian Anti-Hate Network
highlights how knowledge can be a
powerful tool for dismantling hate
and oppression.
The idea of knowledge and change
is echoed in OSSTF/FEESO’s
Education Platform, showcased
in the article “OSSTF/FEESO’s
Education Platform: Strengthen
Public Education—Rebuild Ontario”
the Federation’s Election Organizers
review our advocacy and lobbying
document which centres the
province’s growth in increased
supports
for
publicly-funded
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education. With the upcoming June 2,
2022 provincial election, this platform
shapes our messaging for electing an
education-friendly,
worker-friendly
government.
The pending election weighs heavily
on the minds of all in education, and of
those who hope for a better future that
supports communities and addresses
systemic inequities. Vaino Poysa’s article
provides important updates on the court
challenge to Bill 307, which amended
sections of the Election Finances Act,
placing significant limits and restrictions
to the amount and type of political
advertising that third party political
advertisers, including unions, are able to
make.
These articles, along with others in
this issue, provide me with one common
message—that the past offers us lessons
to change the future and that the future
is one that must value lived experience,
knowledge, and truth in order to stand
up to the challenges we face. Civil
society, labour, and equity work are the
basis of bringing us a better tomorrow. I
hope that you find the contents of this
issue as inspiring as I do and I hope the
magazine comes to you in wellness and
hope.
In solidarity,
Tracey Germa, Editor
tracey.germa@osstf.ca

Mot de la rédactrice en chef

Expérience, connaissance et vérité pour la
victoire
Construire ensemble un avenir meilleur

En tant que militantes et militants
syndicaux, membres de la base et dirigeantes et dirigeants, nous pouvons voir
le pouvoir de la gentillesse et le pouvoir
de valoriser les voix et les expériences de
ceux qui nous entourent. Je prends cela
à cœur dans le travail que je fais en tant
que rédactrice en chef d’Education Forum. Je suis fière de voir la diversité des
voix et des expériences que nous avons
pu présenter dans les derniers numéros
et ce numéro du printemps 2022 n’est
pas différent.
Karen Littlewood, présidente d’OSSTF/
FEESO, et Hayssam Hulays, agent de
l’Exécutif parlent de leur expérience à la
COP26 à Glasgow (Écosse). Entendre
parler de l’influence que les syndicats
continuent d’avoir pour faire pression
en faveur d’une action réelle sur la crise
climatique est une histoire d’espoir
et de frustration. Pour faire face au
changement climatique mondial, il faut
travailler ensemble et reconfigurer nos
actions afin d’avoir un impact significatif, aussi petit soit-il.
Dan Stevens parle du pouvoir de
l’examen des connaissances acquises
dans le passé et de leur transformation
en vue d’aider à améliorer les choses à
l’avenir dans Connaissances traditionnelles et éducation. Il nous rappelle que

l’éducation est un parcours individuel
et que, de même, en tant que Fédération, nous devons prendre le temps
d’examiner qui nous sommes, d’où
nous venons et où nous voulons aller.
Dans Disinformation and hate during
the COVID-19 era (Désinformation
et haine à l’époque de la COVID-19),
Elizabeth Simons, du Canadian AntiHate Network, souligne la façon dont
la connaissance peut être un outil
puissant pour démanteler la haine et
l’oppression.
L’idée du savoir et du changement est
reprise dans le programme en matière
d’éducation d’OSSTF/FEESO, présentée dans l’article de couverture intitulé
Programme en matière d’éducation
d’OSSTF/FEESO : Renforcer
l’éducation publique : Reconstruire
l’Ontario, les organisatrices et organisateurs des élections de la Fédération
passent en revue notre document de
revendication et de lobbying qui met
l’accent sur la croissance de la province
en augmentant le soutien à l’éducation
financée à même les deniers publics.
À l’approche des élections provinciales
du 2 juin 2022, ce programme façonne
notre message pour l’élection d’un
gouvernement favorable à l’éducation
de même qu’aux travailleuses et travailleurs.
Les prochaines élections pèsent lourdement sur l’esprit de tous ceux et celles
qui travaillent dans le domaine de
l’éducation et ceux et celles qui espèrent
un avenir meilleur qui soutienne les
communautés et s’attaque aux inégalités
systémiques. L’article de Vaino Poysa
fournit des mises à jour importantes
sur la contestation judiciaire du Projet
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de loi 307, qui a modifié des dispositions de la Loi sur le financement des
élections, en imposant des limites et des
restrictions importantes au montant de
tout type de publicité politique que les
annonceurs politiques tiers, y compris
les syndicats, peuvent faire.
Ces articles, ainsi que d’autres dans ce
numéro, m’apportent un message commun : que le passé nous offre des leçons
pour changer l’avenir et que l’avenir soit
un avenir qui doit valoriser l’expérience
vécue, la connaissance et la vérité afin
de relever les défis auxquels nous sommes confrontés. La société civile, le
travail et l’équité sont la base pour nous
apporter un meilleur avenir. J’espère
que vous trouverez le contenu de ce
numéro aussi inspirant que moi et que
le magazine vous apportera bien-être et
espoir.
En toute solidarité,
Tracey Germa, rédactrice en chef
tracey.germa@osstf.ca

Photo credit: michaelhurcomb.com

N

ous en avons assez de Zoom, nous
sommes fatigués de la tension de
devoir lutter afin d’assurer la sécurité
de nos familles, de nos amis et de nos
communautés. Les luttes sont réelles et
l’impact sera à long terme. Mais malgré
tout cela, les histoires et les moments
individuels de grâce et de gentillesse qui
abondent me donnent de l’espoir.

that uphold systemic barriers. The
end game for me of this perpetual
dance, is to shift our societal cultural
blueprint forward in re-visioning
“Blackness” rooted in our past,
and present, ultimately for the
empowerment of Black peoples in
the future.

"Once you do away
with the idea of
people as fixed, static
entities, then you
see that people can
change, and there is
hope." - bell hooks
By Carmella Goodridge

I never sought out to publish my
ideas on anti-Black racism, yet I was
forced to protect my intellectual
property, as I have been perpetually
forced to protect my cultural identity
and Blackness from those who seek
to disregard them. Truth be told,
when I began my teaching career
20 years ago, the notion of working
in a union space, and becoming
an Anti-Black Racism Officer was
never what I envisioned for myself—
professionally or personally. The
District 16, York Region Anti-Black
Racism position created in tandem
with the launch of the Dismantling
Anti-Black Racism Strategy by my
Board, was never one that I planned
to take on, as I had been disrupting
discrimination, racism, and hate,

Foundational
principles: The 4 As
way before it became an accredited
job position.
I have grown up understanding
racism—often ubiquitous and
furtive, existing in the atmosphere
that I live and breathe, it has tried
to define and change the essence of
my being, yet I fight every day for
my survival, my victory, and my
joy above this organism that has
for centruies been at the root of
hate, calamity, and violence. I have
been born into a world of advocacy,
activism, and resilience, passed down
from my mother and her mother’s
mother before her, interwoven
through a strong cultural lineage
from the shores of Guyana, Barbados,
Trinidad, and originating from the
ports of Ghana, West Africa. My rich
cultural legacies continue to pulse in
me and through me, propelling me
forth in my present moment, as I
affirm and solidify the abundance of
Black peoples and our narratives.
The surge of interest and wanting
to implement equitable and antiracist practices by social institutions
has increased exponentially after the
collective and global racial reckoning
experienced over the past few years.
The racial violence and injustice are
senseless , often resulting in tragic
deaths. In my role as the Anti-Black
Racism Officer, I often vacillate
between being both vulnerable and
exposed; I share sacred parts of my
Black identity to inform and to
be of purpose in the eradication
of racism, while also having to be
bold and relentless in challenging,
and questioning organizational
structures, policies and practices
6
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I set out to design my own
framework in dismantling anti-Black
racism through the creation of my 4
Principles in Dismantling AntiBlack Racism: Acknowledgement,
Awareness,
Action
and
Accountability,
produced
as
informational tenets and a poster
campaign to support teachers in
York Region as they abolish antiBlack racism in their pedagogical
approaches, school communities,
and board policies.
The intent in having these
guiding principles as a structure
for my portfolio was to implement
deliberate and actionable steps in
shifting individual mindsets through
self-reflection, while examining
school culture and organizational
structures. The point is to have
educators and education workers
set priorities to create structures and
measurable evidence-based goals
necessary to dismantle anti-Black
racism. As we eradicate systemic
racism and discrimination, the list
of strategies, policies, and supports
must continue to evolve, as our
understanding continues to grow
and expand.

Taking back what's
mine: Intellectual
property
The 4 Principles, also known as
the “4 As”, are clear, concise, and
easy to comprehend. And they
were well received by members of
the District and the York Region
District School Board. However,

4 Principles of dismantling anti-Black racism
Acknowledgement: Listen to Black voices that have been impacted by racism and systemic barriers with an open mind
Awareness: Educate yourself about socio-historical impacts of anti-Black racism and Black experiences
Action: Must be relational, intentional, and sustainable, rather than performative or transactional
Accountability: Requires commitment in being cognizant and critical of inequities in organizational policies in consultation
with Black communities.

inventions must be continuous and
it must be achieved by crediting
and citing of sources. As illustrator
Danielle Coke tweeted about justicerelated artwork being taken without
citation, “...you are reinforcing the
same system that we are trying to
dismantle. You are not amplifying
us; you are centering yourself.”
According to Allies for Change, a
network of educators and activists
who are committed to social justice
and “sustaining life-giving ally
relationships and communities.” the
following are necessary to challenge
the status quo:
• understanding where we stand
in relation to systems of privilege
and oppression, and unlearning the habits and practices that
support those systems, which is
lifelong work for all of us without exception;.
• building authentic relationships
of solidarity and mutuality,
which are not possible when we
try to avoid or transcend power
imbalance;.
• honestly acknowledging and
confronting those imbalances to
create authentic relationships;
rooting any social change work
in collaboration, humility, and
accountability.
If we are fully committed to
dismantling anti-Black racism and
re-imagining policies and procedures
that are truly anti-racist and antioppressive, then those in positions
of power and leadership must
implement accountability networks
that will not only ensure credit and
reference to the originator of ideas
and content whenever possible, but
7
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also offer opportunity for authentic
collaboration in the planning and
implementation process of these
viewpoints,
however
possible.
Anything less, becomes exploitative
and unfair.

Time to thrive
Dr. Bettina Love, author of We
Want To Do More Than Survive:
Abolitionist Teaching and The Pursuit
of Educational Freedom, writes,
“Freedom dreaming is imagining
worlds that are just, representing
people’s full humanity, centering
people left on the edges, thriving in
solidarity with folx from different
identities who have struggled
together for justice, and knowing
that dreams are just around the
corner with the might of people
power.”
As I move towards my personal
and collective liberation, I no longer
will embrace the notion of me merely
surviving within societal constructs
that continue to define my Blackness
and the pernicious acts of having my
contributions plagiarized. I endorse
the philosophies of freedom dreaming
and forward movements towards
me thriving, as I proudly thank my
elders, and the ancestral wisdom
that resides within me and through
me, even as we navigate through a
global pandemic juxtaposed with an
endemic of institutional racism.
Carmella Goodridge is the Anti-Black
Racism oﬃcer and a member of the
Teacher unit and Bargaining Unit in
District 16, York Region.

Artwork: Phillip Tran

with the launch of these principles,
came an unexpected challenge…
my intellectual property being
considered as a framework to create
anti-racist and anti-oppressive
practices and being used in
professional development training
sessions without permission or
proper accreditation of the source.
This implementation of my work
without permission or credit
further perpetuates an erasure
of my Black female voice in the
eradication of systemic racism.
The increase of awareness in racial
justice has caused those of us who
have been fighting to dismantle antiBlack racism and anti-oppressive
systems to further protect ourselves
against having our ideas, insights, and
labor taken from us, often without
our mention, proper citation, or
monetary provisions for our hard
work. This has been done, ironically,
in the name of furthering the
performative practices of individuals
and organizational institutions who
profess to be more “equitable.”
Stealing the intellectual property of
others is not a new phenomenon,
but what has been a new experience
for me, is to witness those who
are in positions of power - equity
trainers, administrators, educators,
consultants, and professed allies who
pretend to be anti-racist and antioppressive -uphold the same racist
and oppressive practices of taking
the lived experiences and narratives
of Black people and cultural groups
without acknowledgement of their
existence and realities.
The practice of acknowledging
Black contributions, creativity, and

Just
transition

The term to
successfully guide
us through
climate change
action
by Julie Hendren

In this last year, we have witnessed
numerous climate disasters, and after the
climate tragedies seen in British Columbia,
climate change is no longer waiting to enter the boxing ring; the ﬁght has
started, and it is going to be a very long 12-round battle. If we want to win
this battle we need to do it in a way that supports the environment, promotes
social well-being of people, and in a way that can maintain a stable economy.
This is a battle we cannot lose. Keeping the planet’s warming to as close to
1.5°C as possible is essential for human survival and it is also essential that we
have a clear and progressive battle plan to do this.

•

recognizing that the start time is
NOW—the timeframe for this
transition must be quick.
There are numerous case studies where
“just transition” has been successful.
India’s Dalmia Bharat Group’s Dalmia
Cement business produces cement with
50 per cent less emissions than the global
industry average (lowest in the world)
while increasing its market shares. It
has an ambitious CSR (Corporate
Social Responsibility) program in the
communities where it operates, building
schools, providing low-cost toilets,
fuel-efficient cook stoves, and lighting
solutions to local communities (Just
Transition Centre, 2018).
Denmark’s understanding of the need
to change its energy reliance, created
the transition it required to ensure
a sustainable future for its people. It
transitioned the country's fossil fuelbased energy sector (coal and oil) to
renewable energy sources (42 per cent
of Denmark’s energy comes from wind).
It made this transition and became a
net energy exporter. The wind industry
employs over 30,000 people and its
pension fund has become a source
of capital for renewable energy (Just
Transition Centre, 2018).
A “just transition” requires a society
supporting a long-term commitment
to change—everyone needs to be part
of this change—citizens, governments,
workers, investors, and organizations,
including unions. It will not be easy, but
it can be done. Real climate action today
through a just transition will make our
economy stronger and more competitive,
promote ecological integrity, support
community inclusiveness, and create
good jobs across the country. This idea
of transitioning the framework of labour
in a way to support positive change is
growing in Canada and around the
world. Climate change is upon us, and
we are going into the last rounds of
this fight. We need to work hard for a
change that helps on all three fronts—
environmentally, economically, and
socially. Just transition is a win-win-win
model and that is what we need from
all three “judges” to win this “battle.”
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Julie Hendren is a teacher in District
15, Trillium Lakelands and a member
of the provincial OSSTF/FESSO
Environmental Advisory Workgroup.
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At the United Nations Climate
Change 21st Conference of the Parties
(COP21), a “just transition” for
workers and communities was included
as part of the 2015 Paris Agreement
on global warming/climate change.
The term was used throughout the
United Nations Climate Change 26th
Conference of the Parties (COP26) in
Glasgow, Scotland, and it has become
the new buzzword…but what does
this term mean? It is defined by the
Government of Canada as, “an approach
to economic, environmental and social
policy that aims to create an equitable
and prosperous future for workers and
communities as the world builds a lowcarbon economy.”
The concept of “just transition” came
from trade unions in the 1970s that
wanted to protect their workers while
adapting to changing environmental
policies.
International
labour
organizations, the United Nations, and
governments of countries around the
world, including Canada as well as the
United Kingdom, Spain, New Zealand,
France, the United States, and more,
have started to incorporate language and
strategies provided through the concept
of “just transition” into their climate/
environmental action plans.
There is no universal framework for
“just transition,” but similar principles
are implemented in various climate/
environmental action plans. These
principles include:
• respecting the rights of all
people, communities, and the
environment;
• supporting a circular economy
while restoring biodiversity;
• creating meaningful work;
• providing for self-determination
(bottom up-development);
• redistributing power and resources
(decreasing gaps where economic
disparities are the greatest);
• focusing on living well without
living better at the expense of
nature and others;
• recognizing the interconnectedness
of all communities and engaging
in solidarity at all levels (local,
regional, national, and global);—

Organized Labour
Supports ClimateAction
OSSTF/FEESO attends COP26
in Glasgow
by H
 ayssam Hulays, Karen Littlewood,
and Tracey Germa

The 2021

United Nations Climate
Change 26th Conference of the Parties (COP26) was
held in Glasgow, Scotland from October 31 to November
12, 2021. With 120 world leaders and more than 40,000
registered participants representing almost 200 countries,
the event focused the world’s attention on climate change
and our united response. The conference, originally scheduled
for 2020 was delayed one year due to the COVID-19 pandemic.
Importantly, this was the first COP gathering since 2021’s Paris
Agreement, which included agreement-specific “ratchet mechanism”
expectations from signatory countries to make significant commitments
to mitigating climate change.
OSSTF/FEESO was represented by two delegates at COP26—President Karen
Littlewood and Executive Officer, Hayssam Hulays, who attended as part of a united
Canadian Labour Congress (CLC) delegation sitting as a larger group representing
organized labour around the world. OSSTF/FEESO sends delegates to the United
Nations Climate Change Conference as part of our commitment to bettering the lives
of workers and communities.
The global team of labour-activists lobbied negotiators, organized and coordinated a
collective response, and built coalitions and networks to:

1. raise climate ambitions with “just transition” policies and
measures
in enhanced, nationally determined contributions (ndcs), as part of
a climate action plan to cut emissions and adapt to climate impacts
2. implement inclusive climate policies that respect and promote
human and labour rights
3. provide climate finance to change the global
development model and decarbonise the global
south
4. implement strong industrial policies and
investment plans underpinning the
transition to zero-emission economies
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Being part of this global delegation of organized
labour advocates at COP26 meant taking part
in regular meetings to strategize and develop
our climate advocacy. Attendees participated in
a number of events and meetings, both within
the Blue Zone—the official COP26 venue—
and outside.
The union delegation coordinated
its work through a daily morning
meeting and WhatsApp groups,
where documents, strategies,
and logistical information
were shared. The Canadian
government held its own
briefings with a variety of
Canadian delegations, including
the Canadian Labour Congress
(CLC) group. On November
6, the delegation participated
in more than 120,000 person
march in Glasgow to demand
more action on the climate crisis.
The presence of organized labour at
this march was significant. Hundreds
of parallel rallies, marches, and events
took place around the world including in a
number of Canadian cities.
Lobby groups at COP26 were diverse in size and
scope, with the largest delegation a collection of
500 fossil fuel industry lobbyists. However, the
presence of labour, youth, and other civil society
organizations was also notable. On November
7, the group participated in an all-day strategy
meeting of union delegates at the University
of Strathclyde. The day included input from
senior leaders from global and Scottish unions,
with a dedicated focus on lobbying for greater
movement on climate change from governments
and industry.

time, fossil fuels were explicitly mentioned in
a final declaration of a United Nations Climate
Change Conference; however, a last minute
change requested by India and supported by
China and the United States watered down the
call for a phase-out of coal to a “phase-down.”
The final agreement signed at COP26 was the
Glasgow Climate Pact. And while the final pact
falls short of many goals, global excitement and
engagement in climate activism helped push for
meaningful and achievable action.
In addition to the Glasgow Climate Pact, on
November 4, Canada and 13 other governments
and the European Commission signed a Just
Transition Pledge which commits them to:

1.
2.
3.

4.
5.
6.

s upport workers in the
transition to new jobs
support and promote social
dialogue and stakeholder
engagement
develop economic strategies
that include wider economic and
industrial support beyond clean
energy
promote local, inclusive, and
decent work
support human rights in global
supply chains and in building
climate resilience
report on “Just Transition”
efforts in biennial transparency
reports and NDCs

Artwork: Marcela Sleizer

The outcomes of COP26 were both tangible and
ephemeral. While there was acknowledgement
of the science and recognition of the gaps to
realize the 1.5°C target for global temperature
increase as well as an embedded call for a
“just transition” for workers as we move to a
carbon-free economy, these steps are by far
not enough. Importantly, for the first

The Canadian government will have to
translate their commitments into action. This
includes legislation to implement policy and
practice to reduce our country’s greenhouse
emissions, reduce our continued reliance
on and development of fossil fuels, and

invest in green energy initiatives. The role of
organized labour will be to hold the Canadian
government to account and to insist Canada
meet its commitments and responsibilities
under the agreement and pacts signed at
COP26.
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OSSTF/FEESO and labour’s ongoing involvement in COP and
global justice work is key to the ongoing battle to save our planet
from the climate crisis. Labour’s history of standing up for workers
and for communities, and our ongoing dedication to advancing
human rights makes our participation in COP an important
part of the work we do. Not only is it the right thing to do but
it is also politically and strategically sound, as we work to defeat
conservative political ideologies that place profit over the wellbeing of humanity. In the area of climate crisis and justice, the
conservatives are vulnerable and climate action and justice are
unifying forces for social justice.
Highlights of COP26 events and outcomes
can be found on the UN COP26 webpage (un.
org/en/climatechange/cop26).

More information on the concept of a “just
transition” can be found on page 8 of this
issue of Education Forum.

Hayssam Hulays is an Executive Oﬃcer and Karen Littlewood is President, both working
as elected oﬃcials at the provincial OSSTF/FEESO oﬃce. Tracey Germa is the editor of
Education Forum and a member of the Communication/Political Action department at OSSTF/
FESSO.
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Escape starts here
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Changes to
academic
accommodations
and university
experiences for
students with
disabilities

A study in managing the needs of students
transitioning
from
high
school
to
post-secondary study

By Jeanette Parsons

Transitions and Changing
Accommodations for
Students with Disabilities
The percentage of students with disabilities entering
Canadian universities jumped from 9 to 22 per cent from
2010 to 2019. During roughly the same period, the
number of students registered with Ontario university
accessibility offices increased from 21,643 to 42,000,
a growth of nearly 50 per cent. Despite attendance
growth, a gap in successful outcomes for students with
disabilities at university remains. University students
with disabilities are less likely to persist in their studies
from year one to two, have lower grades, and are less
likely than their peers without disabilities to graduate.

time, accommodation data was collected from Grade
12 Individual Education Plans (IEPs) and university
accommodation files for a cohort of 71 participants with
disabilities who transitioned to university directly from
high school. Other data collected included disability
label, gender, high school average upon admission to
university, first year grade point average (GPA), and the
number of courses failed and dropped in the first year.

Results
Changing Accommodations
Chi-squares, which are a statistical test that assesses the
difference between observed and expected frequencies
of a set of variables, and regression analyses were used
to identify how accommodations changed as students
transitioned from high school to university. The key
results are:
Over one-third (34 per cent) of participants presented
with a disability label at university that was different
from the one listed on their Grade 12 IEP. This
serendipitous finding revealed that more than three
times as many participants identified with a mental
health disability in university than they did in high
school, some of whom were previously identified has
having a learning disability.
Participants received fewer accommodations
university than they had in high school.

Various factors contribute to this gap, including
disability severity, inadequate adult learning skills, and
challenges navigating access needs in an unfamiliar
environment. Differences in academic accommodations
between high school and university is also receiving
attention. However, research to date has not identified
the precise changes that academic accommodations
undergo for students as they transition from high
school to university, or how these changes relate to their
university academic performance. This research seeks to
address this gap.

Participants received less extra time for exams, dropping
from an average of 50 minutes per one-hour exam in
high school to an average of 15 minutes extra time per
one-hour exam at university.
At university, participants were more likely to lose
academic accommodations involving teacherdelivered individualized instruction or supplemental
supports (i.e., paraphrasing information, supporting
word retrieval, chunking information, checking for
understanding, or providing advanced notice of tasks
due).

Methodology
The first step was to develop an academic
accommodation comparator tool (AACT) for
extracting and comparing accommodation data from
student Individual Educational Plans (IEP) and their
accommodation file at university. The AACT contains
a comprehensive list of academic accommodations types
and label equivalences used in high school and university
which enables comparing accommodations across the
education systems.
Using a retrospective design to look back in

at

At university, participants were more likely to lose
accommodations involving exemptions from work
requirements (i.e., complete only a portion of assigned
work to demonstrate mastery) and using memory aids
during exams.

Changing Accommodations
and Academic Performance
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M

ost students who I supported as a university
accessibility services advisor transitioned
successfully to university. However, a
good many did not. The less successful students (and
frequently their parents) required considerable advising
and counselling as they navigated university in distress
and disappointment. A recurring theme for them was the
sharp difference between their university and high school
academic accommodations.
My work with these students piqued my curiosity
about changes to academic accommodations and
university experiences for students with disabilities. The
following summarizes the doctoral research I completed
on this topic at Queen’s University.

Regression and logistic regression were used to
examine the relationship between changes to academic
accommodations and academic outcomes in first year
university, controlling for gender, high school average
upon university admission, and program of study. The
main findings were:

Approved accommodations are linked directly to a
student’s functional limitations and are chosen because
they remove tangible access barriers. With much focus
on academic integrity and competition at university,
using accommodations to boost student academic
performance is discouraged.

The more accommodations participants had in high
school, the lower their GPA at university.

Adult learning theory underlies most university
teaching, which assumes that students are independent,
autonomous, and self-directed individuals who are
responsible for their own learning. In a context like this,
combined with large classes and condensed 12-week
terms, it is not surprising that most participants lost
the accommodations they had in high school involving
teacher-delivered individualized instructional supports.

The more accommodations participants lost once they
arrived at university, the lower their first-year GPA and
the more likely they were to fail a course in first year.
Losing the following accommodations was associated
with a significantly lower GPA and a greater likelihood
of failing a course in first year:
1.

Individualized
supports

instruction

or

supplemental

2.

Permission to use a computer for writing exams

3.

Permission to use a memory aid while writing
exams

Discussion

This research identified changes to academic
accommodations as students with disabilities transitioned
from high school to university and examined the
relationship between these changes and their academic
performance in first-year university. This discussion
highlights the main findings.

Changing Accommodations
Disability labels for more than one-third of participants
differed between high school and university. This may
have resulted for some students when they had updated
assessments, perhaps through bursary and other financial
supports after they left high school. The change in labels
for students with mental health disabilities may reflect
greater reluctance by health care practitioners to assign
mental health labels to grade-school youth but less so for
adults in university.
Differences in how high schools grant accommodations
compared to university may partially explain some of the
changes that academic accommodations undergo during
transition. Accommodations for students with disabilities
in high-school have a two-fold purpose: prevent
discrimination and help students reach their full potential.
In university, accommodations are intended solely to
enable equitable access to the learning environment.

Changing Accommodations and Academic
Performance
The relationship between the loss of accommodations
as participants transitioned from high school to
university and poor university academic performance
may have resulted from their inability to replicate
performance once supports were removed. Supports like
individualized instruction and supplemental support
may hinder skill development or independence, leaving
some participants ill-prepared for university, especially
those whose disability needs do not warrant these
supports.
The same is true for memory aids. This accommodation
is recommended only for students with documented
neurologically based memory retrieval impairments.
It is not intended for students with stress-induced
memory challenges or those with poor working
memory scores—working memory is not an actual
store of information. It refers to temporarily holding
information for a few seconds while performing
another function (e.g., listening and recalling
menu options as spoken by a voice-answering
system). Students with intact memory
retrieval functioning permitted to use
memory aids during exams outperform
other students writing the same exam
without such cues
Students
granted
this
accommodation absent of a verified
disability may come to rely on
it for recalling information they
should have learned, diminishing
their motivation for developing
memorization and recall strategies.
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Recommendations for Better
Transitions

Based on these findings, I recommend the following for
high schools, universities, and their relevant Ministries
seeking to improve transitions and academic outcomes for
students with disabilities:
Enhance government funding for comprehensive
disability assessments in Grade 11 or 12 so students
have updated information about their disability and
current functional limitations before leaving high
school.
Increase awareness about the Bursary for Students
with Disabilities, a bursary linked to the Ontario
Student Assistant Program that funds new or updated
assessments completed during the summer between
high school and university for eligible students.
Require assessors to recommend academic
accommodations for university-bound students with
disabilities in Grade 11 and 12 that are rationally
linked to their functional limitations and needed
specifically to support their equitable access to the
learning environment.
Although students with disabilities often perform
better when access barriers are removed, high schools
should avoid using accommodations to boost grades,
especially for students aspiring to attend university.
For example, the use of memory aids during exams
should be permitted only with documented evidence
of a memory retrieval impairment verified by proper
memory testing.
Granting more time for exams than is warranted by
their disability may result in overestimating a student’s
readiness for university, making it difficult for them
to replicate their performance when this support is
reduced or removed at university. Where possible,
grant only the amount of extra time for exams needed
to achieve equitable access. For example, instead of
granting all students with disabilities double time, try
granting time and a half or time and a quarter time to
achieve the same purpose.

Conclusion
This research examined changes to academic
accommodations for students with disabilities as they
transitioned from high school to university. It also
assessed the relationship between these changes and
their academic performance in first year-year university.
Results showed that high school students receive fewer
accommodations overall and less extra time for exams
once they arrive at university. They are also more likely
to lose specific types of accommodations, such teacherdirected instructional supports and memory aids for
exams. Receiving fewer accommodations at university
and the loss of certain types of accommodations was
associated with poor academic performance in firstyear university.
Jeanette Parsons, PhD, is the Director of Accessible
Learning at Wilfrid Laurier University.
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Teach students how to talk with university accessibility
personnel about their disability and to describe how
their associated functional limitations affect them
at school. For example, how it impacts them in the
classroom, taking notes, while studying or completing
assignments, during exams, or participating in group
work.
Teach students about the links between their lived
experience of their disability at school, disability
documentation, and accommodations.
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OSSTF/FEESO’s Education Platform: a blueprint
for supporting the province’s growth using publiclyfunded education as the cornerstone.
OSSTF/FEESO released Strengthen Public Education—Rebuild Ontario,
its current education platform last spring. The culmination of six months of
consultation within OSSTF/FEESO, the platform outlines the steps that the
Ontario government can take to “protect and enhance Ontario’s publiclyfunded education system.” Education sector unions, OSSTF/FEESO
included, want an education-friendly government out of the upcoming
June 2022 provincial election. OSSTF/FEESO members use the platform
to lobby elected officials and as guidance when talking with members of
communities across the province, with specific interest in electoral politics.
The platform gives members the power to shape hearts and minds through
conversations with friends, colleagues, and family members. It makes perfect
sense that an education sector union like OSSTF/FEESO would advocate
for better working conditions and better benefits through its platform. After
all, OSSTF/FEESO is a member-driven organization. According to OSSTF/
FEESO’s Election Organizers, Strengthen Public Education—Rebuild Ontario is
all about moving beyond the status quo. Given that OSSTF/FEESO organizers
have been using the platform to support the efforts of local Districts, these
advocates have also been developing narratives about the platform’s content.
What makes this platform particularly exciting for organizers is that our vision
of the best possible student-centred education system not only involves smaller class
sizes, improved access to school services, and more professional support jobs, but also
that the platform makes the case that investment in social and community growth is one of
the best paths forward. Again, the plan asks for more attention paid to hiring and retention
practices and dedicated violence prevention initiatives. OSSTF/FEESO members have been
consistent on these issues over the years. This platform, however, inspires us to think beyond the
classroom, beyond the school, and into the larger community. Teachers and education workers are
keenly aware of the challenging situations in schools, families, and in the wider community. People
in Ontario require a living minimum wage to afford increases in housing, food, and daily expenses
for their families. There is a sense of urgency for concrete actions and accountability from the next
government to address and provide universal child care, permanent paid sick days, and proper funding for
supports and access to post-covid mental health resources. Lower tuition fees are needed to reduce the burden
on students and to improve access to publicly-funded post-secondary school.
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Programme d’OSSTF/FEESO en matière
d’éducation: Un plan directeur pour soutenir la
croissance de la province en utilisant l’éducation
financée à même les deniers publics comme pierre
angulaire.

Ce qui rend ce programme particulièrement excitant pour les organisatrices et organisateurs, c’est
que notre vision du meilleur système d’éducation possible axé sur l’élève implique non seulement des
classes moins nombreuses, un meilleur accès aux services scolaires et davantage d’emplois de soutien
professionnel, mais aussi que le programme fait valoir que l’investissement dans la croissance sociale et
communautaire est l’une des meilleures voies à suivre. Encore une fois, le programme demande qu’une plus
grande attention soit accordée aux pratiques d’embauche et de rétention et aux initiatives dédiées à la prévention
de la violence. Les membres d’OSSTF/FEESO ont été constants sur ces questions au fil des ans. Toutefois, ce
programme nous incite à penser au-delà de la salle de classe, au-delà de l’école et dans la communauté au sens
large. Les enseignantes et enseignants et les travailleuses et travailleurs en éducation sont très conscients des
situations difficiles dans les écoles, les familles et la communauté en général. En Ontario, les gens ont besoin d’un
salaire minimum vital pour pouvoir payer les augmentations de loyer, la nourriture et les dépenses quotidiennes
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OSSTF/FEESO a publié Renforcer l’éducation publique—Reconstruire
l’Ontario, son plus récent programme en matière d’éducation. Point culminant
de six mois de consultation au sein d’OSSTF/FEESO, le programme décrit
les mesures que le gouvernement de l’Ontario peut prendre pour « protéger
et améliorer le système d’éducation financé à même les deniers publics de
l’Ontario ». Les syndicats du milieu de l’éducation, dont OSSTF/FEESO,
souhaitent que les prochaines élections provinciales de juin 2022 débouchent
sur un gouvernement favorable à l’éducation. Les membres d’OSSTF/
FEESO utilisent le programme pour faire pression sur les élus et comme guide
lorsqu’ils parlent aux membres des communautés de la province, avec un intérêt
particulier pour la politique électorale. Le programme donne aux membres le
pouvoir de façonner les cœurs et les esprits par le biais de conversations avec
des amis, des collègues et des membres de la famille. Il est parfaitement logique
qu’un syndicat du milieu de l’éducation comme OSSTF/FEESO préconise de
meilleures conditions de travail et de meilleurs avantages sociaux par le biais de son
programme. Après tout, OSSTF/FEESO est un organisme dirigé par ses membres.
Selon les organisatrices et organisateurs électoraux d’OSSTF/FEESO, Renforcer
l’éducation publique—Reconstruire l’Ontario, vise à dépasser le statu quo. Étant donné que
les organisatrices et organisateurs d’OSSTF/FEESO ont utilisé le programme pour soutenir
les efforts des districts locaux, ces défenseurs ont également élaboré des récits sur le contenu du
programme.

Thankfully, all of us have stories to tell that connect with the big ideas. Listening to or sharing a story in
a conversation is powerful, and the platform is a guide to having meaningful conversations about the future
for communities and of publicly-funded education in Ontario. For example, we know from our experience
with COVID-19 that all workers need permanent sick days now, and in the future, to keep communities
safe. We have seen how a sick worker who feels the need to work affects families. We know our government
is failing to invest in us and we see it all around us. We can
talk about things like cancelling the rewriting of curriculum to
centre the knowledge of First Nations, Métis, and Inuit people
which should be reversed and reimplemented to demonstrate real
leadership towards reconciliation. We can tell of our experiences in
schools and the classroom and how they point to a need for better

staffing models that provide fair ratios for students with needs.
We see the need for support for newcomers in all communities,

small towns, rural areas, and in our cities. Stories can go many

places and open our eyes to perspectives we were not aware of,

building relationships even when we do not completely agree.
No matter where you are in the province or what job class you
belong to, the platform is about you and for you and your family
and your community. The plan is about moving forward and
rebuilding. When stories of wait lists, kids falling into cracks,
evidence of deteriorating mental health, violence in the classroom,
post-secondary tuition costs, lack of services or affordable housing,
fractured learning, workload, systemic racism, reconciliation, or so
many other possibilities are used to demonstrate inequalities in our
systems, we can connect with others in a meaningful way meant

to build supportive communities. Each story has a place in the
platform planks: increasing student-centred supports and services,
 
centring schools as part of our communities, improving learning

conditions for all, addressing systemic inequities, and providing


safe, healthy learning and working conditions in all places and for
all citizens in this province.
OSSTF/FEESO’s platform focuses on centring schools as the
nucleus of our communities, and as such, tangible actions must
begin to happen in 2022. Strengthening the social, economic, and
culturally relevant supports in our communities in a holistic and
just manner provides for the “We” in society and not simply the “I.”
This formula would allow for equitable access and usage of public
education. W.E.B. Du Bois argued that education is the true form

of liberation for Black people, economically and politically. It is
  
necessary to actively address system inequities in public education
to fortify the future for the next generation. Part of this formula
 
involves decentring whiteness, colonialism, and white supremacy
in our curriculum, resources, training, and hiring, leadership, and
funding. The system must be retooled to embed Black, Indigenous,
and racialized histories, to further excellence in public education,
and implement a purposeful unlearning and relearning of hundreds
of years. A clear example of this action is de-streaming. De-streaming
must involve an accountable and measurable process which, if done
correctly, considers adequate funding, proper training, hiring practices
within Boards, forward thinking resources and, most importantly, the inclusion of voices
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and communities that de-streaming is to impact: Black, Indigenous and racialized peoples. It is essential that
Indigenous peoples be recentred in public education in order to strengthen the whole system. OSSTF/FEESO’s
platform realizes that ensuring the history, contemporary culture, and spiritual teachings of Indigenous people is
taught, and that appropriate teacher/education worker training is provided, in order to change our practices and
processes. In addition, as we move through 2022 we recognize the interconnectedness between the social fabric of
our society and a strongly funded public education system.
OSSTF/FEESO’s platform is about the big picture, about the connective economics of putting schools at the
centre of communities. When governments create policy and regulations to help families and working parents,
students have the best chance to begin each day ready to make the most of learning opportunities. Investments in
social programming like paid sick days for everyone have a direct impact
on the familial lives of children. Parents who can stay home to care for
sick children, without fear of employer reprisal or loss of income, raise
their children in better living standards. Schools and communities are
inextricably linked and depend on mutual success. This is why when
social capital in communities grows so too does the success of Ontario’s
students, at all levels—students return the investment as graduates and

as caring adults, family leaders, and productive workers. Services such

as universal child care and universal basic income help children become

stronger learners. Universal child care, for example, dramatically

increases affordability for parents, helping families enrich the lives of
children. Since a significant majority of women stay home to care for
children, a universal child care system allows women the opportunity
to work during school time hours, in turn reducing income inequity.
Newcomers to Canada and Indigenous learners will benefit from
improved community services as well, especially access to internet
and community training. Prioritizing community-based supports and
services makes schools the centre of our communities.


   




We know that paying for a robust publicly-funded education is an
economic investment, both at the micro or private/personal level and
the macro fiscal level. According to a Conference Board of Canada
study, each dollar invested in education in Ontario has an economic
impact of $1.30, a whopping 30 per cent return on investment. The
inverse is true; removing spending from education decreases economic
growth. When considered together, increasing spending on communitybased services and investing in publicly-funded education equates to an
up-ward, compounding spiral of social and economic success. James
Baldwin wrote, “I can’t believe what you say, because I see what you
do.” We as OSSTF/FEESO members are laying out a public education
platform that is about the interconnectedness of our identities, values, voices,
and communities. Most importantly, it is a public education platform that is centred
in action, accountability, and a projection that we are stronger together, as the liberation
for one, leads to the liberation of all.
Jared Hunt is a teacher in District 4, Near North, Rose Lepage is an Early Childhood Educator in District 4,
Near North and Vanessa Stoby is a teacher in District 16, York Region. All three Members are currently on
secondment to the Provincial Oﬃce of OSSTF/FEESO as Election Organizers.
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de leur famille. Il est urgent que le prochain gouvernement prenne des mesures concrètes et rende des comptes
sur les services de garde d’enfants universels, les congés de maladie payés permanents et le financement adéquat
du soutien et de l’accès aux ressources en santé mentale après la COVID. Il faut réduire les frais de scolarité pour
alléger le fardeau des étudiants et améliorer l’accès aux études postsecondaires financées par les deniers publics.
Heureusement, nous avons tous des histoires à raconter qui ont un lien avec les grandes idées. Écouter ou partager
une histoire dans une conversation est puissant et le programme est un
guide à des conversations pertinentes au sujet de l’avenir des communautés
et de l’éducation financées à même les deniers publics en Ontario. Par
exemple, nous savons, grâce à notre expérience avec la COVID-19,
que toutes les travailleuses et tous les travailleurs ont besoin de jours

de congé de maladie permanents, maintenant et à l’avenir, pour assurer

la sécurité des communautés. Nous avons vu comment un travailleur
malade qui ressent le besoin de travailler affecte les familles. Nous savons

que notre gouvernement n’investit pas en nous et nous le voyons tout

autour de nous. Nous pouvons parler de choses comme l’annulation de
la réécriture du programme scolaire pour centrer les connaissances des
Premières Nations, des Métis et des Inuits, qui devrait être annulée et
remise en œuvre pour faire preuve d’un véritable leadership en matière de
réconciliation. Nous pouvons parler de nos expériences dans les écoles et
dans les salles de classe et montrer qu’il est nécessaire de mettre en place
de meilleurs modèles de dotation en personnel, avec des ratios équitables
pour les élèves ayant des besoins particuliers. Nous voyons la nécessité
de soutenir les nouveaux arrivants dans toutes les communautés, dans

les petites villes, dans les zones rurales et dans nos villes. Les histoires


peuvent aller dans de nombreux endroits et nous ouvrir les yeux sur des
perspectives dont nous n’étions pas conscients, établissant des relations
 
même lorsque nous ne sommes pas tout à fait d’accord. Peu importe où

vous vous trouvez dans la province ou à quelle classification d’emploi


vous appartenez, le programme vous concerne et s’adresse à vous, à votre
famille et à votre communauté. Il vise à aller de l’avant et à reconstruire.
Lorsque les histoires de listes d’attente, d’enfants qui tombent dans
les mailles du filet, de preuves de détérioration de la santé mentale, de
violence en classe, de frais de scolarité postsecondaires, de manque de
services ou de logements abordables, de fracture dans l’apprentissage,
de charge de travail, de racisme systémique, de réconciliation ou de tant
d’autres possibilités sont utilisées pour démontrer les inégalités dans nos
systèmes, nous pouvons établir des liens avec les autres d’une manière

significative destinée à construire des communautés solidaires. Chaque
histoire a sa place dans les axes du programme : accroître le soutien et
 
les services axés sur les élèves, centrer les écoles sur nos communautés,
   
améliorer les conditions d’apprentissage pour tous, s’attaquer aux
inégalités systémiques et offrir des conditions d’apprentissage et de travail
sécuritaires et saines dans tous les lieux et pour tous les citoyens de cette
province.
Le programme d’OSSTF/FEESO met l’accent sur le fait que les écoles sont
le noyau de nos communautés et, à ce titre, des actions tangibles doivent commencer à se
produire en 2022. Le renforcement des soutiens sociaux, économiques et culturels pertinents dans nos
communautés d’une manière holistique et juste permet de répondre au Nous de la société et non simplement au
Je. Cette formule permettrait un accès et un usage équitables de l’éducation publique. W.E.B Du Bois a soutenu
que l’éducation est la véritable forme de libération des Noirs, sur le plan économique et politique. Il est nécessaire
de s’attaquer activement aux inégalités du système d’éducation publique afin de fortifier l’avenir de la prochaine
génération. Une partie de cette formule implique le décentrage de la blancheur, du colonialisme et de la suprématie
blanche dans nos programmes d’études, nos ressources, notre formation et notre recrutement, notre leadership et
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notre financement. Le système doit être réoutillé pour intégrer l’histoire des Noirs, des Autochtones et des personnes
racialisées, pour favoriser l’excellence de l’enseignement public et pour mettre en œuvre un désapprentissage et un
réapprentissage délibérés de centaines d’années. Un exemple clair de cette action est le « décloisonnement ». Le
décloisonnement doit impliquer un processus responsable et mesurable qui, s’il est réalisé correctement, tient compte
d’un financement adéquat, d’une formation appropriée, de pratiques d’embauche au sein des conseils, de ressources
avant-gardistes et, surtout, de l’inclusion des voix et des communautés que le décloisonnement doit toucher : les
Noirs, les Autochtones et les personnes racialisées. Il est essentiel que les peuples autochtones soient recentrés dans
l’enseignement public afin de renforcer l’ensemble du système. Le programme d’OSSTF/FEESO prend conscience
qu’il est nécessaire de garantir l’enseignement de l’histoire, de la culture contemporaine et des enseignements spirituels
des peuples autochtones et que la formation appropriée à l’intention du personnel enseignant est offerte afin de
changer nos pratiques et processus. De plus, alors que nous avançons en 2022, nous reconnaissons l’interconnexion
entre le tissu social de notre société et un système d’éducation publique fortement financé.

Nous savons que payer pour une éducation solide financée à même les deniers publics
est un investissement économique, tant au niveau micro ou privé/personnel qu’au niveau macro fiscal. Selon une
étude du Conference Board du Canada, chaque dollar investi dans l’éducation en Ontario a un impact économique
de 1,30 $, soit un retour sur investissement impressionnant de 30 pour cent. L’inverse est vrai; le fait de retirer des
dépenses de l’éducation diminue la croissance économique. Lorsqu’on les considère ensemble, l’augmentation des dépenses
dans les services communautaires et l’investissement dans l’éducation financée à même les deniers publics équivalent à une
spirale ascendante de réussite sociale et économique. James Baldwin a écrit : Je ne peux pas croire ce que vous dites, car je vois ce
que vous faites. En tant que membres d’OSSTF/FEESO, nous élaborons un programme en matière d’éducation publique qui porte
sur l’interconnexion de nos identités, valeurs, voix et communautés. Plus important encore, c’est un programme d’éducation publique
qui est centré sur l’action, la responsabilité et la projection que nous sommes plus forts ensemble, car la libération d’un seul conduit
à la libération de tous.
Jared Hunt est enseignant au District 4, Near North, Rose Lepage est éducatrice de la petite enfance au District 4, Near North
et Vanessa Stoby enseigne au District 16, York Region. Ces trois Membres sont en détachement au Bureau provincial d’OSSTF/
FEESO, à titre d’organisatrices électorales et d’organisateur électoral.
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Le programme d’OSSTF/FEESO est axé sur la vue d’ensemble, sur
l’économie connective qui consiste à placer les écoles au centre des
communautés. Lorsque les gouvernements créent des politiques et des
règlements pour aider les familles et les parents qui travaillent, les élèves
ont la meilleure chance de commencer chaque journée prêts à profiter au

maximum des possibilités d’apprentissage. Les investissements dans les

programmes sociaux, comme les congés de maladie payés pour tous, ont
un impact direct sur la vie familiale des enfants. Les parents qui peuvent
  
rester à la maison pour s’occuper d’enfants malades, sans craindre de

représailles de la part de leur employeur ou de perte de revenu, élèvent
leurs enfants dans de meilleures conditions de vie. Les écoles et les
communautés sont inextricablement liées et dépendent de leur réussite
mutuelle. C’est pourquoi, lorsque le capital social des collectivités
s’accroît, il en va de même pour la réussite des élèves de l’Ontario, à tous
les niveaux : les élèves retournent l’investissement en tant que diplômés et
en tant qu’adultes attentionnés, chefs de famille et travailleurs productifs.
Des services comme les services de garde d’enfants universels et le revenu
de base universel aident les enfants à devenir de meilleurs apprenants.

Les services de garde d’enfants universels, par exemple, sont beaucoup

plus abordables pour les parents, ce qui aide les familles à enrichir la vie
  
de leurs enfants. Étant donné qu’une grande majorité de femmes restent
à la maison pour s’occuper des enfants, un système universel de garde

d’enfants permet aux femmes de travailler pendant les heures de classe,

ce qui réduit les inégalités de revenus. Les nouveaux arrivants au Canada

et les apprenants autochtones bénéficieront également de l’amélioration
des services communautaires, en particulier de l’accès à Internet et de la
formation communautaire. En donnant la priorité aux soutiens et aux services
communautaires, les écoles deviennent le centre de nos communautés.

OSSTF/FEESO

members

attend the Labour
College of Canada
Engaging studies in labour leadership

The

Labour College of Canada
(LCC) is a program of the
Canadian Labour Congress
(CLC) that provides university-level labour study
opportunities for those in labour interested in
developing their leadership skills and knowledge.
With a focus on leadership and social justice
movements in Canada, the program provides
participants with specialized courses and selfdirected learning opportunities. The Labour
College of Canada program consists of three
week-long courses with online components to be
completed prior to each course in addition to an
independent project. This intensive program is
designed for union activists who want to enhance
their leadership capacities.

Artwork: Marcela Sleizer

Since 2011, OSSTF/FEESO has sponsored
approved Members to attend the LCC
during its spring/summer cohorts under
funding account 2054. A limited number
of spots are approved each year, with
applications first being considered by the
Labour College’s admission team based on
the program’s criteria for acceptance.
Melodie Gondek (District 25 Ottawa-Carleton)
(MG), Jared Hunt (District 4 Near North) (JH),
and Angéle Lacroix (District 32 Centre-Sud-Ouest
de l'Ontario) (AL) are all recent participants in
the program. Earlier this year I had the chance to
interview them about their experiences, research,
and their opinions on the program.

–Describe something you found surprising
in your studies.
MG – "My research focused on “jargon” in
unions and the labour movement. It was initially
surprising to me that this issue continues to exist,
because unions across the country are aware that
language creates a barrier to full engagement of
membership. Between structure and jargon, many
members are confused, leading to apathy at best,
or disdain of the union at worst. There is also an
idea among some leaders that those who “make the
effort” to decipher unionism prove their worth for
professional investment, leaving behind those who
struggle to understand. I found myself wondering
why we aren’t collectively doing more to demystify
the language of labour."
JH – "The relevancy of the course readings and
in-class discussions helped me a lot. So much of
our readings focused on equity and social justice,
movement building, outreach, and research/
activism. As a student of Labour College I began
to understand engagement as learning about
activism and organizing. Through my work as a
union volunteer and labour movement activist, the
things I was learning about helped me put greater
emphasis on learning. This meant that when I
hosted an event or meeting, I made sure to create
space for learning about organizing, community
outreach, and equity awareness."
AL – "I didn’t know what to expect to be honest…
I was going head first with an open mind. What
gladly surprised me more is the Indigenous
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components within the program. The recognition
of the importance of First Nations, Métis, and
Inuit people, their presentation, and their presence
in some of our courses moved us all."

and charts. Language is always changing, making
it important to take time to ensure all stakeholders
have a clear understanding of what is being
communicated."

–What were your overall project findings?

JH – "I focused on the intersection of OSSTF/
FEESO Members and their ongoing involvement
in Labour Councils.

MG – "I focused on how to reduce union language
barriers to member engagement.
After becoming intentionally active in our
Federation, I noticed that language was limiting
Members’ understanding of work as it was
happening in meetings and conferences. Within
the Labour College framework for independent
learning and research, my first goal was to prove
an issue existed. My project focused on the use
of abbreviations and acronyms as jargon, creating
barriers to understanding and engagement of
union members. To gather data and measure
the extent of the problem in a meaningful way, I
chose to do an environmental scan at our Annual
Meeting of the Provincial Assembly (AMPA).
Drawing from members’ various first languages,
professions and experience, participants recorded
the number of times an acronym or abbreviation
they did not understand over the three-day
meeting. Over three days, participants did not
understand what was being said in our meeting an
average of 17 times per day. Language can include
or exclude and many Members who learned of
this project wrote to me, expressing their feelings
of navigating the ‘secret codes’ that make our
Federation tick."

When it is suggested that this is not a
significant issue, it’s important to consider
who may be left out by short forms and
jargon:
New union members
Experienced union members
Members whose first language is not
English
Members with disabilities
Otherwise marginalized Members

Although I interviewed several members to ask
about Labour Council involvement, I attempted to
broaden my scope by asking if, given our current
Labour Council capacity as an organization,
OSSTF/FEESO and Members might be ready
for an enhanced strategy of involvement. In other
words, while researching a variety of sources, I
imagined some day of having the opportunity
to pitch some rationale about why and how to
enhance our involvement. For the most part,
during the past 25 years, OSSTF/FEESO
leadership and staff have impressively fostered
labour movement involvement. The culmination of
decades of work is best understood in terms of the
many roles and responsibilities of active Members.
The numbers are fascinating and illustrate
extensive capacity and depth. Better still, if we
consider the collective well of labour movementfocused skills, experiences, and wisdom that exists
within each active Member and the network of
their collectivity.
I used personal experience, scholarly resources,
interviews, and union publications (including
constitutions) to formulate context and
understanding of my question and focus. For
10 years I’ve been very active in many aspects
of Labour Council, with primary focus on
CLC and Ontario Federation of Labour (OFL)
projects and community outreach. I developed a
communications role in my Labour
Council executive to enhance the
president’s communication,
build-out social media and
web presence, and establish
a network of local
communications
specialists.

"Methods to resolve the issue can be simple; chairs
beginning meetings with a reminder to limit use
of acronyms and abbreviations, workshop signage,
25 education forum
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Playing a central role as a communications officer
greatly enabled my work on OFL projects like
“Make it Fair.” It’s important to note that I learned
this approach from OSSTF/FEESO training and
structure, namely, combining communications
training with political action.
Through my project I arrived at the conclusion
that Labour Councils reflect union structure and
bureaucracy. Active Labour Council members
feel at home attending monthly meetings and
committees. They get to represent their union and,
when back in their local, they represent Labour
Council. But do Labour Councils help defeat
Doug Ford-style neoliberalism? When you think
about it, the collective infrastructure of Ontario’s
Labour Councils is extraordinary; however, their
potential remains unrealized. As such, Labour
Councils represent a profound opportunity for
OSSTF/FEESO leadership, an opportunity that
could at once help Labour Councils evolve as
political entities and significantly enhance the
skills development of OSSTF/FEESO active
Members."
AL – "I asked—How can we help equity-seeking
and sovereignty-seeking Members become more
involved/engaged/committed in their own union?
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I had started this venture even before I started this
course without really knowing it. As a leader of one
of OSSTF/FEESO’s most geographically spread
out Districts, covering the whole province, our
reality is quite the challenge. The territory covered
by my Bargaining Unit (francophone educators
in South Western Ontario) poses a number of
challenges to engagement. Our District territory is
bigger than the size of Belgium, and we represent
2500 members across the province.

I learnt a lot of things just by sharing with
other unions and other members in general
– unionized or not. We need to understand
branding, we need to put together
strategies that will make people interested
in something that they didn’t sign up for.
Historically speaking, a union was comprised of
people sharing the same challenges and wanting
the same resolution/outcome. But equity work
tells us that we don’t always share the same lived-

experiences, needs, and barriers. So this single
approach to engagement can leave many feeling
disengaged, especially those from equity and
sovereignty-seeking groups. But how do we get the
equity-seeking group Members involved for their
own sake? What barriers are there to taking that
first step in engagement?
I surveyed Members, I read through minutes
and reports from the last 20 years of our Annual
Meeting of the Provincial Assembly (AMPA), and
researched our history as a Federation along with the
history of the labour movement in general. What I
discovered is that as a Federation, we have it all - the
tools, the knowledge, the thinking, we just need to
do a better job of activating what we already have.
From our Equity self-identification questionnaires,
to the significant efforts we have put into Member
Mapping, we have the information and background
to help us take the next steps in engaging everyone.
The organization is already taking important steps in
developing better strategies to remove barriers, and
this is the most fantastic feeling. We will be able to
put the energy towards our cause to advance public
education instead of equity within the house and
membership."

Describe the benefits of taking part in the
LCC.
MG – "I was grateful to have made connections
with union and labour activists across the country;
it’s a privilege to have comrades with whom to
bounce ideas or offer feedback on union or labour
issues. About a year or so into Labour College, I
also discovered the kind of leader I want to be and
where my natural talents lay. I now see strength
where I had been selling myself short. Finally,
learning the distinction between unionism and
labour activism had a great impact on me, showing
the symbiotic need for community coalition and
political lobbying. From grassroots organizing to
legislative advocacy, everyone has something within
themselves to propel progress for all."
JH – "Students of Labour College learn about the
richness of the labour movement in Canada. They
graduate with a broader understanding, one that
provides context and consideration for their own
union. The independent project, course readings,
and class discussions guide students through
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a constructive analysis of their individual roles
as union members and activists in the labour
movement. More importantly, the overall
experience helps students understand that
collective effort can have a big impact on union
engagement and can result in positive change.
In the beginning students are asked to frame
most learning through the questions, what does
it take to increase union membership density in
Canada. They are also asked to seek understanding
by looking at possibility rather than deficit; in
other words, we build from accomplishments, not
barriers."

all facing the same challenges with equity work
and with ensuring all members are included in the
work we do."

The course requires students to do a
great deal of personal, professional, and
academic reflection. It asks students to
turn theory into practice (aka praxis) and
its intrinsically experiential value cannot
be underestimated. The space that gets
created as a result of a prolonged study of
the labour movement doesn’t exist in any
union responsibilities.
AL – "The networking with other affiliates was
a powerful part of my experience. Discovering
and sharing tools and best practices that worked
for some and not so much for others was eyeopening; we all have different ways of approaching
this work and we can learn so much from our
colleagues in labour. I appreciated developing
ways of amplifying my knowledge on the labour
movement and about my own Federation. I was
pleased to learn more about how as unions, we are

Members interested in applying
for the Labour College of Canada
should contact their District or
Bargaining Unit President to find
out more about OSSTF/FEESO
specific deadlines, funding rules,
and application guidelines.
For additional information
about the Labour College of
Canada, such as the process for
registration and any criteria for
acceptance, please contact the
Labour College of Canada directly
Please note that although the LCC
runs two cohorts yearly, OSSTF/
FEESO only provides funding for
approved attendees for cohorts
that begin with the summer
session each year.

Labour College of Canada Website:

WWW.CANADIANLABOUR.CA/WHO-WE-ARE/LABOUR-EDUCATION/
LABOUR-COLLEGE-OF-CANADA
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The
pathway to
de-streaming
Levelling the stacked deck requires
hard work and proper support

By Tianna Thompson

Streaming has gained the attention of policymakers amid rising public
consciousness of and opposition toward institutional racism and inequity.
Education has been identified as a critical point for intervention—not only
as a space to learn about systemic inequity, but as a space to challenge it.
The Province’s plan to de-stream Grade 9 is explicitly intended to address
these systemic issues by tackling the heavily race-based and class-based
effects of streaming.

The Ontario government announced its intentions to de-stream Grade 9 math back in July 2020 and students who
entered Grade 9 in September 2021 were the first cohort to learn from this new curriculum. While no formal report
on the progress of math de-streaming has been released by the Province, school boards are sharing their success with
the initiative.
Most recently in November 2021, the Ministry of Education announced that Grade 9 curriculum across the province
would be delivered in a single-stream format as of September 2022. This is a welcome announcement for students,
families, educators, and community members who have spent decades advocating for stronger commitments to equity
in Ontario’s education system. For some, it also comes with uncertainty about how the province will guide and support
successful implementation

Streaming in Ontario

Presently, about one in four Grade 9 students in Ontario are in Applied classes, while Black and Indigenous students
are enrolled at about twice that rate. Students from low-income households, with special education needs, and those
learning English as a second language are also overrepresented in non-academic streams. Stigma associated with
Applied placement has been shown to negatively affect students’ self-perception and academic performance. Students
in Ontario with comparable past academic achievement perform significantly better in Academic over Applied courses.
Coupled with a less engaging curriculum devoid of higher order thinking and reduced opportunities to learn, teachers’
perceptions of students’ academic capabilities work as a self-fulfilling prophecy in which students internalize the low
expectations set for them.
Data from the Education Quality and Accountability Office shows that the status quo is doing little to advance
equity of outcomes. In 2019, 84 per cent of Grade 9 students in Academic math earned a score equal to or above the
provincial standard, compared to only 44 per cent of Grade 9 students in Applied math. The gap is even larger in the
Grade 10 Ontario Secondary School Literacy Test, where 89 per cent of students in Academic language classes met the
provincial literacy standard, compared to 36 per cent of those in Applied classes. The students who take Applied classes
are about five times more likely to drop-out of high school, and only three per cent will make it to university, compared
to 54 per cent of those in Academic classes.

This isn’t the first-time streaming practices have been centre-stage in Ontario. The Ministry of Education first
set out to dissolve streaming practices in the 1990s. At the time, the NDP government was embarking on a major
curriculum overhaul, the integration of special needs students into regular classrooms, and the mandatory provision
of kindergarten. There were whispers of additional initiatives that included ending Grade 13, de-streaming Grade 10
classrooms, and the establishment of mandatory parent advisory councils. Despite the long list of proposed reforms,
government responses to the economic recession were thought to create poor conditions for such systemic changes.
Educators were asked to do more with less—facing a three-year pay freeze and mandatory unpaid leave in accordance
with provincial austerity measures..When it came to de-streaming, some teachers were against the idea entirely, while
others were unsure how they would manage to effectively teach mixed-ability classes given the limited and unclear
guidance from the government.
While implemented only briefly in the 1993–94 period, research from that time suggests that de-streaming did
produce moderately positive changes, including reduced student transfer and drop-out, lower rates of absenteeism and
increased credit accumulation. The challenges to this policy implementation can be traced back to inadequate support,
poor consultation, planning and stakeholder buy-in, and the significant scale of the systemic changes proposed. In 1995,
the new PC government effectively discontinued the Grade 9 de-streaming efforts based in part on “negative reaction
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These are the detrimental effects of academic streaming—a process that stratifies students based on their perceived
academic ability, often based on perceptions of their elementary school performance. Starting at such a young age can
lead to lasting and irreversible implications for students’ educational future. In theory, students have all the information
needed to make informed decisions about their pathway with support from family, teachers, or guidance counselors.
In practice, systemic barriers embedded within Ontario’s education system—racism, classism, and ableism—often
pre-determine a students’ academic pathway regardless of their post-secondary desires. Research shows that Grade 9
students enrolled in lower-level courses rarely shift to higher tracks. This may be influenced by low academic confidence,
unawareness about post-secondary impacts, lack of encouragement from teachers, and/or institutional hurdles that
require students to take on additional bridging coursework. In essence, Ontario schools provide two streams: one that
channels students to higher education and another that more often leads to drop-out and low-wage labour.

Map to Education Streaming in Ontario (CASE)
processes, some students
will need more personalized
supports to address their
unique educational needs.
This means that sufficient
staffing will be a key
component to the success
of de-streaming. There
is limited research in the
Ontario context about
the impacts of class size
or mixed-ability classes on
secondary
achievement,
though evidence from
other jurisdictions suggests
that
lower-achieving
students benefit more from
smaller class sizes resulting
in additional individual
attention and engagement
in learning.

from the education community,” while
also removing anti-racism and equityrelated content from the curriculum.
By 1999, Ontario formally recognized
the elimination of streaming—on paper.
Students were no longer required to
choose a singular level of Advanced,
General, and Basic for all courses, but
rather, encouraged to take a mix of
the new levels of Academic, Applied,
and Essential courses across subjects.
In practice however, streaming has
effectively continued through systematic
course structuring that limit applied
students’ flexibility to switch to academic
courses after Grade 9. Ontario remains
the only province in Canada to stream
so early and so broadly across subjects
despite Organisation for Economic Cooperation and Development (OECD)
recommendations to delay stratification
processes like streaming until upper
secondary levels.

Alternatives
to streaming in
education

De-streaming can serve to provide
full and equitable access to programs
of study aligned with students’ interests
and career aspirations—regardless of

race, class, ability, or language. However,
ending streaming in schools effectively
necessitates more than just combining
students with varying educational needs
into a single classroom. It requires a
careful multi-year strategy developed
collaboratively between education and
community stakeholders that includes:
• a commitment to a long-term
cultural and pedagogical shift
informed by principles of equity,
anti-racism, and anti-oppression;
• investment in meaningful supports
and training for educators; and
• ongoing monitoring and evaluation
mechanisms to ensure sustained
success.
First, Ontario will need to invest in
support to make this transition successful.
Given the impact of COVID-19 on our
students and schools, asking school
boards to self-finance integral learning
recovery supports, along with the
training and community engagement
necessary for a smooth transition out of
streaming, will undermine buy-in and
lead to inconsistent outcomes across the
province.
In place of systematic streaming
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For
example,
the
Toronto District School
Board’s (TDSB) collective
agreement targets class sizes of 30 in
Academic classes and 23 in Applied
classes, with caps of 33 and 25
respectively. As the TDSB phased out
Applied offerings over the last several
years, it has attempted to target class sizes
at 26 by redeploying other resources,
such as assigning Student Success
Teachers to teach classes rather than
their typical role of assisting individual
students in need of support.
Second, to equip educators with
the necessary tools to effectively
lead classrooms of diverse learners,
professional development and antioppression training will be needed—
training that challenges racism,
discrimination, ableism, and classism.
Professional development plans should
also include instruction that contributes
to a K–12 culture of universally high
expectations and open pathway mobility.
Existing research shows that this requires
both an organizational, pedagogical and
cultural shift in the classroom.
To effectively teach mixed-ability classes
and set universally high expectations
for all learners, teachers need to feel

Education Streaming
Across Canada (CASE)

confident
in their ability
to support students
using their skills, training,
and network of resources,
including support to revise
assessments, lesson plans and learning
materials. Research from de-streaming
initiatives in Ontario and beyond has
shown that, in addition to support from
colleagues and school leadership, lower
teacher efficacy can be mitigated by
developing new methods of curriculum
delivery that encourage creativity and
collaboration among educators.
A large part of the success of policy
implementation in education rests in
the hands of educators and the vital
role that they play in student success.
Some hesitation toward de-streaming
stems from the underlying assumption
that grouping students by ability makes
curriculum delivery and classroom
management easier. However, the
stigma associated with non-academic
streams, in combination with teachers’
differential treatment and instruction
toward
Applied-stream
students,
perpetuates a depression in academic
performance and outcomes.[32] Even
when performing at similar standards
to their academic-level peers, applied
students are often perceived as badly
behaved, less focused, incapable of
working independently, and lacking in
motivation and work ethic.
For de-streaming to work, teachers
and principals need the appropriate
training, resources and support to
nurture the personal and academic

growth of students at all levels of
academic readiness. This learning should
not be limited to Grade 9 teachers alone,
but available to all teachers, principals,
guidance counselors, school and
executive staff, as well as board trustees,
and teacher candidates.
Lastly, a provincial task force should
be created to inform the design,
implementation and monitoring of
de-streaming across the province. That
task force should see to the successful
expansion of provincial de-streaming
initiatives to include all core Grade 9
and 10 subjects, such as English and
science, that act as key gatekeepers to
pathway mobility. For senior grades, the
province should prioritize differentiation
by discipline, rather than ability, to keep
post-secondary destinations open longer
for students. For example, the majority
of Canadian provinces do not stream
Grade 10 science by ability, but rather
begin differentiation in Grade 11 in
biology, chemistry, physics and earth
sciences.
Students are counting on Ontario’s
education leaders to successfully address
systemic inequities in education. Given
the absence of robust planning and
explicit investment from the Ministry
thus far, it is critical that teachers
and education leaders remain firmly

committed to de-streaming as an equitybased imperative.
Tianna Thompson is an education
researcher and policy assistant at the
Leadership Lab at the Metropolitan
University,
which
stewards
the
Coalition for Alternatives to Streaming
in Education. After being streamed
throughout high school, they’re now
completing their Master’s degree in
Social Justice Education at the Ontario
Institute for Studies in Education at the
University of Toronto.
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Disinformation
and hate during
the COVID-19 era
When the truth
is exactly what
we need most
by Elizabeth Simons

From day one, the COVID-19 conspiracy movement
has been latched onto by every hate group, network, and
propagandist we monitor. This isn’t only a hypocritical
attempt to recruit, they are true believers in the COVID-19
conspiracies, already conditioned to distrust the media and
government, and swallow misinformation and disinformation
that blames “globalists,” Liberals, the left, or racial groups for
their perceived grievances.
Their early adoption of COVID-19 conspiracies fits a
longstanding pattern of the far-right adding new issues and
grievances to put them in contact with larger and larger
audiences.
Canada’s modern day far-right movement first successfully
took to the streets in 2017 in response to M103, the
government’s motion to condemn Islamophobia. It was not
only critical of Islam, but explicitly racist towards all Muslims.
When M103 passed and the sky did not fall, they went into
a slump.
Then came Yellow Vests Canada. Anti-austerity protesters
in France were holding massive demonstrations, and took on
a yellow vest as their uniform. Our far-right movement was
inspired by their heated protests, and stole the trademark
vest, calling themselves Yellow Vests Canada. They started
Facebook pages, and had hundreds of thousands of followers
overnight. They also added new grievances. It wasn’t just about
Muslims, but oil and gas, as well as western separation. This
was, of course, a fig leaf. Yellow Vests Canada Exposed and
ourselves (the Canadian Anti-Hate Network) documented
hundreds of examples of death threats, anti-Muslim racism,
and antisemitism in the groups. But, for a time, they had
the media confused, and successfully recruited a whole new
audience.
Now it’s the pandemic, which is like manna from heaven for
the far-right. People were and are socially isolated, extremely
online, and afraid. The far-right is fully invested in this space
as a fruitful recruitment ground.
That’s not to say that every anti-masker is a racist or a

neo-Nazi—they aren’t, but a significant number of that new
audience will adopt more and more far-right beliefs, up to and
including racism and other forms of identity-based hatred.
Calls for a insurrection and the murder of politicians and
public health officials are commonplace.
Perhaps most concerning are the networks of young people
leveraging the pandemic to groom and recruit—and they
have been alarmingly successful. One Canadian streamer even
joined an infamous American white supremacist to protest a
hospital in New York.
It’s been established that the pandemic poses a substantial
risk to children—who are already at risk simply by being
online—for grooming into hate ideologies. Further, recent
data from Statistics Canada shows that youths, specifically
teenage boys, are responsible for 23 per cent of hate crimes.
The new battleground to combat hate and disinformation
is the classroom and the dinner table. In order to help, the
Canadian Anti-Hate Network (CAHN) has developed
the Confronting Hate in Canadian Schools toolkit. It isn’t
intended to replace anti-racist curriculum or programs. It
is a supplementary support aimed specifically at identifying
and attempting to deal with involvement in far-right social
movements potentially leading to violence.
The toolkit provides suggestions and practical advice to
education workers, staff, parents, community members, and
students themselves, on how to deal with kids being groomed
into hate movements and how to safely intervene before the
problem becomes violent.

Everyday conspiracies
While some criticism of government response to the
pandemic is legitimate, the COVID-19 conspiracy movement
is dangerous. It’s not just a public health menace, but is
bringing everyday people into an ecosystem rife with hate
ideologies. It simply does not stop at protesting lockdowns,
masks, or vaccines.
Our responsibility is to construct a democracy where
everyone has value. If we can model that for each other in our
everyday environment, it will be easier to translate to other
parts of our lives. By working with all stakeholders to handle
these situations thoughtfully and incrementally, we can push
back hate-motivated movements and groups in all facets of our
community.
How we do so is critical. While the tactics may differ slightly
between confronting hate and confronting conspiracy, there is
much overlap. These are grievance-based ideas, and as such,
the underlying grievances need to be addressed.
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In 2008, epidemiologists developed
models to describe how a pandemic may
also cause a parallel epidemic of fear.
We call this interaction a syndemic,
and the one we’re facing right now has
created a perfect storm for the far-right
to scare, groom, and recruit using COVID-19
conspiracy theories as an introduction.

Canadian schools, the issue has never felt
more urgent. We are in a crisis, fueled by
the pandemic, and social media.

Many of the tactics mentioned
below are worthwhile to attempt
with our colleagues, friends, and
family members. Remembering that
developing conspiracy thinking is rooted
in grievance and anxiety allows us to
approach these situations with empathy
and compassion.
It is easy to write off people who believe
in conspiracies as unwell, or quirky. The
truth is much more complicated. People
are naturally predisposed to looking
for answers to the toughest questions
and sometimes they turn to unfounded
untruths to make sense of the complex
world around them.
It is always within your right to not
engage, and to enforce boundaries
with people who are looking to share
conspiracy propaganda. However, it
doesn’t move the conversation forward
in a way that provides them a soft
landing should they choose to ask for
help. It’s in that spirit that we provide
some ideas on how to have these difficult
conversations.
When
confronting
conspiracy,
it’s important to take a number of
steps, which vary depending on the
environment. With students and youth,
try to meet them where they are at.
Debating them, or attempting to win
them over with facts, will likely be
unsuccessful. Instead, engage them on
how these ideas make them feel. What
makes them believe these ideas you
know to be untrue? What anxieties do
they have that have led to these ideas?
Unpacking those anxieties, and allowing
the student to feel heard, may organically
lead to the student being open to other
answers to their questions. Without
enabling them, allowing them a safe
space to unpack those anxieties may be
the launchpad to help them leave those
ideas behind.
In the classroom, establish boundaries
if needed, in discussion and in their
work. Don’t allow citations from
conspiratorial sources, and limit project

Young people spend an enormous
amount of time on social media, and are
exposed to many different platforms that
carry the potential for hate movements
to recruit and organize. YouTube, for
example, was cited as the primary cause
of “red-pilling” in far-right and fascist
group chats.

topics to those that will not enable them
to incorporate far-right propaganda.
Don’t allow other students to dogpile
them, as it may just lead to the student
being further entrenched in their baseless
beliefs, and it will be harder to reach
them. Kurt Phillips, an educator who
has studied the far right and racist right
for over 20 years, and who now serves
as a board member for CAHN, has seen
this play out in classrooms based on his
experience and that of his colleagues
around the country.
Even when the views that the student
has come to hold are proven to be
erroneous and based on discredited
conspiracies, a student who feels they are
being set upon may continue to defend
those ideas even more rigorously if for
no other reason than they feel they are
personally being attacked. Once the
initial anger from feelings resulting from
the perceived attack has passed, the idea
often remains firmly in place because
of a conviction that “woke” teachers
are afraid that the student has been
“red pilled” (a term used to describe a
dramatic shifting of viewpoints, usually
toward hate ideologies).

Confronting hatred with
young people
With a new story hitting the media
every few weeks about a hate incident in
34 education forum

spring 2022

Youth may be “irony-poisoned,” a
term describing the process in which
they are exposed to so much ironic and
bigoted humour that it eventually ceases
to shock them, and they may adopt those
views unironically. For example, they
may engage in racist language online at
first because it’s transgressive; over time
they take racism to heart.
All youth seek a sense of identity and
belonging. Hate-promoting movements
and groups know this and look for ways
to connect with young people in order
to grow their base and influence. It
takes vigilance on the part of students,
educators,
staff,
administrators,
parents, and caregivers to ensure that
all members of a school community
feel connected in positive ways and are
not left vulnerable to toxic and bigoted
rhetoric or recruitment.
The toolkit deals with specific
examples and actions to take in order
to keep students safe, as well as provides
general best practices to incorporate in a
school environment, but here we want
to talk about some practical steps to take
to counter hate as it occurs in class and
conversation settings.
A question we received regularly from
education workers when we reached out
asking for their experiences was how to
deal with on the spot situations as they
arise. These incidents can be varying in
severity, from arguing in favour of farright policies, to defending racist history
like Canada’s genocide of First Nations,
Métis, and Inuit peoples, to overt bigotry
and racial slurs.

Educators can build a personal library
of resources to have on-hand for situations
which require a more immediate and
on the spot response. If educators don’t
know the answer right away, a personal
library will assist with finding it so it can
be addressed at the time. Good places
to start include the Anti-Defamation
League’s education resources, Learning
for Justice, the Southern Poverty Law
Center’s education arm, and the United
States Holocaust Memorial Museum for
trusted facts on the Holocaust.

counter, monitor, and expose hate
promoting movements, groups, and
individuals in Canada using every
legal, ethical, and reasonable tool
at our disposal. You can reach the
CAHN at info@antihate.ca, and you
can follow its work at www.antihate.
ca, on Twitter at @antihateca, and on
Facebook. It also publishes a weekly
email newsletter, which you can sign
up for on its website.

ca/canada_first_exposed_tyler_russell
7. Roback, Sébastien. “A TRANSNATIONAL
NETWORK

OF

YOUNG

WHITE

NATIONALISTS IS SELLING FASCISM
TO KIDS - AND IT STARTED IN CANADA”
Antihate.ca,

2021.

www.antihate.ca/

transnational_network_young_white_
nationalists_selling_fascism_kids_canada
8. Canadian Anit-Hate Network. “TYLER
RUSSELL TRAVELS TO THE US TO
ATTEND

HOSPITAL

PROTEST

WITH

WHITE NATIONALIST NICK FUENTES”
Elizabeth Simons works for the Canadian

Antihate.ca,

Anti-Hate Network as Deputy Director.

tyler_russell_travels_usa_attend_hospital_

2021.

www.antihate.ca/

protest_white_nationalist_nick_fuentes

We are also available to be consulted
at any time, for free, at info@antihate.
ca.
Ensuring students know immediately
that hateful behaviours and remarks are
not acceptable, and are harmful, and
explaining why is critical. Remember
that the student’s information may be
coming from a place of ignorance rather
than malice.
Similar to suggested approaches
for dealing with conspiracies, try to
pinpoint where the anxieties are rooted.
When confronting hate, use facts to
dispute harmful untruths, and allow for
discussion that is fact-based.
Not allowing students to dogpile,
and addressing it as soon as possible are
key. Not addressing immediately sends
a negative message to students harmed
by the behaviour that they are not
important, and will give students the
false impression that it is ok.
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Traditional
knowledge
and education

The importance of time in pedagogy.
by Daniel Stevens

Hello everybody, my name is
Daniel Stevens.
I am a citizen of Nipissing First
Nation and a proud educator.
I was asked to write about the
importance and the value of
Indigenous traditional knowledge
to improve and move forward in
Ontario in education and for us as
a Federation. As I always do, I start
with a caveat. There is no singular
Indigenous traditional knowledge,
no one particular bank of wisdom,
especially since Turtle Island is
home to over 600 nations. Each
with their unique world views,
culture and traditions, all I can do
today is share the perspective I have
gained from my people.
I know we find ourselves in
some challenging times. We find
ourselves wondering how to engage
students in the importance of
education with little continuity
and consistency. No longer are
classrooms bound by brick and
mortar. To say this is a stressful
time is an understatement.
In this crisis, I find myself

resorting to ways taught to me
as a child. Ways of approaching
knowledge and skill acquisition and
adapting them to this new world,
I find myself questioning some
of my most basic presumptions
surrounding educational pedagogy.
Several questions surface in this
new age of connection problems,
routine insecurity, and disruption.
At the forefront of those questions
is "What is necessary?". What is
necessary to teach, learn, but most
importantly, connect?. In this
search for an answer, I have begun
to appreciate the importance of
time in a new context.
It has become a game of endurance,
resilience, which all of which takes
time. My Nation knows, like
many others, how to endure
and we know the true meaning
of resilience. Perseverance is
not easy and requires slow,
carefully planned moves to
preserve and propagate what
is important to us as a Nation.
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This process requires us to examine
who we are, who we were, and
whom we want to be. We hold on
hardest to what is left and rebuild.
We must give ourselves time to
master the knowledge and wisdom
we have left.
I remember watching my aunties
and uncles perform daily tasks,
preparing food, or creating or
repairing something as a child. We
all had a part in the process, but
it was based on mastery of skills
over time. It was instilled that these
tasks served a higher purpose, and
errors could be costly in many
ways.

Much of my teaching uses that
approach that focuses on the value
of repeated practice and gives it the
time and space needed.
Maybe there is some traditional
knowledge there, and maybe there
isn't. All I can do is remain faithful
to my process because it is a part
of me and reflects where I come
from. Traditional practices are
different for every Nation, but my
Nation's respect for time is clear
and ever-present in everything we
do. In the end, the strength of the
connections with the knowledge
takes time. It is how we use the
time we have that makes the

difference.
It takes time to
find the meaning behind
the ability and the wisdom from
the perspective. This is why taking
time for us isn't an idle task.
I hope we are entering a new era
of education, one that will cast
aside the rigidity of the industrial
education model filled with bells,
frameworks, and metrics.
The system must realize that success
cannot be measured externally.
Success is an internal metric for
self-worth, confidence and pride in
one's skills through contribution
to the larger whole. Many of my
students come back to say how they
appreciated their time learning with
me. The focus wasn't on getting
through the material but on getting
to know the material.

Time must be given for students to be independent,
be less guided, and find their path in many cases.
The biggest lesson I tried to impart upon my
students is the importance of resourcefulness.
Resourcefulness comes from the ability to move
forward regardless of the circumstances, even if
slowly.
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As a Federation, we must take
the time to examine
who we are,
where we come
from and where
we want to be.
Change is inevitable
but how that change
comes about is as
important as what
we are changing and
must reflect whom we
want to be. It is not about
the goal; it is about the
journey. As an education
system, learning about each
other is essential. However,
we must do so authentically.
Understanding who is among us
helps us understand who we are.
As education workers, we must use
our collective wisdom to make the
alterations needed to support the
future and broaden its perspectives.
There is much work to be done,
and in times of crisis, it is best to
move with precision and dedication
to the cause to make it better for
everyone, not just a few. It is also
an opportunity to use the new
skills we are learning and master
them. To bring us one step closer
to each other and strengthen our
connections over time.

Miigwech.
At the time of this writing Daniel
Stevens was a teacher in District
4 Near North. Daniel was recently
appointed Director of Eduction for
Nippissing First Nation.
Artwork: Marcela Sleizer

There was a responsibility and
reverence in watching and learning
how to do the work correctly. The
child's duty was to learn, observe,
and hone essential skills before
attempting. We could not touch
and contribute in one step until
particular skills were mastered
in the previous one. Much of
what was being used or prepared
could not be wasted. We learned
to respect our learning over the
attainment of goals. It taught us
focus and dedication because each
newly mastered skill integrated us
and gave us more responsibility. In
a sense, we became more dependent
on each other's contributions, more
connected.

Bill 307
Update
Political control and election rules
challenge by Ontario’s education unions.
by Vaino Poysa

to be informed about important issues affecting their
everyday lives took a significant hit just before the
holidays when the Ontario Superior Court dismissed
a challenge to the Ford Government’s attempt
to shield itself from accountability by severely
restricting its citizens’ ability to publicize criticism of
the Ford Government or its policies.
The challenge, brought by The Elementary
Teachers’ Federation of Ontario (ETFO),
Ontario English Catholic Teachers’ Association
(OECTA), and Ontario Secondary School
Teachers’ Federation (OSSTF/FEESO) took
aim at Bill 307, which amended sections of the
Election Finances Act to severely restrict third party
political advertising for over a year prior to an
election.

The changes impose a spending
limit of just over $600,000 on
every non-political party for the year
leading up to the election period
– far longer than in any other Canadian
jurisdiction—and of just over $100,000 for the
election period itself. Other changes prevent
interested groups from sharing or coordinating
resources to circumvent these limits, impose
ridiculously frequent reporting requirements, and
provide for steep penalties if these restrictions are
violated. The changes also broaden the definition
of political advertising, muddling the distinction
between issue-based communications and those
that explicitly target a party or candidate.
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These changes serve to severly stifle debate
and discussion on issues of public importance.
In fact, the new law has already been used by
members of Ford’s cabinet to try to silence
dissenting voices, as when a complaint was fi led
with Elections Ontario by Municipal Affairs and
Housing Minister Steve Clark, who objected to
lawn signs in his riding opposing a proposed new
maximum-security jail in a tiny eastern Ontario
community.
Constitutionally-minded readers are likely
thinking that muzzling speech like this violates
the guarantee of freedom of expression. And they
would be right—not six months earlier, the same
restrictions were found to be unconstitutional
and were struck down by the Superior Court in a
case brought by the same education unions.
However, apparently convinced that protecting
himself and his government from criticism was
worth trampling Ontarians’ constitutional rights;
two days after the Court’s decision, Ford recalled
the legislature from summer break solely to reenact these restrictions, this time

using the rare and controversial
notwithstanding clause,
allowing the law to pass despite the Court’s
earlier decision.
The second court challenge centered on the right
to vote set out at section 3 of the Charter, to
which the notwithstanding clause does not apply.
Unfortunately, at this time of asking, the Court
allowed the unconstitutional legislation to stand.
While this decision is being appealed, the new
laws will remain in place for this election cycle.

spring 2022
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The ability of
Ontarians

There should be little doubt that these new rules
were created to silence voices such as Working
Families, an umbrella organization of various
labour groups, whose messaging regarding
the problematic policies favoured by previous
Progressive Conservative leaders is viewed by
those leaders as having contributed to their lack
of electoral success.

Other changes included in Bill 307 directly
increase political parties’ ability to fund their
own political advertising campaigns, changes
that will stand to benefit the Progressive
Conservatives more than any other political
party. This is because, while third party
spending was limited, the amount individuals
can contribute to the coffers of political parties,
constituency associations or candidates was
almost tripled, to $3300 in each instance. When
combined, individuals with the means to do so
can contribute $9,900 annually, all subject to a
tax credit, permitting wealthy donors greater
ability to purchase influence over parties and
politicians. This is in sharp contrast to the rules
in neighbouring Quebec, where donations and
loans are limited to $100 annually.
These are not the only recent changes to political
advertising rules that work to the benefit of the
incumbent government. In 2015, amendments to
the Government Advertisement Act, 2004, which sets
out how a government is permitted to use public
dollars to communicate about its policies and
actions, significantly narrowed the Auditor

B

Mise à jour du
Projet de

loi 307

Contestation du contrôle politique
et des règles électorales par les
syndicats de l’enseignement de
l’Ontario education unions.
par Vaino Poysa
La capacité des Ontariens à s’informer sur les enjeux
importants qui touchent leur vie quotidienne a subi
un coup dur juste avant les vacances. En effet, la Cour
supérieure de l’Ontario a rejeté une contestation de
la tentative du gouvernement Ford de se protéger de
l’obligation de rendre des comptes en limitant sévèrement
la capacité de ses citoyens à publier des critiques à l’égard
du gouvernement Ford ou de ses politiques.
La contestation, présentée par la Fédération des
enseignantes et des enseignants de l’élémentaire
de l’Ontario (FEEO/ETFO), l’Association des
enseignantes et des enseignants catholiques
anglophones de l’Ontario (OECTA) et la Fédération
des enseignantes-enseignants des écoles secondaires de
l’Ontario (OSSTF/FEESO),
/suite à la page 40
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The consequence of having
these rules governing effective
participation in political
discourse for such a lengthy
period is that, for the most part,
the political advertisements
that voters will see on television
and other highly effective, but
expensive medium will be those
of the political parties themselves.
Of course, all political parties are
guided by their own self-interests,
and limited by their own bank
accounts, which can result in many
issues getting little if any effective
public exposure.
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General's ability to find that a government
advertisement was improperly partisan.
Interestingly, despite the changes, the office of
the Auditor General continued to identify those
advertisements that would have been considered
as partisan under the old rules. Under those
definitions, the Auditor General found that over
the past two fiscal years, the Ford government
spent over $9.5 million dollars on partisan
advertisements, including ads that were part of
a campaign about Ontario’s public education
system. Those ads stated that the government’s
changes were “improving” children’s educational
journey, an opinion the Auditor General found
was “unsubstantiated”, concluding that
the primary objective of the ads was
to “foster a positive impression” of the
Ford government.
The restrictions on the extent to which nonpolitical parties can be part of the political
discourse are unfortunate and impoverish
the breadth and the quality of the public
conversation on important issues. While this
may serve incumbent governments’ interests in,
say, avoiding strident criticism over a two-year
long bungling of a response to a pandemic, or a
plan to spend billions of taxpayer dollars paving
over wetlands to build a highway for the primary
benefit of its wealthy property-developing
donors while starving public education of needed
investments and slashing the earning power of
predominantly female job classes, or funnelling
still more billions of taxpayer dollars into an
economic sector in which a certain former
progressive conservative leader has a pronounced
financial stake, they are definitely not in the best
interests of Ontario voters.
Vaino Poysa is the Associate General Secretary of
the Protective Services division of OSSTF/FEESO.

visait le Projet de loi 307, qui modifie des articles de
la Loi sur le ﬁnancement des élections afin de restreindre
sévèrement la publicité politique des tiers pendant plus
d’un an avant une élection.

Les modiﬁcations imposent un plafond de
dépenses d’un peu plus de 600 000 $
à chaque parti apolitique pour l’année
précédant la période électorale, bien plus
longue que dans toute autre juridiction
canadienne, et d’un peu plus de 100 000 $
pour la période électorale elle-même.
D’autres changements empêchent les groupes
intéressés de partager ou de coordonner leurs
ressources pour contourner ces limites, imposent des
exigences de déclaration ridiculement fréquentes et
prévoient des sanctions sévères en cas de violation de
ces restrictions. Ils élargissent également la définition
de la publicité politique, brouillant la distinction entre
les communications axées sur une question donnée et
celles qui visent explicitement un parti ou un candidat.
Ces modifications étouffent gravement le débat et la
discussion sur les questions d’importance publique. En
fait, la nouvelle loi a déjà été utilisée par des membres
du cabinet de Doug Ford pour tenter de faire taire
les voix dissidentes, comme lorsqu’une plainte a été
déposée auprès d’Élections Ontario par Steve Clark,
ministre des Affaires municipales et du Logement,
qui s’opposait à la présence dans sa circonscription de
pancartes contre un projet de nouvelle prison à sécurité
maximale dans une petite communauté de l’Est de
l’Ontario.
Les lecteurs soucieux de la constitution pensent sans
doute que museler un tel discours viole la garantie de
la liberté d’expression. Et ils auraient raison. Moins
de six mois auparavant, les mêmes restrictions ont été
jugées inconstitutionnelles et ont été annulées par la
Cour supérieure dans une affaire portée par les mêmes
syndicats de l’enseignement.
Cependant, apparemment convaincu que sa protection

et celle de son gouvernement contre les critiques
valaient la peine de piétiner les droits constitutionnels
des Ontariennes et Ontariens, deux jours après la
décision de la Cour, Doug Ford a rappelé l’Assemblée
législative après la pause estivale dans le seul but de
rétablir ces restrictions, en utilisant cette fois la rare
et controversée disposition de dérogation, permettant
l’adoption de la loi malgré la décision antérieure de la
Cour.

riches donateurs d’acquérir une plus grande influence
sur les partis et les politiciens. Cette situation
contraste fortement avec les règles en vigueur chez nos
voisins du Québec voisin, où les dons et les prêts sont
limités à 100 $ par an.
Ce ne sont pas les seuls changements récents apportés
aux règles de publicité politique qui profitent au
gouvernement en place. En 2015, les modifications
apportées à la Loi de 2004 sur la publicité
gouvernementale, qui définit la façon dont un
gouvernement est autorisé à utiliser les fonds publics
pour communiquer sur ses politiques et ses actions,
ont considérablement réduit la capacité du vérificateur
général à conclure qu’une publicité gouvernementale
était indûment partisane. Il est intéressant de
noter que, malgré ces changements, le Bureau du
vérificateur général a continué à identifier les publicités
qui auraient été considérées comme partisanes en
vertu des anciennes règles. Selon ces définitions, le
vérificateur général a constaté qu’au cours des deux
derniers exercices financiers, le gouvernement Ford a
dépensé plus de 9,5 millions de dollars en publicités
partisanes, y compris des publicités qui faisaient
partie d’une campagne sur le système d’éducation
publique de l’Ontario. Ces publicités affirmaient
que les changements apportés par le gouvernement
amélioraient le parcours éducatif des enfants, une
opinion que le vérificateur général a jugé non fondée,
concluant que l’objectif premier des publicités était de
favoriser une impression positive du gouvernement
Ford.

La deuxième contestation judiciaire portait sur le
droit de vote énoncé à l’article 3 de la Charte, auquel
la disposition de dérogation ne s’applique pas.
Malheureusement, à ce moment de la demande, la
Cour a permis à la législation inconstitutionnelle d’être
maintenue. Bien que cette décision fasse l’objet d’un
appel, les nouvelles lois resteront en vigueur pour ce
cycle électoral.
Il ne fait aucun doute que ces nouvelles règles ont
été créées pour faire taire des voix comme celles
de Working Families, une organisation regroupant
divers groupes de travailleuses et travailleurs, dont les
messages concernant les politiques problématiques
favorisées par les précédents dirigeants ProgressistesConservateurs sont considérés par ces derniers comme
ayant contribué à leur manque de succès électoral.

La conséquence de ces règles régissant
la participation effective au discours
politique pendant une période aussi longue
est que, pour l’essentiel, les publicités
politiques que les électrices et électeurs
verront à la télévision et sur d’autres
supports très efﬁcaces, mais coûteux,
seront celles des partis politiques euxmêmes. Bien entendu, tous les partis
politiques sont guidés par leurs propres
intérêts et limités par leurs propres
comptes bancaires, ce qui peut faire en
sorte que de nombreuses questions ne
reçoivent que peu ou pas d’exposition
publique efﬁcace.
D’autres modifications incluses dans le Projet de loi
307 augmentent directement la capacité des partis
politiques à financer leurs propres campagnes de
publicité politique, des changements qui profiteront
aux Progressistes-Conservateurs plus qu’à tout
autre parti politique. En effet, si les dépenses des
tiers ont été limitées, le montant que les particuliers
peuvent verser dans les coffres des partispolitiques,
des associations de circonscription ou des candidats
a presque triplé, passant à 3 300 $ dans chaque cas.
Ensemble, les personnes ayant les moyens de le faire
peuvent contribuer à hauteur de 9 900 dollars par an,
le tout soumis à un crédit d’impôt, ce qui permet aux

Les restrictions sur la mesure dans laquelle les partis
non politiques peuvent participer au discours politique
sont regrettables et appauvrissent l’ampleur et la
qualité de la conversation publique sur les enjeux
importants. Bien que cela puisse servir les intérêts
des gouvernements en place, par exemple, pour éviter
les critiques acerbes sur une réponse bâclée à une
pandémie pendant deux ans, ou sur un plan visant
à dépenser des milliards de dollars de l’argent des
contribuables pour paver des zones humides afin de
construire une autoroute au bénéfice principal de
ses riches donateurs promoteurs immobiliers, tout
en privant l’éducation publique des investissements
nécessaires et en réduisant la capacité de gain des
classes d’emploi à prédominance féminine, ou de
canaliser encore plus de milliards de dollars des
contribuables vers un secteur économique dans lequel
un certain ancien leader progressiste-conservateur a un
intérêt financier prononcé, ils ne sont certainement pas
dans l'intérêt fondamental des électeurs de l’Ontario.
Vaino Poysa est secrétaire général adjoint à la Division
des services de protection d’OSSTF/FEESO.
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by Pawel Mazurek

Editor’s note: Bargaining Unit boost is
a regular column in Education Forum
featuring an OSSTF/FEESO Bargaining
Unit and the job class(es) within that
unit. OSSTF/FEESO, founded in 1919,
has over 60,000 members across Ontario.
They include public high school teachers,
occasional teachers, educational assistants,
continuing education teachers and
instructors, early childhood educators,
psychologists, secretaries, speech-language
pathologists, social workers, plant support
personnel, university support staff, and
many others in education.

Among the more than 60,000
members represented by OSSTF/
FEESO, there are 1,100 support staff
and professional educational support
staff Members employed in 29 job
classes at Conseil scolaire catholique
MonAvenir, represented by Bargaining
Unit 64 in District 32 Centre-SudOuest de l'Ontario. The name of the
Bargaining Unit refers to the Board’s
former name—French-language Separate
District School Board No. 64, created
in 1998 upon the amalgamation of
13 local boards. In 1999, in the midst
of all these administrative changes,
employees of what was then the Conseil
scolaire du district catholique Centre-Sud
decided to join OSSTF/FESSO and
since then these workers have been part
of our Federation’s diverse and dynamic
community.
Members represented by Unit 64
work in the elementary and secondary
levels, in 65 work sites within a 40,000km2 territory, between Kitchener,
Peterborough, Penetanguishene, and
Niagara Falls (approximately the same
size as Switzerland). The Board, and
consequently Unit 64, are constantly
evolving since additional schools are
being built because of the growing

popularity of French
language
education
in Ontario. As we are
reminded
by
Unit
president Angèle Lacroix,
the territory includes 17
English Language districts
and more than half of the 124 provincial
electoral ridings. Her Members are
active in 15 Labour Councils in the
south-western region of Ontario.
It is a very diverse Bargaining Unit.
Some Members work 10 months a year
while others work 12 months, some are
assigned to a specific school, while others
divide their time between several work
sites. Job classes represented by Unit 64
can be grouped in four main categories:
educational support (for example,
teacher assistant, special education
technician, early childhood educator
positions), professional educational
support staff (for example, social worker,
psychometrist and speech and language
pathologist positions), administrative
support (for example clerk, library
technician, accounting technicians, and
school secretary positions) and technical
support (for example, information
technology technician and infographics
technician positions).
Angèle is the only full time-released
member working on behalf of her
members; however, as mentioned
by the Unit’s treasurer and interim
vice-president Rachel Desrosiers, the
Bargaining Unit’s executive went from
five to 28 Members in order to better
support Angèle, offer transparency,
and reflect the needs of Members in all
job classes. Some of the new Members
are French-speaking new Canadians,
therefore, the Bargaining Unit’s work is
crucial to support their integration into
our society and the labour market.
How is this all possible? Rachel and
Angèle both identify the union work
performed by their Members as being a
vocation rather than a job, and is only
possible with the passion of their core
involved Members, which they refer to
using the Franco-Ontarian expression
“une maudite belle gang” (an awesome
bunch).
In addition to protecting Members,
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Unit 64 is very much involved in the
work of OSSTF/FEESO and in its
communities. Over the past few years,
the Bargaining Unit had a representative
on almost every standing committee,
council, and work group. Unit 64 also
tried to expand the “Sacs à dos pour
les familles francophones” program,
in partnership with the United Way.
The number of Francophone families
benefiting from the program has
significantly increased, from 80 to
540 during the last year. Currently, to
honour International Women’s Day our
Bargaining Unit is collecting donations,
feminine hygiene products, and other
items identified by different shelters in
the region, to be distributed to agencies,
shelters, and food banks offering French
language services in the community.
Although the pandemic posed
challenges
relating
to
member
engagement, Unit 64 leaders found
creative ways to overcome obstacles, for
example, by moving regional happy hour
(5 to 7) Member meetings outdoors, on
a patio. The passion Angèle and Rachel
refer to is clearly reflected in their
engagement towards their Members,
students and communities that they
serve in building a better future. Indeed,
they are an ‘awesome bunch’!
At the time of writing Pawel Mazurek
was an Election Organizer with
OSSTF/FEESO, on secondment from
his position as President of District 35’s
St. Paul University. Pawel is now an
Excutive Assistant in the Negotiations
and Contract Maintenance department
of the Protective Services division of
OSSTF/FEESO.

by Pawel Mazurek

Note de la rédaction : Bargaining Unit
Boost est une rubrique régulière dans
Education Forum qui présente une unité
de négociation d’OSSTF/FEESO et la
(les) classification(s) d’emploi au sein de
celle-ci. OSSTF/FEESO, créé en 1919,
représente plus 60 000 membres de
partout en Ontario. Ils comprennent le
personnel enseignant des écoles secondaires
de l’Ontario, le personnel enseignant
suppléant, les aides-enseignants, les
éducateurs et éducatrices, le personnel
enseignant à l’éducation permanente et les
instructeurs, les éducateurs et éducatrices
de la petite enfance, les psychologues,
les secrétaires, les orthophonistes, les
travailleurs et travailleuses sociaux, le
personnel de conciergerie, le personnel de
soutien des universités ainsi que plusieurs
autres membres du personnel du domaine
de l’éducation.
Parmi les plus de 60 000 membres
représentés par OSSTF/FEESO, on
trouve 1100 Membres du personnel de
soutien et du personnel professionnel de
soutien pédagogique employés dans 29
catégories d'emplois au Conseil scolaire
catholique MonAvenir représenté par
l'Unité 64 du District 32. Le nom de
l'unité fait référence à l'ancien nom
du Conseil scolaire—French-language
Separate District School Board No. 64
qui a été créé en 1998 lors de la fusion de
13 conseils locaux. En 1999, au milieu de
tous ces changements administratifs, les
employés de ce qui était alors le Conseil
scolaire du district catholique CentreSud ont décidé de se joindre à OSSTF/
FESSO et depuis, ils font partie de la
communauté diversifiée et dynamique
de notre Fédération.
Les Membres représentés par l'Unité
64 travaillent au niveau primaire et
secondaire dans 65 sites situés sur un
territoire de 40 000 km2 entre Kitchener,
Peterborough, Penetanguishene et
Niagara Falls (approximativement
l’équivalent du territoire de la Suisse).
Le Conseil scolaire, et par conséquent

l’Unité 64, sont en
constante évolution car
des écoles supplémentaires
sont en construction en
raison de la popularité
croissante de l'éducation
en langue française en
Ontario. Comme nous le rappelle la
présidente de l'unité de négociation
Angèle Lacroix, le territoire de son unité
englobe 17 districts anglophones, plus
que la moitié de 124 circonscriptions
électorales provinciales et les Membres
qu'elle représente sont actifs dans 15
conseils du travail dans le sud-ouest de
l'Ontario.
L'unité de négociation est très
diversifiée. Certains Membres travaillent
10 mois par année et d'autres 12 mois,
certains employés sont affectés à une
école spécifique, mais certains doivent
se déplacer entre les nombreux sites.
Les catégories d'emplois représentées
par l'Unité 64 peuvent être regroupées
en quatre grandes catégories : appui
pédagogique (par ex. les postes d’aidesenseignants, d’éducateurs spécialisés,
d’éducateurs à la petite enfance),
personnel professionnel de soutien
pédagogique (par ex. les postes de
travailleurs sociaux, de psychométriciens,
d’orthophonistes), appui administratif
(par ex. les postes de commis, de
bibliotechniciens, de techniciens en
comptabilité, de secrétaires d’école)
et appui technique (par ex. les postes
de techniciens en informatique, de
techniciens en infographie).
Angèle est la seule personne libérée
à temps plein travaillant pour ces
membres, mais comme le mentionne la
trésorière de l'unité et vice-présidente par
intérim Rachel Desrosiers, L'exécutif de
l'unité de négociation est passé de 5 à 28
Membres pour mieux soutenir Angèle,
offrir de la transparence et refléter les
besoins des membres dans toutes les
catégories d'emplois. Certains nouveaux
Membres sont des nouveaux arrivants
francophones au Canada, alors le travail
que fait l'unité de négociation est
essentiel pour soutenir leur intégration
dans notre société et sur le marché du
travail.
Comment tout cela est-il possible ?
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Rachel et Angèle indiquent toutes deux
le travail syndical effectué par leurs
membres comme étant davantage une
vocation qu’un emploi et uniquement
possible grâce à la passion du noyau de
Membres impliqués auxquels elles font
référence en utilisant l'expression francoontarienne une maudite belle gang.
En plus de protéger les Membres,
l’Unité 64 est très impliquée dans le
travail d'OSSTF/FEESO et dans leurs
communautés. Au cours des dernières
années, l'unité de négociation avait
un représentant à presque chacun des
comités permanents, conseils et groupes
de travail provinciaux. L'Unité 64 a
aussi aidé à étendre le programme sacs
à dos pour les familles francophones en
partenariat avec Centraide. Le nombre
de familles francophones bénéficiant
du programme a considérablement
augmenté, passant de 80 à 540 au cours
de la dernière année. En ce moment,
pour honorer la journée internationale
de la femme, l'unité de négociation
recueille des dons, produits féminins et
autres items identifiés par les différents
refuges de la région qui seront distribués
aux organismes, centres d’hébergements
et banques alimentaires offrant des
services en français à la communauté.
Bien que la pandémie ait posé certains
défis au niveau de l'engagement des
membres, les dirigeants de l'Unité
64 ont trouvé des façons créatives de
surmonter les obstacles, par exemple en
déplaçant leur 5 à 7 régionaux avec les
Membres à l'extérieur sur un patio. La
passion à laquelle Angèle et Rachel font
référence se reflète clairement dans leur
engagement envers leurs Membres, élèves
et communautés qu’elles soutiennent
pour la création d'un avenir meilleur. En
effet, c’est une maudite belle gang !
Au moment de la rédaction, Pawel
Mazurek était organisateur électoral
pour OSSTF/FEESO, en détachement de son poste de président d’unité
à l’Université Saint Paul, District 35.
Pawel est maintenant adjoint exécutif
dans le Secteur de la Négociation et de
la gestion des conventions collectives
de la Division des services de protection d’OSSTF/FEESO.

Top picks
Reviews

The Case for Basic Income:
Freedom, Security, Justice
by Jamie Swift and Elaine Power,
Foreword by Dr. Danielle Martin
BETWEEN THE LINES (May 2021)
264 pages, paperback $24.95, ebook
$9.99
Reviewed by Erin Matthew

Persistent
poverty,
employment
precarity, and food and housing
insecurity were not new challenges for
many Canadians when the COVID-19
pandemic ushered in widespread socioeconomic vulnerability in March of
2020. The common good and the
need to come together to “do our part”
became common platitudes in the
absence of policy, despite the fact that
while all citizens were to “weather the
storm” of Covid-19, Canadians living
in poverty would not be doing so in the
same boat.
Published amidst this socio-economic
backdrop, The Case for Basic Income, by
Jamie Swift and Elaine Power, challenges
the accepted inevitability of poverty and
offers compelling arguments in favour
of ensuring a guaranteed, obligation free
basic income for all Canadians. Swift
and Power detail a rich history of basic
income both in Canada and beyond,
explore relevant related discourse, and
outline advocacy efforts in establishing
a basic income pilot project in Ontario
that began in 2017, only to be cancelled
by the Ford government upon its election
in June 2018. As well, and perhaps most

importantly, they share powerful stories
from basic income recipients, crafting an
emotional narrative of transformational
change in the lives of pilot participants
from two communities.
The arguments offered by Swift and
Power also move beyond the social
benefits of basic income. Readers are
encouraged to reconsider the idea
that there are those in society who
are deserving and undeserving and
instead, explore the notion of freedom
in a more modern, socially responsible
context. Instead of accepting the values
of neoliberal self-aggrandizement, the
authors suggest that freedom can be
reimagined as the ability to pursue
one’s own potential without fearing
life compromising consequences. At its
core, basic income is offered as freedom
from insecurity, enabling the true
empowerment of individual choice and
the possibility of a life lived with dignity.
Erin Matthew is a teacher in District
15, Trilliam Lakelands.

They Said This Would Be Fun:
Race, Campus Life and growing Up
By Eternity Martis
McClelland and Stewart 2021 Ebook
$11.99
Reviewed by Grace Liu

In the style of a memoir of her time
as an undergrad student at Ontario’s
Western Univesity, They Said This Would
Be Fun: Race, Campus Life, and Growing
Up ,by Eternity Martis, connects with
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its readers by presenting a compilation
of both familiar and unfamiliar personal
stories of experiences of growing up.
The story explores Martis’ experiences
as one of a small minority of Black
students at the school and is manifested
with a continued sense of curiosity to
understand the evolving world in which
we live in.
The book takes its readers onto an
endless journey of reminisce and selfgrowth, through constant reflection and
necessary re-learning. We are provoked
in deep thoughts of the potential
consequences of our words, actions,
and interactions. We question the fine
line between “embracing diversity”
and “showing ignorance.” We explore
demonstrations of micro-aggressions
and the ripple effects they may bring
into an individual’s life. We examine the
relationship between intersectionality
and the existent power dynamics in our
surroundings: the realities, experiences,
and sentiments behind a person of colour,
a person of minority, and a woman of
colour. We seek to understand tokenism
and how it is portrayed. Ultimately, we
face the big question: “How do we truly
achieve anti-racism?”
This is a must-read that would
undoubtedly make you laugh and
cry at different moments. It opens a
door for the reader to enter a realm of
opportunities: to become self-aware,
and to welcome change, in themself, to
learn to make a difference in the society.
This is a bridge for those still looking for
clarity in finding their sense of belonging
and their own voice. This is also a key
for those who are ready to have open yet
may be uncomfortable conversations—
becoming allies in breaking the barriers
around discrimination in order to
celebrate diversity.
Grace Liu is a teacher in District 12,
Toronto.

Last word

The power in a number
Strength in solidarity

Photo credit: Jennifer Klementti Photography
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0,000+ is a very big number. There are
over 60,000 OSSTF/FEESO members
working from early childhood education
to post-secondary and adult learning, in
all four publicly-funded school systems
as well as in six Ontario universities. As
I take on the challenge and honour of
being president of OSSTF/FEESO I
am strengthened by this number. It is
our many voices and our many minds
united in the pursuit of enhancing and
protecting publicly-funded education in
Ontario that defines us.
Those who have heard me speak at
rallies have probably heard my take on
getting involved and staying involved—
that we need people to take action,
be it any sized—something small,
something medium, something large.
This framework makes action doable
for everyone and it lets us cast a wide
net of activism to battle the conservative
attack on public education. And make no
mistake, the Conservative government
in Ontario is actively attacking publiclyfunded education at every turn. The Ford
government has shown itself to care more
about profit and privatization than about
student success and community safety.
On Thursday, June 2 we can all take
the most important action—perhaps the

largest. We must vote for an educationfriendly government.
OSSTF/FEESO’s Education Platform:
Strengthen Public Education—Rebuild
Ontario sets the stage for a true regrowth
in our public education system and in our
communities. It recognizes that publiclyfunded education is the backbone of
our communities and their growth.
We need to be unified in our approach
to rebuilding after the pandemic,
demanding solid funding and supports
for our public services. The platform
provides parties with simple guidelines
that they can implement to secure the
future of Ontario. The pandemic has
shown us how inequities impact our
most vulnerable and just how vital public
services are to our communities. By taking
the small-but-huge step of voting for an
education-friendly government on June
2, you can stand up to inequities, stand
up to the slashing of services that protect
the most vulnerable, and stand up for
workers, students, and communities.
This recognizes that publicly-funded
education is at the heart of a just society
and at the heart of the rebuilding of our
communities.
Beyond voting, I urge our members to
take that extra step and to get involved
with their local riding association and
lend even one or two hours to a local
campaign to defeat Doug Ford and
the Conservatives. Consider sending a
monetary donation, however small, to
help defeat the Conservatives. Every single
minute (and every penny) we can give to
progressive campaigns is another chance
to ensure the future of our province and
to protect publicly-funded education.
Again and again we hear stories of
education workers and teachers who are
stretched to their limits, who are battling
impossible conditions, and who are still
working to provide the best possible
experience for students possible. It is this
resolve that drives all we do at OSSTF/
FEESO and it is why we will continue
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to challenge this government on its
COVID-19 responses. When our schools
are safe, our communities are safe. This is
a driving force in so much of the work we
have done the past two years. And while
this has been a challenging time, it has also
once again demonstrated the fortitude of
the Membership and your dedication to
our students. You are involved and you
care and for that we are deeply thankful.
As we look to June and to the possibility
of electing a new government, we must
also look to a time when we are free of
the pandemic. This time will allow us to
reassess what’s most important to us and
to remind ourselves to stand united to
protect one another. Much of our time
over the last two years has felt isolated
and soon it will be time to embrace one
another, both literally and figuratively. Let
June 2 be a day of unity and solidarity as
we stand together, hopefully physically,
and say enough is enough to Doug Ford
and the Conservative government.
Karen Littlewood,
OSSTF/FEESO President

Mot de la fin

L’action la plus importante en 2022
Se concentrer sur l’élection d’un gouvernement favorable à l’éducation

P

lus de 60 000 est un très grand
nombre. Il y a plus de 60 000
membres
d’OSSTF/FEESO
qui
travaillent de l’éducation de la petite
enfance jusqu’au postsecondaire et à
l’apprentissage des adultes, dans les
quatre systèmes scolaires financés à
même les deniers publics ainsi que dans
six universités ontariennes. Au moment
où je relève le défi et l’honneur d’être
présidente d’OSSTF/FEESO, je suis
confortée par ce nombre. Ce sont nos
nombreuses voix et nos nombreux esprits
unis dans la poursuite de l’amélioration
et de la protection de l’éducation
financée à même les deniers publics en
Ontario qui nous définissent.
Ceux qui m’ont entendu parler lors
de rassemblements ont probablement
entendu mon point de vue sur
l’engagement et le maintien de
l’engagement, à savoir que nous avons
besoin que les gens agissent, quelle
que soit la taille de l’action : petite,
moyenne ou grande. Ce cadre rend
l’action réalisable pour tout le monde
et nous permet de lancer un large filet
d’activisme pour combattre l’attaque
conservatrice
contre
l’éducation
publique. Et ne vous y trompez pas, le
gouvernement conservateur de l’Ontario
s’attaque activement à l’éducation
financée à même les deniers publics à
chaque tournant. Le gouvernement Ford
a montré qu’il se préoccupe davantage
des profits et de la privatisation que de
la réussite des élèves et de la sécurité des
communautés.
Le jeudi 2 juin, nous pouvons tous
prendre la mesure la plus importante,
peut-être la plus grande. Nous devons
voter pour un gouvernement favorable à
l’éducation.
Le programme en matière d’éducation
d’OSSTF/FEESO : Renforcer l’éducation
publique—Reconstruire l’Ontario prépare
le terrain pour une véritable relance de

notre système d’éducation publique
et de nos communautés. Il reconnaît
que l’éducation financée à même les
deniers publics est l’épine dorsale de
nos communautés et de leur croissance.
Nous devons être unis dans notre
approche de reconstruction après la
pandémie, en exigeant un financement
et un soutien solides pour nos services
publics. Le programme fournit aux
partis des lignes directrices simples qu’ils
peuvent mettre en œuvre pour assurer
l’avenir de l’Ontario. La pandémie
nous a montré comment les inégalités
touchent les plus vulnérables et à quel
point les services publics sont vitaux
pour nos communautés. En faisant un
petit, mais grand pas de voter pour un
gouvernement favorable à l’éducation
le 2 juin, vous pouvez vous opposer aux
iniquités, à la réduction des services qui
protègent les plus vulnérables et défendre
les travailleuses et travailleurs, les élèves
et les communautés. Nous reconnaissons
ainsi que l’éducation financée à même les
deniers publics est au cœur d’une société
juste et au cœur de la reconstruction de
nos communautés.
En plus de voter, j’exhorte nos
membres à faire un pas de plus et à
s’impliquer dans leur association de
circonscription locale et à prêter ne
serait-ce qu’une ou deux heures à une
campagne locale pour battre Doug Ford
et les conservateurs. Envisagez d’envoyer
un don en argent, aussi petit soit-il,
pour aider à vaincre les conservateurs.
Chaque minute (et chaque centime) que
nous pouvons donner aux campagnes
progressistes est une autre chance
d’assurer l’avenir de notre province et
de protéger l’éducation financée par les
fonds publics.
Encore et encore, nous entendons des
histoires de travailleuses et travailleurs
en éducation et d’enseignantes et
d’enseignants qui sont poussés à leurs
limites, qui luttent contre des conditions
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impossibles et qui continuent à travailler
pour offrir la meilleure expérience
possible aux élèves. C’est cette
détermination qui motive tout ce que
nous faisons à OSSTF/FEESO et c’est
pourquoi nous continuerons à défier
ce gouvernement sur ses réactions à la
COVID-19. Lorsque nos écoles sont
sécuritaires, il en est de même de nos
communautés. C’est la force motrice
d’une grande partie du travail que
nous avons accompli au cours des deux
dernières années. Et bien que cette
période ait été difficile, elle a également
démontré une fois de plus la force des
Membres et leur dévouement envers nos
élèves. Vous êtes impliqués et vous vous
souciez de nous et nous vous en sommes
profondément reconnaissants.
Alors que nous nous tournons vers le
mois de juin et vers la possibilité d’élire
un nouveau gouvernement, nous devons
également envisager le moment où nous
serons libérés de la pandémie. Cette
période nous permettra de réévaluer ce
qui est le plus important pour nous et de
nous rappeler que nous devons rester unis
pour nous protéger les uns les autres. Au
cours des deux dernières années, nous
nous sommes souvent sentis isolés et il
sera bientôt temps de nous embrasser, au
sens propre comme au sens figuré. Que
le 2 juin soit une journée d’unité et de
solidarité, alors que nous nous unissons,
physiquement j’espère, pour dire à Doug
Ford et au gouvernement conservateur
qu’ils en ont assez.
Karen Littlewood,
Présidente d’OSSTF/FEESO
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The Active Retired Members (ARM) organization helps retired
OSSTF/FEESO members remain actively involved, politically and
socially, with their colleagues.
Benefits of joining ARM:
• Engage in local community/social activities and travel opportunities
• Receive advice on pension, legal and financial matters
• Flexible health, dental and travel insurance through OTIP retiree health insurance
Ready to join ARM? Visit www.otip.com/ARM to fill out the online form or call the OSSTF/FEESO
Provincial Office at 1-800-267-7867.
Vous voulez adhérer à l’Organisation des MRA? Rendez-vous au www.raeo.com/MRA pour remplir un
formulaire de proposition en ligne ou appelez le Bureau provincial d’OSSTF/FEESO au 1-800-267-7867.

Retiree Health Insurance from OTIP:
•
•
•
•

Three health-care plans with different prescription drug maximums to fit your needs
Deluxe travel insurance for up to 95 consecutive days per trip included in every plan
Option to add dental coverage at any time
Complimentary access to the following services: CAREpath, FeelingBetterNow®, Express Scripts,
Edvantage, The Seniors’ Care Assistance Program

Learn more about OTIP’s retiree health insurance
Visit otip.com/retiree-plans to learn more about your retiree health, dental and travel
insurance options.
Call us at 1-800-267-6847 to find out which plan is right for you.
Visit otip.com/retiree-workshop to register for a free retirement workshop or webinar.

If you’re a current retiree health and dental plan member and have any questions, call the
RTIP Contact Centre at 1-833-318-2811.

