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More than a slogan
When we talk about protecting and enhancing public education, we mean it

From the Editor

education forum4 spring 2017

Toward the end of this issue’s cover sto-
ry profiling Harvey Bischof, OSSTF/ 

FEESO’s incoming president, Harvey 
makes an observation that strikes me as 
an almost perfect affirmation of the Fed-
eration’s oft-stated commitment to “pro-
tecting and enhancing public educa-
tion.” Speaking about effective collective 
bargaining, Harvey points out that “...by 
advancing the interests of our members, 
we’ve also always advanced the quality 
of education.” He further explains that, 
“I’ve always found it interesting that our 
members insist that we bargain on behalf 
of their ability to do their jobs well...that 
we try to secure for them the ability to 
do the best possible job that they can for 
the students that they work with.”

This is similar to another point we 
sometimes try to make, usually when our 
members’ working conditions are under 
attack by the government or the school 
boards, which is that those working 
conditions are also our students’ learn-
ing conditions. But the message Harvey 
delivers is more nuanced than that. He’s 
pointing out that, for OSSTF/FEESO, 
it’s about much more than just securing 
or protecting conditions that make our 
members’ working lives less arduous or 
more comfortable. It’s about creating 
conditions that allow and inspire mem-
bers to do their jobs well. And when 
OSSTF/FEESO secures working condi-
tions that allow educators and education 
workers to do their jobs better, then we 
are demonstrating that there really is no 
conflict between the quality of educa-

tion and the interests of our members. 
More often than not, in fact, our mem-
bers’ interests and the quality of public 
education are very much intertwined. 

Other commentators have also 
pointed out that education unions have 
played a major role in improving pub-
lic education over the years. A few years 
ago, Toronto Star columnist Rick Salu-
tin, paraphrasing prominent academic 
and former BC Deputy Education Min-
ister Charles Ungerleider, wrote that “...
almost all important reforms in public 
schools came via union bargaining.” Un-
gerleider cited special needs programs 
and smaller class sizes as two examples. 

We don’t have to look far for current 
evidence that the work OSSTF/FEESO 
does on behalf of members also has a pos-
itive impact on the quality of education. 
Well over half of the funding increases 
included in the 2017–2018 Grants for 
Student Needs (GSN’s), which were an-
nounced in April, were directly related to 
provisions negotiated in the contract ex-
tension agreements that were reached in 
February between the government and 
education unions, including OSSTF/ 
FEESO. This represents an increased 
investment in education of about 
$500 million that simply would not 
be there had it not been negotiated by  
education unions. 

While collective bargaining may be 
our primary tool, it is not the only meth-
od by which OSSTF/FEESO achieves 
ongoing improvements in the quality of 
education. We have for years been pro-
viding members with effective and ef-
ficient professional development of the 
highest quality, designed and delivered, 
often at the request of school boards, by 
highly-trained and experienced profes-
sionals. It would not be a stretch to sug-
gest that OSSTF/FEESO is significantly 
more proactive than the school boards, 
the government, or any regulatory body 
in helping to ensure the quality of edu-
cation our members deliver. 

Our Federation also expends substan-
tial effort in the political arena, lobbying 
government ministers and MPPs from all 
parties to support policies that improve 
the learning environment. At our Lob-
by Day in March, well over a hundred  
OSSTF/FEESO members met with 
more than 90 MPPs at Queen’s Park, 
including the premier, cabinet min-
isters and both opposition leaders, to 
talk about violence in our education 
workplaces, and to insist on action. 
All indications are that our efforts had 
an impact, and MPPs understood that 
this is an issue that negatively impacts 
students as much as it affects our mem-
bers. We have every reason to believe 
that our efforts will result in positive ac-
tion that will include improved staffing 
and more supports to address the needs  
of students. 

Ontario students and the quality of 
the education they receive are positive-
ly influenced by all kinds of OSSTF/ 
FEESO initiatives, including our sup-
port for projects such as the documen-
tary film A Better Man (see page 7). As a 
result of that support, a unique learning 
module for grade 12 students, devel-
oped through a collaboration between 
OSSTF/FEESO and the film’s co-pro-
ducers, will tackle the issue of intimate 
partner violence and explore healthy 
and unhealthy behaviour choices  
in relationships. 

Virtually everything OSSTF/FEESO 
undertakes—bargaining, professional 
development, political lobbying, or oth-
er work in the broader community—has 
a tangible, positive impact on educa-
tion in Ontario. When we talk about 
our commitment to protecting and en-
hancing public education, we’re not just 
quoting a tagline. We’re identifying an 
integral aspect of who we are and what 
we do. 

Michael Young, Editor  
editor@education-forum.ca



Vers la fin de l’article en couver-
ture du présent numéro présentant  

Harvey Bischof, président élu d’OSSTF/
FEESO, Harvey a fait un constat qui m’a 
frappé comme une affirmation presque 
parfaite de l’engagement réitéré de la Fé-
dération de « protéger et de faire avancer 
l’éducation publique ». Lorsqu’il évoque 
l’efficacité de la négociation collective, 
Harvey déclare que « ... en faisant pro-
gresser les intérêts de nos membres, nous 
avons également toujours fait avancer 
la qualité de l’éducation.  » Il explique 
également «  J’ai toujours trouvé intéres-
sant que nos membres maintiennent que 
nous négocions au nom de leur capacité 
à bien faire leur travail ... que nous es-
sayions d’obtenir pour eux la capacité  
d’effectuer le meilleur travail possible 
pour leurs élèves. » 

Ceci est un peu comme un autre argu-
ment que nous essayons parfois de faire 
valoir; habituellement, quand les condi-
tions de travail de nos membres subissent 
les foudres du gouvernement ou des 
conseils scolaires, ces mêmes conditions 
de travail sont aussi les conditions d’ap-
prentissage de nos élèves. Mais le message 
que véhicule Harvey est plus nuancé que 
cela. Il fait remarquer que, pour OSSTF/
FEESO, c’est beaucoup plus que de sim-
plement obtenir ou protéger les condi-
tions qui rendent la vie professionnelle 

de nos membres moins pénible ou plus 
agréable. Il s’agit de créer des conditions 
qui permettent et inspirent les membres à 
bien faire leur travail. Et quand OSSTF/
FEESO obtient des conditions de tra-
vail qui donnent aux éducateurs et aux 
travailleurs en éducation le moyen de 
mieux faire leur travail, nous prouvons 
donc qu’il n’existe pas de conflit entre la 
qualité de l’éducation et les intérêts de 
nos membres. La plupart du temps, dans 
les faits, les intérêts de nos membres et 
la qualité de l’éducation publique sont 
étroitement liés.

D’autres observateurs ont indiqué que 
les syndicats en éducation ont contri-
bué notablement à l’amélioration de 
l’éducation publique au fil des ans. Il y 
a quelques années, Rick Salutin, chroni-
queur au Toronto Star, en paraphrasant 
Charles Ungerleider, éminent universi-
taire et ancien sous-ministre de l’Éduca-
tion de la C.-B., a écrit que « ... presque 
toutes les réformes importantes dans le 
domaine de l’éducation publique ont eu 
lieu par le biais de la négociation avec les 
syndicats. » Les deux exemples invoqués 
par Charles Ungerleider sont les pro-
grammes relatifs aux besoins particuliers 
et la réduction de l’effectif de classe.

Pas besoin de chercher très loin pour 
avoir la preuve actuelle que ce qu’accom-
plit OSSTF/FEESO pour ses membres a 

aussi un effet bénéfique sur la qualité de 
l’éducation. Bien au-delà de la moitié des 
augmentations de financement comprises 
dans les Subventions pour les besoins des 
élèves (SBE) pour 2017–2018, annoncées 
en avril, sont directement liées aux dispo-
sitions négociées dans les ententes de pro-
longation des conventions collectives qui 
ont été conclues en février entre le gou-
vernement et les syndicats en éducation, 
dont OSSTF/FEESO. Cela représente 
un nouvel investissement en éducation de 
près de 500 millions de dollars qui n’exis-
terait tout simplement pas s’il n’avait pas 
été négocié par les syndicats en éducation.

Même si la négociation collective est 
notre outil principal, ce n’est pas le seul 
moyen qu’utilise OSSTF/FEESO pour 
améliorer constamment la qualité de 
l’éducation publique. Depuis des années, 
nous offrons aux membres du perfection-
nement professionnel efficace, efficient 
et de la plus haute qualité, conçu et pré-
senté, souvent à la demande des conseils 
scolaires, par des professionnels haute-
ment qualifiés et expérimentés. Il ne se-
rait pas exagéré de prétendre qu’OSSTF/
FEESO est nettement plus proactive que 
les conseils scolaires, le gouvernement ou 
tout organisme de réglementation pour 
veiller à la qualité de l’éducation que dis-
pensent nos membres.

Plus qu’un simple slogan
Quand nous parlons de protéger et d’améliorer l’éducation publique, nous sommes sérieux

More than a slogan
When we talk about protecting and enhancing public education, we mean it

Mot du rédacteur en chef
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Notre Fédération consacre aussi des ef-
forts considérables sur la scène politique, à 
exercer des pressions auprès des ministres 
du gouvernement et des députés provin-
ciaux de toutes les parties afin de soutenir 
des politiques qui améliorent le milieu 
d’apprentissage. Lors de notre journée 
de lobbying en mars, plus d’une centaine 
de membres d’OSSTF/FEESO ont ren-
contré plus de 90  députés provinciaux 
à Queen’s Park, notamment la première 
ministre, des ministres et les deux chefs 
de l’opposition, dans le but de discuter 
de la violence dans nos lieux de travail 
en éducation et d’insister sur des actions. 
Tout porte à croire que nos efforts ne sont 
pas vains et les députés provinciaux com-
prennent qu’il s’agit d’un enjeu qui a des 
répercussions négatives sur les élèves tout 
autant que sur nos membres. Nous avons 
toutes les raisons de croire que nos efforts 
déboucheront sur des gestes positifs qui 
comprendront une dotation améliorée 
et plus de soutien pour répondre aux be-
soins des élèves.

Les élèves ontariens et la qualité de 
l’éducation qu’ils reçoivent sont posi-
tivement influencés par toutes sortes 
d’initiatives d’OSSTF/FEESO, y com-
pris notre appui à des projets comme le 
documentaire A Better Man (voir page 7). 
Grâce à cet appui, un module d’appren-
tissage unique à l’intention des élèves de 
12e année, fruit d’une collaboration entre 
OSSTF/FEESO et les coproducteurs du 
film, abordera le problème de la violence 
entre partenaires intimes et examinera des 
choix de comportements sains et malsains 
dans les relations.

Pratiquement tout ce qu’entreprend 
OSSTF/FEESO, la négociation, le per-
fectionnement professionnel, les pressions 
politiques ou d’autres activités dans l’en-
semble de la communauté, a des répercus-
sions concrètes et positives sur l’éducation 
en Ontario. Lorsque nous parlons de 
notre volonté de protéger et d’améliorer 
l’éducation publique, nous ne faisons pas 
que citer un slogan. Nous parlons bien de 
l’aspect essentiel de ce que nous sommes 
et de ce que nous faisons.  

Michael Young, rédacteur en chef 
editor@education-forum.ca

/suite de la page 5
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On a hot summer night 22 years 
ago, 18-year-old Attiya Khan ran 

through the streets, frightened for her life. 
She was fleeing her ex-boyfriend Steve, 
who’d been abusing her on a daily basis. 
Now, all these years later, Attiya has asked 
Steve to meet. She wants to know how 
he remembers their relationship and if 
he is willing to take responsibility for his  
violent actions.

This emotionally raw first meeting, 
filmed by Attiya with Steve’s consent, is 
the starting point for a new documentary 
feature, A Better Man. The rough footage 
also marks a new beginning in Attiya’s 

own recovery process—as well as an im-
portant starting point for Steve. For the 
first time ever, he speaks of the abuse and 
cracks opens the door to dealing with  
the past.

Illuminating a unique paradigm for 
domestic violence prevention, A Better 
Man offers a fresh and nuanced look at 
the healing and revelation that can hap-
pen for everyone involved when men take 
responsibility for their abuse. The film 
also serves as a call-to-action for audience 
members to play new roles in challenging 
domestic violence, whether in their own 
relationships or as part of a broader move-

ment for social change.
From the very outset of A Better 

Man’s journey, the Ontario Secondary 
School Teachers’ Federation (OSSTF/ 
FEESO) recognized the film’s poten-
tial as a catalyst for learning. The A Bet-
ter Man team was proud to accept a 
platinum-level donation from OSSTF/ 
FEESO to the film’s record-setting crowd-
funding campaign in 2014. The strength 
of OSSTF/FEESO’s commitment to our 
film is just the latest incarnation of the 
union’s long history of support for initia-
tives that engage men and boys in ending 
violence against women, including the 
White Ribbon Campaign’s What Makes 
a Man conference.

Three years after OSSTF/FEESO 
and A Better Man joined forces, the film 
staged its world premiere on April 30, 
2017 at the prestigious Hot Docs film 
festival in Toronto. 

OSSTF/FEESO is also collaborat-
ing with A Better Man co-producers 
Intervention Productions and the Na-
tional Film Board (NFB) to develop a 
learning module based on the film for  
secondary schools. 

Our teen years are a time when many 
of us begin to develop more concrete 
ideas and values surrounding love, re-
lationships and intimacy. As schools 
increasingly support their students in 
building the skills for healthy relation-
ships, it’s equally important that teenag-
ers know which attitudes and behaviours 
can be unhealthy or abusive. Classrooms 
and hallways can also be crucial sites for 
learning how to support friends who 
may be using or experiencing violence 
in their relationships. Abuse is a reality 
in the lives of many young people, and  
OSSTF/FEESO members play a vital 
role in helping students navigate these 
challenging situations as safely and effec-
tively as possible.

In addition to the tangible skills with 
which the A Better Man learning mod-
ule will equip students, it will also serve 
as a springboard for them to consider 

A Better Man in the classroom
OSSTF/FEESO partners with documentary co-producers
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larger social and political questions. These 
questions may include why some people 
are more likely to use violence against a 
partner than others, what it means to take 
responsibility when we hurt the people 
we care about, and what justice can look 
like on both interpersonal and societal 
levels. By exploring these heady questions 
with their peers, under the guidance of 
dedicated educational workers, students 
will come away from this module with 
a clearer sense of their own values and a 
strengthened capacity to shape the world 
in which they live.

In May 2017, a team of OSSTF/ 
FEESO members began writing the mod-
ule, designed for grade 12 students in 
courses such as sociology, anthropology, 
gender studies and psychology. The mod-
ule will span several classes to allow ad-
equate time for introduction of the issues, 
screening of the film, and group work 
and/or creative projects to unpack their 
thoughts and feelings about the film and 
its key themes. Following the film’s broad-
cast premiere on TVO, we will pilot the 
module in select schools with the leader-
ship of a small group of OSSTF/FEESO 
members, who will receive member-led 
training and support to undertake these 
difficult discussions with students. Once 
we have gathered feedback on the pilot 
to help refine the module and the mem-

ber training, the module will undergo a 
broader release and eventual publication 
on the NFB’s online learning platform.

The timeliness of this kind of program-
ming for Ontario high schools could not 
be more pronounced. According to a 
2013 Statistics Canada report, the rate of 
violent crime against young women aged 
15 to 24 was 42 per cent higher than the 
rate for women aged 25 to 34, and nearly 
double the rate for women aged 35 to 44. 
The study also found that young women 
aged 15 to 24 were the most vulnerable to 
certain types of dating violence, namely 
sexual violations. Approximately every six 
days, a woman in Canada is killed by her 
intimate partner.

Despite these startling statistics, in 
North America, relatively little has been 
invested in the rehabilitation of men who 
have used violence with a view to prevent-
ing future instances of abuse. The UN 
Human Rights Council’s resolution on 
eliminating domestic violence emphasizes 
the important role that men and boys can 
play, and encourages them to become 
strategic partners and allies. It also stresses 
the importance of effectively responding 
to violence against boys as well, in or-
der to break intergenerational cycles of 
violence. Tackling these issues will require 
changes in societal norms and changes 
in behaviour within individuals—both 

of which the A Better Man learning 
module is poised to contribute to in a  
meaningful way.

Together we can build capacity among 
our students to cultivate healthy relation-
ships, support people experiencing vio-
lence, and encourage people who use vio-
lence to take responsibility for changing 
their behaviour. As the film demonstrates, 
when men who use violence engage in a 
process of being accountable to the per-
son they harmed, the positive impact on 
the survivor’s own healing journey can be 
significant and lasting. We look forward 
to seeing the seeds of change OSSTF/
FEESO members will nurture in school 
communities across Ontario with A Better 
Man, as we work together to bring an end 
to intimate partner violence.

Members interested in participating 
in the A Better Man learning module 
pilot program can contact Rosemary 
Judd-Archer at rosemary.judd-archer@
osstf.ca. Visit abettermanfilm.com to 
learn more about the film or sign up for  
the mailing list. A Better Man will be 
screening at Ted Rogers Hot Docs Cin-
ema in Toronto from June 9–21, 2017.

Steph Guthrie is a learning consultant 
focused on gender-based violence and 
social justice. She is currently the Im-
pact Producer for A Better Man.
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As a Canadian, I feel lucky to live in 
a diverse culture, a country that 

has offered refuge and opportunity to 
newcomers from around the globe. It has 
been our way of life to share classrooms, 
workplaces, neighbourhoods, and com-
munities with other Canadians who 
trace their descent from countless coun-
tries around the world. Indeed, my fa-
vourite activity in the classroom is to play 
“Where in the World Are We From?”, 
inviting students to show each other on 
the map where their forebears have lived, 
and celebrating our First Peoples whose 
roots are right here on Turtle Island.

As a Canadian parent and educator, I 
have watched in horror events like the 
Oklahoma City bombing and 9/11, re-
cent attacks in Paris, Nice, and Belgium, 
and countless other shocking crimes 
throughout the world. I have made 
these observations from what felt like 
the outside, counting myself fortunate 
that I live in the relative peace and safety 
of Canada. Indeed, I think this sense of 
good fortune among Canadians some-
times lulls us into complacency. One 
could even argue that as a collective, we 
have a slightly smug NIMBY (Not In 
My Back Yard) response, as we hide our 

heads under the comfortable pillow of 
Canadian diversity and acceptance. 

All of these (mis)conceptions of mine 
were exposed in January with the sense-
less murder of six men at the Centre Cul-
turel Islamique de Québec, a mosque in 
Quebec City. Any superior notions we 
may have had about Canada being a 
peaceful, tolerant country have been laid 
bare, leaving me shocked and dismayed 
in a way that I could not even grapple 
with, let alone articulate.

This event left me with the unenvi-
able—yet oh so crucial—task of trying 
to unpack the attack and its aftermath 
with the young people in my life. When I 
asked my 14-year-old whether his school 
had recognized the attack, his response 
was no. He found it very difficult to dis-
cuss with me, looking for opportunities 
to change the subject wherever he could 
find them. I got more traction with my 
10-year-old, and when he told me that 
he thought the shooting was “about rac-
ism,” I acknowledged the racial element 
but struggled to add depth to the analy-
sis—depth that I know is required. How 
do I help him to understand the incalcu-
lable power of hate, and come to terms 
with the reality that it can be wielded 
unpredictably and with such devasta-
tion? It seemed impossible to delve into 
the discussion and still preserve that 
fragile, cherished innocence that I, per-
haps selfishly, want him to maintain. So 
I chickened out, pulled back when he 
had no questions, knowing that I should 
be doing more.

I tried a different approach with my 
grade 10 class at school. Rather than 
trying to teach about hate, trying to 
start with the answers—a strategy many 
of us fall back to when the content is 
tough—I started with a statement and  
a question. 

“I am so sad and discouraged by what 
happened to the families and the com-
munity in Quebec City, and I don’t 
know what to do with my hurt and  
my fear.” 

Talking with teens about hate
Embracing the value of discourse in troubling times
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Then the question: 
“What do you think I can do about 

these feelings? Because I am really 
struggling....”

And what happened next was one of 
the more beautiful and poignant pro-
fessional—and human—moments I 
have experienced in a long time. One 
student after another began to talk 
about how they feel. We talked about 
and challenged the idea that Canada is 
a safe place to live. It was a conversa-
tion, with give and take, differences of 
opinion, but respectful listening. Soon 
enough, I think we stopped thinking 
about answering my question and in-
stead became immersed in an incredibly 
important discourse. Where stereotypes 
floated to the surface, we tried to expose 
them. We unearthed a lot of confusion, 
fear, and anger, and these were pretty 
uniformly represented emotions, across 
a diverse classroom community—a true 
snapshot of the Canadian mosaic that 
makes me so proud. 

There are many students of Muslim 
faith in the classroom, and I felt very 
touched to hear them speak. Among 
other responses, I was most taken 
by the resilience I heard. The attack 
was framed by one young Somali-
Canadian woman in these terms, “In 
the world there are people with hate 

in their hearts and people who are 
good,” graciously making the tragedy 
less about one faith group vs another, 
and more about what lies at the core  
of individuals.

And the rest of the class heard her. 
Hers is a powerful voice, refusing to ac-
cept the easier paradigm of us vs them, 
choosing instead to acknowledge that 
the Quebec shooting was the act of one 
person. She gave a master class in be-
ing mindful that an individual—like 
a miniscule minority of radicalized 
members—does not represent an entire 
group, an entire faith, an entire nation-
ality. I fleetingly wished some of our 
world leaders could have heard her. 

But then I realized that the voices 
and opinions shared around our circle 
weren’t for anyone else but us. For now. 
The more students share together, argue 
about and wrestle with those things im-
portant in their lives, the more they will 
realize the incredible agency they pos-
sess. I could easily tell my young stu-
dent she is strong and she can change 
the world (because she can). But think 
how much more effectively she will 
come to understand her potential by 
sharing her ideas with her peers and 
getting them to listen. And eventually 
to speak up about what is important to 
each of them. 

Ultimately, we didn’t arrive at any 
answers or solutions. But I think the 
discourse is helping us to know one 
another and accept our differences. 
The Quebec attack was horrifying, but 
working to have empathy for those in 
our community, making strangers our 
friends…maybe that is the way for-
ward. And this is language that teens 
understand. They are in that devel-
opmental process of figuring out the 
world and themselves anyway. I think 
it is crucial we model for them that part 
of this discovery has to be about getting 
to know those around them, seeking 
out connections to everyone in their 
community. No “them,” only “us.” 

As lead learner in the classroom, 
what was brought home to me was an 
enduring lesson: the power for change 
is engendered and made strong in con-
versation. From the first awkward, less 
than successful foray into a difficult 
topic—like my attempts with my sons 
at home—to the next, less surprising 
discussion, followed by each subsequent 
opportunity to express fears, attempt to 
analyze feelings, and discover moments 
of (self ) realization…discourse may be 
messy, but how will we encourage our 
young people to be independent think-
ers and leaders without it? How will 
they know what it takes to be a true 
friend and caring community member?

Beyond crystallizing this understand-
ing for me, this experience with the stu-
dents in my classroom reinforced that 
it is ok not to know the answers—as a 
parent, as an educator. Making oneself 
vulnerable might feel like the hardest 
thing, but wow, did it work in the days 
following the shooting. While I was 
unmoored by the killings at the Que-
bec City mosque, and I will be work-
ing through the aftermath for some 
time, I can thank my generous, open-
hearted students for giving me back the 
hope I so desperately needed—hope 
for them as strong individuals and 
hope for the role they can play in our  
community’s future. 

Kristine Klassen is a teacher at  
Hillcrest HS in District 25, Ottawa- 
Carleton.
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Sharing, healing and learning
Survivor-driven history at the Shingwauk Residential Schools Centre

In 2010 I walked through the doors of 
the Shingwauk Residential Schools 

Centre (SRSC) excited to be part of a 
project that had a long history of com-
munity based outreach and activism. I 
had read the seminal academic texts on 
residential schools and I thought I knew 
my history. I had a naive notion that my 
reading would prepare me for working 
in the SRSC and that it would prepare 
me for preserving the legacy of residen-
tial schools. I had no idea how vastly 
insufficient my book based knowledge 
was or how my perspectives about Indig-
enous history, culture, and communities 

would shift through my experiences at 
the SRSC.

From 1874–1970, Sault Ste. Marie, 
Ontario was home to the Shingwauk 
Residential School, one of the over 130 
residential schools that existed across 
Canada. In 1970 the Shingwauk Resi-
dential School was closed and in 1971 
Algoma University moved onto the 
Shingwauk site. Since Algoma’s reloca-
tion to the site, there have been substan-
tial discussions around what it means to 
occupy this historic space and what can 
be done to reflect upon, honour and heal 
from the traumatic history that occurred 

on this site. 
At times this discussion has been led 

by the university community, but more 
often these critical conversations have 
been rooted in the residential school 
survivor community. In 1979, Dan Pine 
Sr., a residential school survivor and 
descendant of Chief Shingwaukonse of 
Garden River First Nation said “The 
Shingwauk School never closed. It just 
entered a new phase of development. It 
has to be given a chance to finish what 
it started. It has to put back what it 
took away. Bring the people together. 
Let them gather and they will know  
what to do.”

Dan Pine’s words were the founda-
tion of the Shingwauk Project, which 
would later evolve into the SRSC. The 
Shingwauk Project was established to 
collect, share, and preserve the history 
of the Shingwauk School. The project’s 
first undertaking was the organization 
of the Shingwauk 1981 Reunion. The 
reunion invited survivors, former staff, 
family members and others connected 
to Shingwauk to return to the site and 
begin to talk about their experience. 
Over 300 people attended that reunion 
to begin the process of healing, com-
munity building, and reconciliation. 
This event solidified the purpose of the 
Shingwauk Project: the establishment of 
the Shingwauk archives, and resulted in 
the founding of the Children of Shin-
gwauk Alumni Association, a grassroots 
residential school survivor organization.

Thirty-six years have passed since that 
first reunion and the desire to engage 
with community, tell residential school 
experiences from the survivor perspec-
tive, and teach others about the ongoing 
legacy of residential schools has become 
a fundamental part of the identity of the 
SRSC and Algoma University. Today, 
the SRSC is an archive, research centre, 
and visitor space. The SRSC is jointly 
managed by Algoma University and the 
Children of Shingwauk Alumni Asso-
ciation (CSAA) and it collects archival Ph
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records, oral histories and material cul-
ture relating to residential schools, heal-
ing, and Indigenous communities across 
Canada. These archival and resource col-
lections support the community educa-
tion and outreach work undertaken by 
the Centre. 

The SRSC’s community engagement 
is based around the idea of “sharing, 
healing, and learning” and a desire to 
promote cross-cultural dialogue about 
residential schools. When asked about 
the personal and community impor-
tance of the SRSC, Shirley Horn, a 
residential school survivor, Algoma Uni-
versity graduate and current Chancellor 
of Algoma University, remarked, “Ever 
since its inception it has had a special 
mission. For former residential school 
students it has become a place to bring 
memories and descriptions of their expe-
riences and enter them into the histori-
cal record.” For Horn and many other 
residential school survivors, the SRSC 
serves as a meeting place and as a way 
to connect to a shared history. It is also 
a place where they can start conversa-
tions with the families and communities 
about the ongoing impacts of residential 
schools. Horn also emphasized that the 
SRSC plays a crucial part in teaching 
the public about shared historical lega-
cies, and noted the importance of the 
SRSC as “a place tied to past and future 
relationships” that is essential for under-

standing history in this country. 
In addition to serving residential 

school survivors and intergenerational 
survivors, the SRSC also provides edu-
cational programming to students, set-
tler Canadians and the general public. 
This educational programming is a way 
of raising awareness about the legacy of 
residential schools, including discussions 
about the ongoing impacts of the school 
system, and emphasizes the importance 
of relationship building. In 2016 SRSC 
staff provided educational tours and in-
struction sessions to over 1,600 school 
children, post-secondary students, and 
professional development groups. These 
instruction sessions integrate the voices 
and experiences of survivors and share 
the legacy of residential schools from the 
survivor perspective. In recent years, the 
SRSC has worked with the Project of 
Heart, the Legacy of Hope Foundation 
and local community groups to develop 
educational resources for students and 
teachers. As many schools begin to in-
tegrate Indigenous history into the class-
room, the programming of the SRSC 
has become increasingly utilized locally 
and across Ontario.

Skylee-Storm Hogan, a fourth-year 
Algoma University student who has 
worked extensively with the SRSC col-
lections, said, “Knowing about residen-
tial schools has helped me understand 
the societal issues in this specific com-

munity and in other communities where 
there are residential schools.” She points 
out that her research at the SRSC and 
her engagement with community part-
ners through SRSC programming has 
helped “identify the intersections of per-
sonal, family, and community history 
that impact us all.” For her, the SRSC 
helped put history and present day reali-
ties into context. 

The SRSC is a living archive and edu-
cational resource that contains unique 
perspectives on the history of residen-
tial schools in Canada. The survivors 
and intergenerational survivors are the 
ones who, in the 1980s, saw the need to 
preserve their side of the historical nar-
rative and who have worked for decades 
to ensure that their history isn’t lost 
amongst official government versions of 
the past. I am constantly learning from 
the resilience, experiences, and dedica-
tion of the survivors who engage with 
the SRSC. That survivor-driven history 
is what makes the Centre unique and 
an increasingly important resource in a 
country that is focused on reconciliation 
and strengthening relationships with  
Indigenous communities.

Krista McCracken is a member of Dis-
trict 35, Colleges and Universities. She 
is the Researcher/Curator at the Shin-
gwauk Residential Schools Centre at 
Algoma University.
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Student privacy
Is there an App for that?

Privacy is a hot topic in our age of 
constant connection. As the Internet 

works its way further into every aspect 
of our lives, we hear regularly about 
people’s private information finding its 
way into the hands of those who were 
never intended to see it. And the ever-
expanding role that technology plays in 
our every-day lives, the concept of pri-
vacy seems to be constantly evolving. It 
often seems that society passively looks 
on as the forward creep of technology 
slowly invades the previously intimate 
corners of our lives.

The ubiquitous smartphone has be-

come so much a part of our everyday 
lives that many people take their use 
for granted, and although we are occa-
sionally reminded of their potential to 
intrude on our own personal privacy, 
we often give little thought to how that 
might extend to those around us.

Our smartphones contain a great 
deal of information about us. We’ve all 
heard the stories about Facebook and 
other similar social media sites and the 
harvesting of a frightening amount of a 
user’s personal information. As educa-
tors, we recognize the educational po-
tential of connected devices. Although 

we have been primarily using equip-
ment and software provided by our 
employers as our main tool in provid-
ing students with access to the online 
world, there is an ever-increasing op-
portunity to engage students using their 
own connected devices. In addition to 
enriching the curriculum-related learn-
ing opportunities of our student, the 
use of their personal devices to enhance 
their learning also serves as an exercise 
in emphasizing the appropriate use of 
the technology. Educational workers 
are increasingly using their professional 
judgment to select educational strategies 
that involve smartphone apps and other  
similar technology.

Think back to the last time you in-
stalled an app on your smartphone. In 
all likelihood, at the time of download 
you were prompted to accept a list of 
information to which the app would 
require access. How carefully did you 
examine that list? And when was the 
last time you decided not to proceed 
with the download because you felt the 
app was too intrusive? The answers to 
those questions will vary, but certainly 
a significant number of readers would 
state that they paid little attention to 
the prompt, and clicked “Accept” out  
of habit. 

The sharing of information with 
apps doesn’t necessarily end there, ei-
ther. Many apps, including both those 
that ask for initial permission to access 
on-phone data and those that do not, 
will then require the user to have an ac-
count in order to access the features of 
the app. Some create an account using 
the user’s email address, others allow the 
user to register through their Facebook 
account, Google account, or any of a 
number of other existing accounts that 
may potentially open up other doors to  
private information. 

Given this access to personal infor-
mation that is required in order to use 
most apps, what if you want to use that 
app with your students? What will they Ar
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think of the list of permissions, or the 
request that they sign into their Face-
book account? And what about their 
right to privacy regarding personal in-
formation on their smartphone, and 
in those other social media accounts? 
Many students wouldn’t think twice, 
but does that put you in the clear as an  
educational worker?

School boards and universities are le-
gally responsible, under the Municipal 
Freedom of Information and Protec-
tion of Privacy Act (MFIPPA) and the 
Freedom of Information and Protection 
of Privacy Act (FIPPA) respectively, for 
protecting the privacy of the personal 
information that they keep related to 
students. That responsibility extends to 
any educational workers employed by 
them. Privacy rights are automatic, and 
must be specifically waived before pri-
vate information can be released. Both 
acts require the written consent of the 
individual, or the person who has law-
ful custody of any individual under the 
age of 16, in order for the institution to 
release any personal information. Those 
acts clearly outline the requirement to 
protect students’ private information, 
but they speak specifically to informa-
tion collected by the institutions, as op-
posed to other private information that 
may be at risk during a student’s partici-
pation in educational activities.

Since MFIPPA and FIPPA make no 
specific mention of the release of infor-
mation through the use of apps and oth-
er similar technology, additional insight 
was sought from Brian Beamish, On-

tario’s Privacy Commissioner, 
who oversees compliance with 
the two Acts. Beamish con-
firmed there could be issues 
arising from the collection 
of private information by an 
app on a student’s phone. And 
when the app is being used for 
educational purposes at the re-
quest of an education worker, 
any issues of liability with re-
spect to the violation of stu-
dent’s privacy would be borne 
by the employer. However, 
employers expect their em-
ployees to take reasonable steps 
to ensure that the employer’s 

legal obligations are met, which places a 
significant portion of the responsibility 
back into the education worker’s hands.

School boards and other educational 
employers generally have policies re-
garding the use of technology by stu-
dents and employees both. However, 
most concentrate on the appropriate use 
of technology by students as opposed to 
examining any issues of privacy. Many 
employers have a list of approved soft-
ware for use on computers owned by 
the institution. Provincially, the Ontario 
Software Acquisition Program Advisory 
Committee (OSAPAC) develops and as-
sesses software in order to provide a se-
lection of provincially licensed software 
for use by Ontario educators. 

But smartphone apps are a moving 
target that is difficult to pin down. By 
the time an app can be evaluated for its 
appropriateness and compliance with 
privacy protection, it may be obsolete, 
or a better app may have since been 
made available. Practically speaking, ed-
ucation workers are left to exercise their 
professional judgment in order to assess 
the apps they are interested in having 
students use. In addition to the myriad 
pedagogical factors that an educator will 
consider, it is essential that a critical eye 
be focused on privacy considerations.

Enter the Decision Tree, a project 
currently being developed by the Min-
istry of Education for use in Ontario 
schools. The project is a collaboration 
between the Ministry, members of the 
Ontario Teachers’ Federation (OTF) Af-

filiates, the Office of the Privacy Com-
missioner of Ontario, school board pri-
vacy officers, and legal counsel. It will 
be a web-based assessment tool that will 
assist educators in making informed 
decisions about the apps that they are 
considering for use with their students. 
Through a straight-forward, easy to use 
system that asks the educator a focused 
set of questions, the tool will produce a 
report summarizing the various issues to 
be kept in mind when using an app. The 
Decision Tree will examine three aspects 
of an app’s suitability: technical factors; 
pedagogical, curricular and other simi-
lar factors; and privacy, security and le-
gal factors. The intent of the tool will 
be to support professional judgment as 
opposed to restricting it, and to sup-
port the educators in their responsibil-
ity for determining the tools that they 
will use to enhance student engagement 
and learning in Ontario’s classrooms. 
The release of the Decision Tree tool is 
currently planned to occur in the fall or 
winter of the 2017–2018 school year.

Like the decision to use any educa-
tional resource with students, a critical 
eye must be turned to all factors related 
to the use of personal technology in the 
classroom. Particular attention must be 
paid to the privacy of our students’ per-
sonal information. And although your 
employer has the ultimate responsibility 
to protect student privacy, we as educa-
tors are the first line of defense. Before 
using an app, be sure to be aware of what 
information it is requesting, and what it 
will be using it for. Prior to using it in 
your classroom, assess it critically, check 
if it complies with any technology-relat-
ed policies your employer may have, use 
any helpful tools at your disposal, such 
as the Decision Tree once it becomes 
available, and, to be completely safe, 
confirm your choice with an adminis-
trator. And finally, be sure your students 
are aware of what information the app 
will require from them so that they can 
make an informed choice about install-
ing it on their personal devices.

Bob Fisher is the Director of the 
Member Protection Department at  
Provincial Office.
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On March 12, the Annual Meeting of Provincial 
Assembly elected Harvey Bischof as the 66th Pres-
ident of OSSTF/FEESO. A teacher from District 
13, Durham, Harvey is a veteran of the Provincial 
Executive. Having spent four years as an Execu-
tive Officer and another six years as a Vice Presi-
dent, he is, in his own words, “as well prepared as 
anybody could ask to be, in terms of experience, 
to take on the challenge of being President.”

He remembers his time as a secondary student 
at Dunbarton High School in Pickering with 
fondness: “It was a great experience for me. I 

loved high school. I ran track and played on the 
soccer team. Academically I was equally interest-
ed in the humanities, English in particular, and 
in the maths and sciences. I had so many really 
good teachers, people who were rich in subject 
knowledge but who also really connected with 
their students. One of them, my grade 9 and 11  
English teacher, remains a close friend of mine to 
this day.”

“I knew all along that I wanted to be a high 
school English teacher. But when I graduated 

Leading from experience
Harvey Bischof brings a passion for education and a wealth of  

experience to the role of president

by Randy Banderob
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Diriger avec expérience
Harvey Bischof apporte à la fonction de président sa passion  

pour l’éducation et une vaste expérience

par Randy Banderob

Le 12 mars, la Réunion annuelle de l’Assemblée 
provinciale a élu Harvey Bischof, 66e président 
d’OSSTF/FEESO. Enseignant du District  13, 
Durham, Harvey est un vétéran de l’Exécutif pro-
vincial. Ayant passé quatre ans comme agent de 
l’Exécutif et six ans comme vice-président, il est, 
selon ses propres termes, « aussi bien préparé que 
quiconque pourrait demander de l’être, en matière 
d’expérience, pour relever le défi d’être président ». 

Il se souvient avec tendresse du temps où il était 
élève du secondaire à la Dunbarton High School à 
Pickering : « Cela fut une belle expérience. J’ado-
rais l’école secondaire. J’étais coureur sur piste et 
faisais partie de l’équipe de soccer. D’un point de 
vue académique, les lettres, l’anglais en particu-
lier, m’intéressaient tout autant que les maths et 
les sciences. J’avais énormément d’enseignants 
vraiment bons, des gens qui avaient une connais-
sance approfondie de leur matière, mais qui en-
tretenaient également des liens solides avec leurs 

élèves. D’ailleurs, je compte toujours mon ensei-
gnant d’anglais de la 9e et de la 11e année, parmi 
mes amis les plus proches à ce jour. » 

« Tout ce temps, je savais que je voulais être 
enseignant d’anglais au secondaire. Mais quand 
j’ai obtenu mon diplôme d’études secondaires 
en 1982, les emplois dans l’enseignement étaient 
rares, je me suis donc inscrit à un programme 
coopératif en physique appliquée à Waterloo. 
Lorsque les possibilités d’emplois se sont avérées 
être rares dans ce domaine également, j’ai chan-
gé de programme en anglais à Trent et ai fini par 
faire une maîtrise et un baccalauréat en éducation 
à l’Université Queen’s. » 

Comme beaucoup de candidats à l’enseigne-
ment, Harvey éprouve des sentiments mitigés 
quant à la période passée à la Faculté d’éducation. 
« Mon impression était que nous avions un réel 
besoin d’acquérir des compétences en gestion de 

/continued on page 18

/suite à la page 19
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high school in 1982, teaching jobs were 
scarce, so I enrolled in the Applied Phys-
ics co-op program in Waterloo. When 
job opportunities proved scarce there 
too, I switched to English at Trent and 
eventually did my Master and Bachelor 
of Education at Queen’s University.” 

Like many teacher candidates, Har-
vey has mixed feelings about his time in 
the education faculty. “What I felt we 
really needed was classroom manage-
ment skills, things we’d be able to use 
when we walked into a class. There was 
some useful instruction in terms of de-
signing lessons, but too much that was 
not connected to the classroom reality. 
What I loved, though, were the practi-
cums. I endured my first weeks at the 
faculty and then, the first day I got into 
the classroom, I knew absolutely that I 
had made the right choice in pursuing 
a teaching career. I had known before 
that—in a kind of theoretical way—that 
I liked teenagers and I cared about help-
ing them and educating them, but it was 
only theoretical until I got there, and 
then it became so real to me just how 
much I really did care.”

Before even graduating from Queen’s 
Faculty of Education, Harvey was 
quickly pool hired by the Durham Dis-
trict School Board. “The Durham board 
showed up at the faculty, they did inter-
views, and at the end of the interview 
they said, sign here, you’re hired and 
you’re guaranteed a job in September. 
I didn’t even have to walk out of the 
building and wait to hear back from 
them. That was January, and I knew I 
had a job waiting for me in September. 
I never forget how different it is for new 
graduates now.”

Looking back, Harvey reflects posi-
tively on his time in the classroom. “I 
miss working with kids, for sure. I miss 
the opportunity to help students. You 
know you don’t reach all of them, and 
different teachers reach different kids, 
but for whatever reason there are always 
some kids that you personally are able 
to reach and you can’t always predict 
who it’s going to be. You watch them 
grow even within the short space of a 
semester. Or sometimes, because you’ve 

had them in grade 9 and again in a later 
grade, you can chart their growth over a 
longer period. It’s hard to imagine any-
thing more rewarding.”

Extracurriculars were also a big part of 
Harvey’s teaching life. “I coached boys’ 
hockey, boys’ soccer, girls’ soccer and 
track and field. I supervised a writing 
club, among other things. There was one 
year when I coached girls’ soccer in the 
fall, then there was an overlap with boys’ 
hockey in the winter, and then there was 
another overlap with boys’ soccer in the 
spring. I just sort of threw myself into 
it. In the end I swore that I would never 
again coach three sports in one year on 
top of a full slate of English classes, but I 
loved being involved.”

“I used to tell people all the time, a 
decade into my teaching career, that I’m 
as lucky as they get when it comes to 
having picked a job because I never go to 
work not wanting to be in the classroom 
and work with the kids.”

As fortunate as Harvey felt in his 
teaching career, trouble was looming 
and it would bring significant changes 
to his path. When Mike Harris at-
tacked educators and proposed sweep-
ing changes to the entire system, Harvey 
disagreed but endured. However, when 
he was told that he was now expected 
to teach four out of four classes a day, 
Harvey had had enough. “I said some-
thing has to be done, who’s fighting this? 
And it was the union that was fighting 
it. The first thing I did was volunteer to 
be a picket captain during the political 
protest of 1997. The next year I ran and 
became Branch President.”

After the two-week protest, most of 
the school boards in the province found 
ways to avoid forcing teachers to teach 
four out of four, but the Durham board 
dug its heels in. In 1998, Harvey’s Bar-
gaining Unit went on strike. “We were 
out for three weeks before we were leg-
islated back to work. When I heard that 
the legislation had passed, I remember 
actually sitting down and crying because 
I knew the school system that I loved 
working in was going to be utterly, ut-
terly damaged by this. And it was. I went 
back to school the next day and taught 
four classes, three English and a Math. 

And it was brutal. I mean, many of 
my colleagues were dropping. And be-
cause my union was the one resisting, I 
thought this is where I’m going to attach 
myself. And the more I did, the more 
I realized it just accorded with things I 
already believed in.” 

So out of this turmoil came Harvey’s 
engagement in his local union. The next 
year he was elected to the local execu-
tive as Vice President, all the while con-
tinuing to serve his school colleagues as 
Branch President. He was then hired as 
their Chief Negotiator, a position he 
held for four years before he was elected 
president of District 13, Durham.

After a year as local president, Harvey 
took his second run at Provincial Execu-
tive, successfully becoming an Executive 
Officer. Four years later he was elected 
Vice President.

“It’s quite a learning curve when you 
get onto the Provincial Executive, it’s 
enormously steep. Especially coming 
out of Durham, which only has teacher 
members. You need to quickly grasp the 
complexity of the organization, its ge-
ography, the fact that every local does 
things a bit differently, the various or-
ganizations with which we are involved 
such as the Ontario Teachers Insurance 
Plan (OTIP) and Educators Financial 
Group and the Ontario Teachers’ Fed-
eration (OTF), as well as the broader la-
bour movement. It’s been a steep learn-
ing curve but I feel that I’ve at least had 
a pretty thorough opportunity to absorb 
all of that.”

One of the more rewarding opportu-
nities for Harvey has been his involve-
ment from day one on the Equity Work 
Group. “I was assigned to chair the work 
group after an AMPA motion passed to 
create a self-identification survey of the 
membership—and I was perhaps an in-
teresting choice as a straight, white, mid-
dle-aged male—but I learned so much 
and became really, really attached to that 
work. I like to think that I’ve become a 
committed ally to the equity work that 
our Federation does. I learned about the 
obstacles and barriers that some people 
face, issues I had not been conscious of 
because I come from a place of privilege. 

/continued from page 17

/continued on page 20



le conseil de Durham s’est entêté. En 
1998, l’unité de négociation de Harvey 
a déclenché la grève. « Nous avons fait la 
grève pendant trois semaines jusqu’à ce 
qu’une mesure législative nous oblige à 
retourner au travail. Quand j’ai appris 
que la loi avait été adoptée, je me rap-
pelle en fait m’être assis et m’être mis 
à pleurer parce que je savais que le sys-
tème scolaire, au sein duquel j’adorais 
travailler, allait être complètement tou-
ché par ceci. Et il l’a été. Je suis retour-
né à l’école le lendemain et ai enseigné 
quatre classes, trois d’anglais et une de 
maths. Et c’était vraiment pénible. Je 
veux dire par là que plusieurs de mes 
collègues abandonnaient. Et parce que 
mon syndicat était celui qui résistait, je 
me suis dit que c’était auprès d’eux que 
j’allais me rattacher. Et plus je l’ai fait, 
plus je me suis rendu compte que cela 
concordait avec les choses en lesquelles 
je croyais. » 

C’est de cette agitation qu’a émer-
gé l’engagement de Harvey envers son 
syndicat local. L’année suivante, il était 
élu vice-président au sein de l’exécutif 
local, tout en continuant de servir ses 
collègues à l’école comme représentant 
en milieu de travail. Il a par la suite été 
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la salle de classe, des choses que nous 
pourrions utiliser quand nous nous re-
trouverions en classe. Certaines instruc-
tions étaient utiles notamment en ma-
tière de conception de leçons, mais trop 
d’entre elles n’avaient aucun lien avec la 
réalité d’une classe. Ce que j’ai aimé, par 
contre, c’était les stages. J’ai enduré mes 
premières semaines à la faculté puis, le 
premier jour où je suis arrivé en salle de 
classe, j’ai su tout de suite que j’avais fait 
le bon choix en poursuivant une carrière 
en enseignement. J’avais compris cela 
bien avant, de manière plutôt théorique, 
que j’appréciais la compagnie des ado-
lescents et que j’étais soucieux de pou-
voir les aider et les éduquer, mais cela 
n’était que théorie jusqu’au moment où 
j’ai mis les pieds sur place, là, je me suis 
rendu à l’évidence combien cela m’inté-
ressait vraiment! »

Avant même d’être diplômé de la Fa-
culté d’éducation de Queen’s, Harvey 
s’est rapidement fait engager lors d’une 
embauche en masse par le Durham Dis-
trict School Board. « Le conseil de Du-
rham s’est présenté à la faculté, ils ont 
procédé à des entrevues et à la fin de la 
mienne ils m’ont dit, signez ici, vous 
êtes embauché et on vous garantit un 
poste en septembre. Je n’ai même pas 
eu besoin de quitter l’établissement et 
d’attendre de leurs nouvelles. C’était 
en janvier et je savais que j’avais un em-
ploi qui m’attendait en septembre. Je ne 
perds jamais de vue la différente réalité 
qui existe pour les nouveaux diplômés 
de nos jours. » 

Avec le recul, Harvey réfléchit de 
manière positive au temps qu’il a pas-
sé en salle de classe. « Le travail avec les 
enfants me manque, c’est certain. L’oc-
casion d’aider les élèves me manque. 
On sait qu’on n’arrive pas à avoir une 
incidence sur chacun d’eux, et certains 
enseignants réussissent à toucher cer-
tains enfants plutôt que d’autres, mais, 
quelle qu’en soit la raison, il y a toujours 
certains enfants à qui on peut person-
nellement tendre la main et on ne peut 
pas toujours prédire qui ce sera. On les 
voit évoluer même en l’espace d’un se-
mestre. Ou parfois, parce qu’on les a eus 
en 9e année puis à nouveau lors d’une 

année subséquente, on peut évaluer leur 
croissance sur une période plus longue. 
Il est difficile d’imaginer quelque chose 
de plus gratifiant. »

Les activités parascolaires ont égale-
ment tenu une grande place dans la vie 
d’enseignant de Harvey. « J’ai entraîné 
les garçons au hockey et au soccer, les 
filles au soccer et en athlétisme. Entre 
autres choses, j’ai supervisé un club 
d’écriture. Il y a eu une année où j’ai 
entraîné l’équipe de soccer des filles à 
l’automne qui s’est chevauché avec l’en-
traînement d’hiver du club de hockey 
des garçons, puis il y a eu à nouveau 
un chevauchement avec le soccer des 
garçons au printemps. Je me suis, si je 
puis dire, investi totalement. À la fin, je 
me suis promis que plus jamais je n’en-
traînerais trois sports en l’espace d’une 
année en plus d’une série complète de 
classes d’anglais, mais je peux dire que 
j’ai vraiment aimé participer. »

« Après avoir passé dix ans à enseigner, 
j’avais l’habitude de dire à tout le monde 
que j’étais chanceux comme on ne peut 
pas d’avoir choisi un tel emploi, parce 
que pas un jour ne se passait sans que 
j’aie envie d’être en classe et de travailler 
avec les enfants. »

Tout aussi heureux que Harvey pou-
vait se sentir dans son rôle d’enseignant, 
la menace était imminente et elle appor-
terait des changements dans son par-
cours. Lorsque Mike Harris a attaqué 
les éducateurs et a proposé des change-
ments radicaux au système dans son en-
semble, Harvey était en désaccord, mais 
il les a supportés. Cependant, lorsqu’on 
lui a dit qu’il devait à présent enseigner 
quatre classes sur quatre par jour, Har-
vey en a eu assez. « J’ai dit qu’il fallait 
faire quelque chose, qui luttait contre 
cela? Et c’était le syndicat qui se battait. 
La première chose que j’ai faite a été de 
me porter volontaire pour être chef de 
ligne de piquetage durant la protestation 
politique de 1997. L’année suivante, j’ai 
présenté ma candidature et je suis deve-
nu représentant en milieu de travail. »

Après deux semaines de protesta-
tion, la plupart des conseils scolaires 
de la province ont trouvé des manières 
d’éviter de forcer les enseignants à en-
seigner quatre périodes sur quatre, mais 



And it was eye-opening to discover the 
extent to which I come from that privi-
lege, and to acknowledge that I’d never 
had to walk into a Federation event and 
wonder whether I would be welcome 
there as some people do.”

Harvey admits that he is perhaps most 
comfortable in roles where he can use his 
collective bargaining skills. “I’ve been at 
the table as a Resumption Chair within 
the school board sector many times, and 
in the university sector as well. As chair, 
I took a couple of university Bargaining 
Units to their first ever strike votes. We 
helped them, I think, mature as Bargain-
ing Units and recognize the effectiveness 
and the power that they had by taking 
strong positions. We have a long history 
of bargaining effectively for our mem-
bership, and by bargaining effectively 
we protect the quality of public educa-
tion. And I’m proud of that fact. Had 
there been a conflict between union 
rights and quality of education, I don’t 
know how I would have resolved that in 
my own mind. But I never had to face 
that conflict because, by advancing the 
interests of our members, we’ve also al-
ways advanced the quality of education. 
I’ve always found it interesting that our 
members insist that we bargain on be-

half of their ability to do their jobs well. 
Our members insist that we try to secure 
for them the ability to do the best pos-
sible job that they can for the students 
that they work with.”

Harvey sees both challenges and op-
portunities ahead for bargaining. “I 
think we’re in the midst of one of those 
transformational times in the union. 
There was a time in the past when we 
were legislatively barred from bargain-
ing working conditions; yet at some 
point we rebelled against that and took 
the reins and said no, we demand to bar-
gain working conditions as well. There 
has been employer and governmental 
opposition to us bargaining provisions 
around our professional practice in the 
past, but I think we cracked that nut for 
the first time in the last round of cen-
tral bargaining when we achieved lan-
guage regarding assessment, evaluation 
and reporting. We also got PPM 159 
on collaborative professionalism, and as 
much as I find the bureaucratic language 
troubling, at its core it is a very valuable 
idea that we need to inculcate into the 
culture of what we do in every school 
board Bargaining Unit in the province. 
If we’re going to advance our members’ 
ability to exercise their professionalism, 
we’re going to do it through the union. 

We’re going to do it through negotia-
tions and contract maintenance. In the 
midst of all of this, in an environment 
militating against it, we need to focus on 
supporting and nurturing strong local 
Bargaining Units. We will only continue 
to build a strong union if we do so on 
the foundation of local strength.”

When asked to single out a specific 
Federation initiative he is proud of, 
Harvey says, “even though it was long 
before my time, the fact that we decided 
to become a union of educators and not 
teachers alone is very important to me. 
Our diversity across the public educa-
tion sector in Ontario makes OSSTF/
FEESO an important voice in this prov-
ince. It opens doors when we go to talk 
to the government, because we represent 
members from JK to university. I think 
the fact that people within OSSTF/
FEESO thirty years ago had the fore-
sight to begin that organizing, and the 
place it’s led us to now, has contributed 
so much to the Federation’s character 
and what we stand for as a union.”

Harvey Bischof ’s term as president 
begins July 1, 2017.

Randy Banderob is an Executive As-
sistant at Provincial Office in the Edu-
cational Services Department.
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engagé à titre de négociateur en chef, un 
poste qu’il a occupé pendant quatre ans 
avant d’être élu président du District 
13, Durham.

Après un an à titre de président local, 
Harvey a pris un second souffle en pré-
sentant sa candidature à l’Exécutif pro-
vincial, réussissant à se faire élire agent 
de l’Exécutif. Quatre ans plus tard, il a 
été élu vice-président.  

« La courbe d’apprentissage est plutôt 
constante quand on se joint à l’Exécu-
tif provincial; elle est très raide, surtout 
quand on vient de Durham, qui compte 
seulement des membres du personnel 
enseignant. On doit rapidement saisir 
la complexité de l’organisation, sa ré-
partition sur le territoire, et comprendre 
que chaque unité fait les choses un peu 
différemment des autres, les divers or-
ganismes auprès desquels nous sommes 
impliqués comme le Régime d’assurance 
des enseignantes et des enseignants de 
l’Ontario (RAEO), Educators Financial 
Group et la Fédération des enseignantes 
et des enseignants de l’Ontario (FEO), 
ainsi que le mouvement syndical dans 
son ensemble. La courbe d’appren-
tissage a certes été longue, mais j’ai le 
sentiment qu’au moins j’ai eu une occa-
sion relativement complète d’assimiler  
tout cela. »

L’une des occasions les plus enrichis-
santes que Harvey a eues, dès le premier 
jour, est sa participation au Groupe de 
travail en matière d’équité. « On m’a 
affecté comme président du groupe de 
travail après qu’une résolution ait été 
adoptée à la RAAP de créer un son-
dage d’auto-identification des membres. 
J’étais peut-être un choix intéressant 
dans la mesure où je suis un homme 
d’âge moyen, hétéro et blanc, mais j’ai 
tellement appris et je me suis senti vrai-
ment attaché à ce travail. J’aime penser 
que je suis devenu un allié dévoué à la 
cause du travail en matière d’équité en-
trepris par notre Fédération. J’ai décou-
vert les obstacles auxquels certains sont 
confrontés, des enjeux dont je n’avais 
pas pris conscience parce que je suis issu 
d’une place privilégiée. Et cela m’a ou-
vert les yeux d’apprendre à quel point 
je suis issu de ces privilèges et de réaliser 
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/suite de la page 19 que je n’ai jamais eu à me présenter à une 
activité de la Fédération et à me poser la 
question si j’étais le bienvenu comme 
certaines personnes se la posent. »

Harvey admet qu’il est peut-être plus 
à l’aise dans des rôles où il peut se ser-
vir de ses compétences en négociation 
collective. « J’ai été à la table à titre de 
président des reprises des négociations 
au sein du secteur des conseils scolaires 
à maintes reprises et également dans le 
secteur universitaire. Dans mon rôle de 
président, j’ai accompagné des unités 
de négociation universitaires vers leur 
tout premier scrutin de grève. Nous les 
avons aidées, je crois, à mûrir en tant 
qu’unités de négociation et à recon-
naître l’efficacité et le pouvoir qu’elles 
détenaient en adoptant une position 
ferme. Nous avons une longue expé-
rience de négociations efficaces au nom 
de nos membres et, en négociant effi-
cacement, nous protégeons la qualité 
de l’éducation publique. J’en suis très 
fier. S’il y avait conflit entre les droits 
syndicaux et la qualité de l’éducation, 
je ne sais pas comment j’aurais réso-
lu cela. Je n’ai jamais eu à faire face à 
ce conflit parce qu’en faisant progres-
ser les intérêts de nos membres, nous 
avons également toujours fait avancer 
la qualité de l’éducation. J’ai toujours 
trouvé intéressant que nos membres in-
sistent à ce que nous négocions au nom 
de leur capacité à bien faire leur travail. 
Nos membres insistent pour que nous 
essayions d’obtenir pour eux la capaci-
té d’effectuer le meilleur travail possible 
pour leurs élèves. » 

Harvey considère les défis et les occa-
sions qui se dessinent pour la négocia-
tion. « Je crois que nous sommes au beau 
milieu d’une de ces époques de transfor-
mation au sein du syndicat. Il y a eu une 
période où la législation nous interdisait 
de négocier des conditions de travail; à 
un moment donné, nous nous sommes 
rebellés, nous avons pris les rênes et 
nous y sommes opposés; nous exigeons 
de pouvoir aussi négocier des conditions 
de travail. Par le passé, il y a eu une op-
position de la part de l’employeur et du 
gouvernement à ce que nous ayons des 
dispositions de négociation autour de 
notre pratique professionnelle, mais je 

crois que, pour la première fois au cours 
de la dernière ronde de négociation cen-
trale, nous avons réussi en parvenant 
à du libellé concernant l’évaluation et 
la communication du rendement des 
élèves. Nous avons également obtenu 
la N P/P 159 sur la collaboration pro-
fessionnelle et, bien que je trouve in-
quiétant le libellé bureaucratique, dans 
l’essentiel, c’est une excellente idée que 
nous devons inculquer dans la culture 
de ce que nous faisons dans chaque uni-
té de négociation au sein des conseils 
scolaires de la province. Si nous allons 
faire avancer la capacité de nos membres 
à exercer leur professionnalisme, nous le 
ferons par l’intermédiaire du syndicat. 
Nous le ferons par la négociation et la 
gestion des conventions collectives. Au 
cœur de tout, dans un environnement 
hostile, notre priorité doit être accordée 
à appuyer et à entretenir des unités de 
négociation locales fortes. Nous pour-
rons poursuivre l’édification d’un fort 
syndicat que si nous le faisons par la 
base de la force locale. »

Lorsqu’on demande à Harvey de sou-
ligner une initiative à l’échelle de la Fé-
dération dont il est fier, Harvey répond, 
« même si cela s’est produit bien avant 
mon arrivée, le fait que nous avons 
décidé de former un syndicat d’éduca-
teurs et pas uniquement d’enseignants 
est très important. Notre diversité d’un 
bout à l’autre du secteur de l’éducation 
publique en Ontario fait d’OSSTF/ 
FEESO une voix plus substantielle 
dans cette province. Elle nous ouvre 
des portes lorsque nous allons parler 
au gouvernement, puisque nous repré-
sentons des membres de la maternelle à 
l’université. J’estime que le fait qu’il y a 
30 ans des personnes d’OSSTF/FEESO 
qui ont fait preuve de prévoyance en en-
tamant ce recrutement et la position où 
cela a pu nous mener à ce jour a grande-
ment contribué au caractère de la Fédé-
ration et à ce que nous défendons à titre 
de syndicat. » 

Harvey Bischof entame son mandat 
de président le 1er juillet 2017.

Randy Banderob est adjoint exécutif 
au Secteur des services éducatifs du 
Bureau provincial.
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A disconcerting trend
The growth of precarity in Ontario’s education sector

by Erika Shaker

After the “sunny ways” results of the 2015 
election, ending nearly a decade of the 
Harper Conservatives, those eminently 
shareable warm and quirkily nostalgic 
“Meanwhile in Canada” videos suddenly 
seemed more accurate than aspirational. 
But we cannot deny that when it comes to 
the Canada we tell ourselves we are, we have 
a lot of work to do. 

Because today, Canadians are still living 
with entrenched inequality. Stagnant wag-

es. Household debt. Declining union mem-
bership (and the protections that go along 
with it). Persistent insecurity. An eroded tax 
base. And CEO pay that, once again, is on 
the rise. 

These factors, individually and collec-
tively, have drastically lowered society’s ex-
pectations of what can be done to reverse 
this regression. And we don’t have to look 
far to see how many of these same factors 
have contributed to a climate of anger, fear 
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and desperation, in both the UK and 
the US, with some fundamentally game- 
changing results. 

It wasn’t always like this. In Canada, 
the social programs that were fought 
for and built in the post-war period did 
provide us with some insulation from 
the international trend towards grow-
ing inequality throughout the ‘80s and 
into the ‘90s. While nowhere near per-
fect, there’s no denying that, for broad 
swaths of the population, we were mak-
ing progress.

And then the infamous Paul Martin 
Budget of the mid-’90s gifted us with 
our very own neoliberal watershed mo-
ment. Funding for social programs was 
slashed, and structural changes altered 
how funding was allocated. Much of the 
heavy lifting was downloaded onto the 
provinces, which meant priorities were 
not consistent across the country. The 
social safety net began to show signs of 
wear, inequality began to accelerate and, 
over the next 20 years, the gap between 
the rich and everyone else continued to 
grow, fed by relentless attacks on unions 
that have eroded the working class.

Today, people are compelled to work 
harder than they ever have just to offset 
stagnant incomes and rising user fees, 
and to try to save for an unpredictable 
future. The employment rate has not 
budged since the worst of the 2009 re-
cession, meaning any decrease in unem-
ployment is as a result of people who 
have given up looking for work. 

And the jobs that have returned are 
largely precarious and part-time—in 
fact, underemployed and marginally at-
tached workers now outnumber unem-
ployed workers (in far greater propor-
tion among new immigrants and First 
Nations, it must be added). Nearly half 
of all Canadians say they are living pay-
cheque to paycheque. 

Currently there are six unemployed 
workers for every job vacancy. Some of 

the more back-breaking work is done by 
temporary migrant workers who have 
few of the rights granted to naturalized 
citizens, and are discarded when they are 
deemed no longer useful. And our EI 
system is not keeping pace with today’s 
job market, where 20 per cent of jobs are 
part time and 14 per cent are seasonal.

The issue is not that people “don’t 
want” to work. The issue is a lagging jobs 
strategy and an inadequate response to 
the trend towards part-time, temporary 
and precarious work. 

The Finance Minister and the Prime 
Minister—also, incidentally, the Minis-
ter of Youth—argued that “job churn” 
is simply today’s reality that we need to 
“get used to.” But as a euphemism, job 
churn isn’t particularly accurate. It plays 
on the stereotype of young people drift-
ing from job to job like carefree millen-
nial bumblebees who on the one hand 
don’t want to be “tied down” and, on the 
other, “unreasonably” expect some sem-
blance of financial security. 

Precarity means more than changing 
jobs in quick succession—and in fact, 
job duration has remained quite stable 
across age groups since 1976. It’s also 
about working multiple jobs simulta-
neously. Or working in the same loca-
tion through a series of annual contracts 
that you’re never sure will be renewed. 
Or never knowing how many hours 
you’ll get from week to week in the jobs  
you have. 

Our grasp of the extent of this prob-
lem is a bit tenuous because, frankly, 
Canada doesn’t do an excellent job of 
measuring it. However, we know that 
a million Canadians have a second or 
third job. We know that about 900,000 
work part time because they can’t find 
full time work, and another 390,000 
work part time to accommodate unpaid 
care work—which falls overwhelmingly 
to women. 

We also know that the trend toward 

precarity is growing: half of workers 
aged 25–65 in the Greater Toronto Area 
(GTA) and greater Hamilton area are in 
precarious, insecure work, an increase of 
50 per cent over the last 20 years. And 
there are huge spinoff effects: an inability 
to plan for the future, depression, a sense 
of isolation, less time to be as involved 
in one’s community, to forge long-term 
relationships or even have enough time 
to get to know neighbours. 

There are, of course, spin-off effects of 
precarious work that feed into the sys-
temic nature of poverty: lower hourly 
wages than those of full-time workers, 
no supplemental health benefits; an 
absence of paid sick days; and a lack 
of training, which impacts one’s abil-
ity to find new and more stable work. 
Children are affected, too, because their 
parents are less likely to be able to pay 
for activities outside those provided by 
school. While insufficient child care 
is a significant problem for Canadian 
families in general, it’s a huge issue for 
workers in precarious employment. And 
there is other evidence of how insecurity 
and precarity changes how people social-
ize, give back to their communities, and 
relate to each other on a very tangible, 
community level.

This is significant because we’re talk-
ing about changing how communities, 
families, friendships and personal rela-
tionships work—or if they work at all. 
We’re talking about social regression at 
a very basic level. And we need to ac-
knowledge that this will fundamentally 
change how all of us, but especially 
young people, comprehend notions of 
community and collective action. 

But we also need to remember: precar-
ity is not new. For women (particularly 
single moms), for the marginalized, for 
the racialized, for immigrants, precarity 
has been the norm for decades. 

What is different, however, is the de-
gree to which it’s infecting sectors and 
segments of the population that were 
once considered immune. 

We know that temporary employ-
ment—seasonal, term, contract or ca-
sual—has been on the increase in On-
tario, rising from 9 per cent in all sectors 
in 1997 to 13 per cent today. Over that 

Today, people are compelled to work harder 
than they ever have just to offset stagnant 
incomes and rising user fees, and to try to 

save for an unpredictable future.
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same period, temporary work in the 
entire Ontario education sector (that 
includes post-secondary) has risen from 
14 per cent in 1997 to 23 per cent in 
2016 (Labour Force Survey). In other 
words, having roughly one quarter of 
education sector employees as tempo-
rary has been “locked in,” in part be-
cause of the explosion of insecure work 
in the post-secondary sector through 
the use of sessionals and precariously- 
employed instructors. 

But there is no question these trends 
are being replicated throughout the 
K–12 years. According to Statistics Can-
ada data (Labour Force Survey, Custom 
Tabulation, 1997–2015), for secondary 
school teachers 34 years and younger, 
the number who are temporarily em-
ployed has increased from about 15 per 
cent to anywhere from 25–30 per cent in 
recent years. For secondary school teach-
ers 35 and older, the rate of temporary 
employment has remained fairly consis-
tent (generally from 5–10 per cent). 

Interestingly, there has been a much 

greater spike in temporary employ-
ment for younger teachers in elemen-
tary schools, especially since 2008 (from 
10–15 per cent to 20–25 per cent). For 
older teachers (with the exception of the 
period from 2004–2009 when it reached 
a peak of 12 per cent), there has been a 
slight increase from 4 to 8 per cent. 

This trend is not limited to teachers. 
Elementary and secondary school edu-
cational assistants (EAs) (34 years and 
younger) in temporary employment 
grew from about 20–30 per cent to 
30–40 per cent, but for older educators 
has generally stayed within the 20–30 
per cent range. For custodians there has 
been a significant increase in tempo-
rary employment for younger workers, 
from 10–20 per cent to 30–35 per cent. 
Older custodial workers experienced 
some variation, but the rates remained 
mostly in the 10–15 per cent range. And 
for those in administration, the rates 
of temporary employment remained 
fairly constant over the past 20 years, 
although rates were higher for younger 

workers (25–30 per cent compared to  
5–10 per cent). 

In K–12, based on surveys done by the 
Ontario College of Teachers (Transition 
to Teaching, 2015)—which, while not 
scientific and which do not specifically 
speak to the experience of non-teaching 
staff, are an indication of trends we need 
to keep an eye on—we know that, for 
each year going back about a decade, 
more new teachers are unemployed. 

We know that they take longer to 
move from daily supply assignments to 
actual contracts, partial and full time. 
And we know that as almost-new teach-
ers continue to look for more daily sup-
ply assignments as they try to achieve a 
degree of permanence in the system, the 
competition that very new teachers face 
is even stiffer. 

According to the Ontario College of 
Teachers (OCT), attrition rates are in-
creasing; one in six teachers do not re-
new their membership in the college 
within the first five years of licensing. 
Significant numbers of teachers allow 
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We know that temporary employment—
seasonal, term, contract or casual—has been 
on the increase in Ontario, rising from 9 per 

cent in all sectors in 1997 to 13 per cent today

their license to lapse. And more teach-
ers in good standing indicate they are 
unsure if they will be teaching five years 
from now. 

The new requirements for teachers’ 
college—a two-year program instead 
of the previous one year—will change 
things. For one, it will apparently reduce 
the number of annual graduates, reduc-
ing the size of the recruitment pool. But 
what it will also do is significantly in-
crease the amount of student debt many 
new teachers will graduate with. This is 
on top of whatever’s been accumulated 
after a four-year undergraduate degree. 
So this is yet another indication of how 
precarious employment, education un-
derfunding, and the trend towards ever-
higher tuition fees and the accumulation 
of student debt are related, particularly 
when it comes to reinforcing intergen-
erational inequality. 

Most first-year teachers work part 
time in professions outside of teaching 
to supplement their teaching income (or 
in some cases to replace it altogether). 
And although the market for newly li-
censed teachers has improved—though, 
again, this is OCT feedback from a non-
scientific survey, so that may not in fact 
be entirely the case—less than half of 
new Ontario graduates reported full em-
ployment in their first two years, with a 
significant number not reaching full em-
ployment for four years. Little wonder 
that “teacher underemployment remains 
persistently high.” 

According to Statistics Canada’s La-
bour Force Survey (Custom Tabula-
tion), the trend to taking on additional 
employment is being replicated by EAs 
as well. Younger EAs are now more like-
ly to have a second or third job (from a 
high of 90 per cent with only one job, 

down to anywhere between 70–80 per 
cent who only had one job). The num-
bers for older EAs were much less sig-
nificant. And while there was a drop in 
the number of elementary teachers with 
only one job, the drop was much more 
pronounced for younger teachers, sug-
gesting that more younger elementary 
teachers are having to take on a second 
or third job. (Unfortunately, numbers 
for secondary school teachers are not 
available.)

According to the OCT, teachers 
are also reporting significant levels of 
piecework teaching and/or precarious 
employment contracts with unpredict-
able hours. Some of this, apparently, 
is because of the new rules for supply 
and permanent entry positions, but 
not all. However, these new teachers 
in daily supply roles or who are unem-
ployed, not surprisingly, miss out on the 
school-based professional development, 
mentoring, evaluations from principals, 
orientation, and engagement and inter-
action with other educators. In other 
words, these new and less experienced 
teachers are missing out on the tre-
mendously helpful yet less quantifiable 
aspects of working in a more stable and 
cohesive working environment. 



There’s no question that this un-
dermines how school commu-
nities work together, which has 
implications for all education work-
ers—whether or not they themselves are  
precariously employed.

Precarity is a symptom of how people 
and their work is devalued on an inter-
national scale. But it’s also a disease that 
infects how we—as neighbours, as work-
ers, as community and labour activists, 
as family members and friends—inter-
act with each other, support each other, 

and make progress together. It’s neither 
new nor inevitable: devaluing workers, 
undermining those supports that pro-
vide people with the opportunities to 
collectively demand better, and attack-
ing public institutions as old fashioned 
or outmoded is hardly an innovative 
strategy. And in spite of how our elected 
representatives have chosen to suddenly 
acknowledge and glibly repackage it, 
precarity is never something we have to 
put up with, or adjust our expectations 
to accommodate. 

Because quite simply, and with no 
apologies to Margaret Thatcher (who 
famously suggested that “there is no 
alternative” to an unfettered market 
economy), we should also remem-
ber that TINA also stands for This Is  
Not Acceptable.

Erika Shaker is the Director of Edu-
cation and Outreach for the Cana-
dian Centre for Policy Alternatives, 
and Executive Editor of Our Schools/ 
Our Selves.
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TRANSFORMING PUBLIC EDUCATION  
IN BOLIVIA

OSSTF/FEESO and 
BCTF reps appear 
here with FUNDE 
2016 graduates
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Canadian unions contribute to  
Bolivian teacher training

by Linda Farthing

It’s early Saturday morning on a bright 
summer day in Cochabamba, Bolivia, 
and in a room tucked off a main street, 
a class on how to teach using the Inter-
net is underway. About 35 adults with 
their own laptops opened in front of 
them, listen intently to the instructor. 
They are mostly teachers, many from 
rural areas, along with a smattering of 
other professionals. Together they dedi-
cate their Saturdays to a master’s degree 
in higher education, subsidized by the 
international programs of the Ontario 
Secondary School Teachers’ Federation 
(OSSTF/FEESO) and the British Co-
lumbia Teachers’ Federation (BCTF). 

Among them is Eva Cordoba, who 
teaches the Indigenous language Que-
chua and English at a rural technical 
institute. “This master’s program works 
well for me because it is on the week-
ends and the cost is so much lower 
than other programs—only Bs. 300 
(a little less than $60) for each one of  
18 modules.” 

Igor Ampuero, a Bolivian who stud-
ied at St. Mary’s University in Halifax, is 
the founder of the Foundation for De-
velopment and Education (FUNDE), 
which runs the program. This Bolivian 
foundation has partnered directly with 

OSSTF/FEESO and BCTF for the past 
four years. It’s a project that actually 
began ten years ago, initially funded by 
Canadian International Development 
Agency (CIDA) through the Canadian 
Labour Congress’s Labour International 
Development Program (LIDP). 

It started as a union training program 
which stressed public speaking skills and 
how to best represent union members, 
with an emphasis on including women 
and Indigenous peoples. Since then, 
the program has evolved into a variety 
of diploma and university-accredited 
graduate level programs with between 
40 and 70 participants each year. “We 
still incorporate aspects of union train-
ing and gender, too, into the program,” 
explained Ampuero. “The money we 
receive from the Canadian teachers’ 
federations pays our rent, our staff, and 
provides 40 scholarships every year.”

The unions nominate the students 
considered for participation. “At the 
beginning, even though most teachers 
are women, the unions sent us 80 per 
cent male students,” said Ampuero. “We 
complained and now the participants 
are just over half women.”

Libertad Guzmán teaches math to 
primary school students in a village out-
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side Cochabamba. “This program is a 
huge help,” she says. “My partner, who 
is also a teacher, and I have been look-
ing for programs for five years, but they 
were all too expensive for us. This one is 
the only one we found that was afford-
able, had a strong curriculum that meets 
our classroom needs, and has good  
quality professors.” 

Education master’s programs in state 
universities cost just about $2,300, and 
private universities charge even more. 
For FUNDE students, a degree costs 
$1,025. “Everyone on a full scholarship 
provided by Canadian teachers has Bs. 
250 ($48) in counterpart funds from 
their local federation if they are rural 
teachers. Their urban counterparts pay 
this themselves,” clarified Ampuero. 
“We find that this helps to ensure seri-
ousness and reduces dependence.” 

The program’s vision of education ex-
tends beyond the traditional classroom. 
Thirty-four-year-old Enrique Ledesma 
runs a small business with his wife mak-
ing cookies and crackers from Bolivia’s 
native seed quinoa. “I’m trained as an 
industrial engineer but we find ourselves 
teaching people in rural communities 
about how to convert their crops such as 
quinoa, fava beans or wheat into bread 
and snacks. This program is a great help 
in improving our teaching skills as we 
now work with about 16 rural and im-

poverished communities. I really like 
that this program has a very broad vision 
of education, and that it includes people 
from a lot of different disciplines.” 

Bolivia suffers from one of the weak-
est educational systems in Latin Amer-
ica and that puts a serious brake on 
economic development. By the start of 
the twenty-first century, the country 
suffered from South America’s highest 
adult illiteracy rate. Women were three 
times as likely as men to be unable to 
read and write, particularly in rural areas 
where the illiteracy rate of 40 per cent 
was double that of cities. According to 
a 2016 United Nations Development 
Program (UNDP) study, education lev-
els reflected class, race and gender differ-
ences, ranging from 13 years on average 
among wealthier, lighter-skinned male 
students to only 2.5 years for poor, In-
digenous and highland women. 

When Evo Morales became Bolivia’s 
first Indigenous president in 2006, the 
new government moved quickly to in-
crease literacy, launching a “Yes I can” 
campaign in March 2006. Over 500,000 
people graduated from literacy classes 
in Spanish and Indigenous languages. 
“Not being able to read and write is like 
being blind,” Cochabamba’s Margarita 
Pérez recalled, “Now I feel like a real 
person for the first time.”

Education policy was re-framed as 

part of a broad commitment to decolo-
nize society, put Indigenous and west-
ern knowledge on the same footing, and 
make education community-based and 
participatory. It was a daunting chal-
lenge. By 2015, the country was invest-
ing 8.7 per cent of its GDP in education, 
which places it second only to Cuba in 
Latin American education spending. 
School desertion rates dropped from 6 
per cent to 1.2 per cent in the ten years 
between 2005 and 2015; temporary and 
untrained teachers declined from 25 per 
cent to 2.5 per cent in the same period; 
and over 3000 new schools, 10 new 
technical training institutes and 1500 
distance learning centres have been con-
structed. The government has also sig-
nificantly expanded the instruction of 
Indigenous languages. 

Teachers’ unions in Bolivia are split 
into two: one rural and the other urban. 
Just as in the rest of Latin America, teach-
ers are on the front lines of struggles for 
social change, and face low salaries, poor 
working conditions, and often unfair 
teacher evaluations. Some 70 per cent of 
Bolivia’s teachers are women, and almost 
the entire teachers’ union leadership  
is male. 

“As complicated as union politics are 
here, at FUNDE we’ve managed to main-
tain a healthy and productive relationship 
with both unions,” Ampuero said. “It has 
helped that we have been very transpar-
ent about where our funds come from 
and how they are spent. It also helps that 
we renew our contract with the teachers’ 
union every two years. They have come to 
trust that we won’t get involved in their 
internal politics. At the same time, we 
don’t let the unions manage the funds di-
rectly, because some leaders will attempt 
to use the funds for political campaigns.” 

Almost a third of urban teachers live 
in poverty, with as many as half hold-
ing a second job. Rosario Ayala teaches 
39 four- and five-year-olds for four 
hours every afternoon in a public kin-
dergarten. “I work in a private school 
every morning just to cover my ex-
penses,” she said. In 2012, with ten 
years’ experience, she earned a little less 
than US$400 a month working two  
taxing jobs.

Eva Cordoba, a 2016 graduate of the FUNDE program



Now an average teacher earns US$800 
per month, and is supplied with a laptop 
assembled in-country and loaded with 
the current curriculum. Math teacher 
and FUNDE master’s student Marcelo 
Martinez said, “I find FUNDE techni-
cal training on computers useful, and 
wish more of my colleagues had access 
to it. We have the government-issued 
computers, but too many teachers don’t 
know how to use them.” FUNDE has 
stepped in to help. “We do other pro-
grams based on what we and the unions 
perceive as outstanding needs. So far 
this year we have held two training ses-
sions for 200 teachers on how to use 
computers, in both software and hard-
ware troubleshooting,” said Ampuero. 

Yery Saravia, President of the Rural 
Teachers union of suburban Quillacollo, 
is a young man who is passionate about 
improving training for rural teachers. 
“We have been working with FUNDE 
for eight years. They were the first orga-
nization to work with us who asked us 
what we needed as opposed to telling us 
what they were going to do for us. They 
treat us as colleagues, which is impor-
tant because some of our teachers travel 
up to 10 hours to participate. We are re-
ally excited about new projects that we 
are talking about, such as a master’s in 
teaching technical training.” 

Educational policy and practice has 
struggled to overcome the country’s 
neocolonial legacy. The Ministry of Ed-
ucation formed Indigenous Educational 
Councils (CEPOs), which drafted a new 
law based on consultation with local 
communities. Named after the founders 
of Warisata, a pioneering 1930’s effort 
to provide Indigenous education, and 
inspired by the liberation pedagogy of 
Brazilian Paolo Freire, the Avelino Si-
ñani y Elizardo Pérez Education Law, 
was signed into effect in December 
2010. Every child is obligated to learn 
an Indigenous language and culture 
alongside Spanish and western subjects. 
The new model is both intracultural and 
intercultural, fortifying culture within 
Indigenous communities. “We dream of 

a decolonizing education,” Morales as-
serted when the law was enacted. 

In practice, however, the law has 
proven difficult to apply. FUNDE’s 
master’s student and rural school teach-
er Marcelo Martina explained, “We are 
having a hard time applying the new 
law, which is quite difficult to under-
stand. There is a lot of bureaucratic re-
quirements and too much paperwork.” 
Ampuero explained that after the law’s 
passage, “FUNDE was quick to in-
corporate the four pillars the new law 
envisioned to achieve a communitar-
ian, decolonialized, participatory and 
inter-cultural education.” However, he 
continued, “While the law transformed 
education, we are not engaging with the 
law in a significant way, largely because 
of the structural limitations we face. If 
we continue with the same educational 
system—where we have both public and 
private schools and where we have two 
unions—one for rural teachers and one 
for urban—the transformative aspects 
of the new law will be weakened.” Add-

ed to this is a lack of consensus about 
how the law should be applied between 
teachers, students and parents. 

The Ministry of Education’s Jiovanny 
Samanamud reported that “One of our 
biggest tasks is to improve teacher qual-
ity.” To accomplish this, the govern-
ment set up a retraining program called  
PROFOCOM, but according to Ampu-
ero, “It has not proven very effective. It 
had the goal of training 150,000 teach-
ers but lacks the necessary resources to 
carry out this ambitious goal. A chal-
lenge we face in improving teacher 
training is that the unions place little 
value on continuing education and 
helping teachers improve their class-
room teaching. As teachers are now 
required to get continuing education, 
we decided to partner with a local uni-
versity to provide accreditation.” Alina 
Guardia has taught architecture in the 
local state university. “I think FUNDE 
curriculum is excellent because it’s tied 
to what the state requires us to do, but is 
more innovative.”

Enrique Ledesma, a graduate of the  
2016 FUNDE program

As complicated as union politics are 
here, at FUNDE we’ve managed to 
maintain a healthy and productive 

relationship with both unions... 
— Igor Ampuero



During its 10 years, FUNDE has 
trained state deputies, mayors and leg-
islative assembly representatives. “I’m 
particularly proud that we have trained 
two government ministers,” says Ampu-
ero. “However, it is important to stress 
that we don’t have a direct relation-
ship with the state because we need to 
ensure the independence of FUNDE. 
We support the process of change but 
we are not activists in the process itself. 
We have a cordial relationship, but one 
that is not too close. Our focus is aca-
demic not political, and our goal is to 
strengthen academic training to increase  
educational quality.”

Ampuero thinks of the support from 
Canadian teachers’ unions as solidar-
ity, not charity. “We realize that our 
funds come from individual teachers 
who are union members, so that gives 
us a great sense of responsibility in 
the way we spend them.” Rural math 
teacher Libertad Guzman would like 
to see, “more exchanges, more shar-
ing of experiences between teachers 
in the north and people who teach in 
the conditions we face.” In 2005 a del-
egation of eight teachers from OSSTF/ 
FEESO visited Cochabamba, and from 
that visit developed Ontario classroom 
curriculum about the world water crisis.

As the students pile out into an in-
terior courtyard for their mid-morning 
break, what emerges as they munch 
on sandwiches is their commitment. 
They have all worked as teachers or in 
teaching in some form, and their assess-
ment of the challenges they face is so-
bering and often stark. But their hope 
and optimism still come through. “If 
we continue with the education we re-
ceived when we were growing up, we 
never advance as a country,” said Ed-
win Gutierrez who teaches elementary 
school in Tiraque in rural Cochabam-
ba. “This program gives us a chance to  
change that.”

Linda Farthing has written three books 
on Bolivia. In the 1990s she worked 
with Bolivia’s urban teachers’ unions 
on pedagogy and increasing women’s 
union participation.

I think FUNDE curriculum is excellent 
because it’s tied to what the state 

requires us to do, but is more 
innovative. — Alina Guardia
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With the 150th anniversary of Con-
federation fast approaching, it is a 

great time to embrace the many diverse 
people and cultures that contribute to 
making this country so great. And there 
isn’t a more important culture than that 
of this land’s original inhabitants.

Bringing vibrant and exciting Indig-
enous arts education to Ontario schools 
is Tribal Vision Dance. This group, spe-
cializing in native dance, offers a mul-
timedia show called “Visions of Turtle 
Island” that includes live singing and 
dancing in Powwow & Haudenosaunee 
styles, ending with the Hoop Dance. 

Tribal Vision Dance is a family dance 

troupe from the Six Nations of the Grand 
River Territory. The group is comprised 
of champion singers and dancers with 
a wealth of knowledge and experience 
to share with young audiences and 
families, and a desire to build deeper 
understanding and appreciation of First  
Nations culture.

The “Visions of Turtle Island” show 
starts with a dancing and singing per-
formance that offers an engaging look 
at First Nations culture. Along with this 
is a video and image presentations to 
help explain the dances and to illustrate 
the cultural experience of First Nations 
people in Canada. 

This high energy show showcases live 
First Nations powwow style singing and 
dancing and includes a wealth of cultural 
and historical information. The group 
 explains how dance and music are not 
just a form of entertainment to them, 
but their way of giving thanks through 
ceremony dances and a way of enjoying  
each other’s company through social 
dances. Both competitive style as well as 
social dances are shared with the students.

Tribal Vision Dance’s performance 
includes an Ontario curriculum study 
guide for all ages, grades and skill lev-
els. The 60-minute show focuses on 
themes such as respect and responsibil-
ity for the natural world and the mean-
ing and symbolism in First Nations 
dance and regalia. Through pre- and 
post-show discussions and activities, 
the curriculum focuses on respect for 
elders, animals and nature, compas-
sion and thankfulness. The expecta-
tions are for students to be able to de-
scribe, with teacher guidance, types of 
dances used among Indigenous peoples 
in the past and the present that ex-
press aspects of their cultural identity 
and to identify how dancers imitate 
movements found in their natural en-
vironment in a variety of ways and  
incorporate them into a dance phrase. 

For more information or to book  
“Visions of Turtle Island” in Ontario 
Schools please contact Prologue to the 
Performing Arts at 1.888.591.9092 or 
for in class visits, residencies and other  
engagements call 1.519.865.2187.

Visions of Turtle Island
A performance by Tribal Vision Dance

Beyond the classroom by Ronda Allan
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A Boy Named Queen 
By Sara Cassidy
Groundwood Books (Aug. 1 2016)
80 pages, Hardcover $14.95;  
Digital $12.95 
Reviewed by Eunice O’Mahony

When Queen, the new kid in Mr. 
Zhang’s grade 5 class, walks into the 
class with his long flowing hair, oozing 
confidence, you just know he is going to 
become the one to be picked on by the 
self-appointed alpha males of the class. 
In this small town elementary school, 
everything points to this precocious and 
charismatic kid succumbing horribly to 
the pressure of conforming to the mores 
of this small rural community. But this 
story veers away from the formulaic, and 
before you can say, “Boy named Sue,” we 
learn that Queen has developed a well 
thought out strategy for withstanding 
the bullying he encounters. 

He tells his new—and only—friend, 
Evelyn, that he has a special force field 
that protects him from taunts and ac-
tions that would render most kids into 
cowering victims. This shield absorbs 
only good thoughts and actions while 
deflecting negative and hurtful com-
ments and actions. 

This novella (only 77 pages!) packs a 
light punch. The author has developed 
Queen into a singular bastion against 
bullies. Even though he has strong fami-
ly support, Queen has chosen to use this 
name as a litmus test; to “...watch how 
people act when they hear it for the first 
time. It shows me what kind of people 
they are.” 

The other characters in the book, his 

tattooed parents: rock star father and 
artist mother, who have encouraged 
Queen’s self-sufficiency, serve as colour-
ful background. Evelyn and the other 
kids play supporting roles in Queen’s 
life. But this is not because he wants it to 
be so. His charisma claims that role, and 
he embraces it easily. 

Will this tiny novel become the anti-
bullying book of the decade? It could. 
It has all the right elements: short, easy 
read, strong main character, and above 
all, a parable. 

What more could you ask for?

Eunice O’Mahony is a teacher in  
District 12, Toronto and is the chair of the 
provincial Human Rights Committee.

Bill Davis: Nation Builder, and Not 
So Bland After All  
By Steve Paikin
A J. Patrick Boyer Book (Oct. 8 
2016)
584 pages, Hardback $45.00; Epub 
$29.99; PDF $45.00 
Reviewed by Larry French

I told Steve Paikin once that he had 
been too soft on Mike Harris when he 
had him on The Agenda. Steve was not 
amused: he told me to buzz off and join 
my other left wing friends. I do not think 
he meant ‘left wing’ as a compliment.

Well, Paikin’s policy of t.l.c. towards 
the exalted among us has resulted in a 
dandy book, his ‘authorized’ biography 
of William Grenville Davis, Ontario’s 
18th premier.

Bill Davis was a builder who modern-
ized Ontario and its education system, 
a giant compared to the incompetent 

destructive privatizing pygmies Har-
ris, McGuinty and Wynne. As Minister 
of Education for a decade under John 
Robarts he continued the expansion of 
composite secondary schools, brought in 
Community Colleges, OISE, five new 
universities and TVO. During his four-
teen years as Premier he gave us the On-
tario Lottery, the Ombudsman, election 
finances reform, seat belts and rent con-
trols. And the right to strike for teach-
ers via Bill 100, though that happened 
only after massive union mobilization. 
Many of these policies were created dur-
ing two terms of minority government 
when he had to negotiate with the op-
position, which led OSSTF/FEESO to 
declare as policy ‘minority government is  
good government.’  

Thanks to Paikin’s privileged access, 
we learn that it is Davis who forced 
Pierre Trudeau to accept the ‘notwith-
standing’ clause, thus breaking the 1982 
constitutional repatriation logjam. Da-
vis’s fellow premiers (Lévesque except-
ed) came on board and we now have 
our made-in-Canada Constitution and 
Charter of Rights and Freedoms. At this 
time Davis enjoyed a comfortable ma-
jority and bestrode Ontario politics like 
a colossus. The four-decade Tory rule  
seemed invulnerable.   

On June 12, 1984, however, on the 
eve of his departure from politics, he 
tossed a grenade over his shoulder, an-
nouncing the extension of full funding 
to Catholic secondary schools. Paikin 
terms OSSTF/FEESO’s “protect public 
education” election involvement 1985 as 
‘vicious’; in any case, the Ontario politi-
cal firmament shook and the Tories were 
booted out of office.

Paikin has given us a fine read, de-
spite several ‘infelicities of style,’ as my 
Queen’s professor would put it. If you 
buy the book, you will meet the entire 
Davis clan, the friends, the colleagues, 
the children and grandchildren. If you 
know one of them, don’t buy it. You will 
probably receive it as a Christmas gift. 

Larry French is a retired OSSTF/ 
FEESO member and former Director 
of the External Policy Department at  
Provincial Office.

Top picks
Reviews
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warandchildren.com 
A joint venture by Children/Youth as 
Peacebuilders and PeaceQuest
Reviewed by Gary Fenn

The website warandchildren.com pro-
vides access to a number of lesson plans 
and unit plans for educators to use on 
the topic of how war and conflict af-
fect children and youth. The lessons and 
units also allow students and educators to 
further explore the issue of what makes 
young people want to go to war, and what 
can young people do to promote peace.

The lesson and unit plans on the web-
site look at youth and conflict in both 
a historical and contemporary context. 
Visuals and first person accounts are just 
some of the varied resources used to de-
liver the curricular content presented. 
There are a number of suggested activi-
ties that go along with each unit for edu-
cators to consider.

Most activities include clear state-
ments of lesson goals, and steps to fol-
low for each lesson. In addition, there 
are links to videos and many black line 
masters are offered in PDF format for 
downloading. While a number of these 
worksheets may not be compatible with 
many contemporary education practic-
es, they do provide some prompts that 
educators can use in adapting these les-
sons to their particular needs.

It is important to note that the website 
and unit plans are supported and created 
by two organizations; Children/Youth as 
PeaceBuilders (CAP) and PeaceQuest. 
Both organizations take the perspective 
of promoting global peace, especially 
among our youth. Consequently, these 
organizations promote perspectives 
around war and conflict that may coun-
ter some people’s commonly held views 
of Canada’s history.

Regardless, the focus of this web re-
source is to provide first person perspec-

tives from youth involved in conflict, 
mainly from World War I to the present 
day. Some of the visuals can be disturb-
ing and some caution may be warranted. 
It is a strong aggregation of youth voices 
and firsthand accounts of youth serving 
in conflicts. This resource is worth con-
sidering if you are an educator working 
in Canadian and World Studies, Social 
Sciences and Humanities, English, and 
other social science-related courses.

Gary Fenn is an Executive Assistant 
in the Communications/Political Ac-
tion Department at OSSTF/FEESO  
Provincial Office.

Queer Progress: from Homophobia 
to Homonationalism  
By Tim McCaskell
Between The Lines (Sept. 1 2016)
520 pages, Paperback $39.95 
Reviewed by Domenic Bellissimo

How did a social movement evolve from 
a small group of young radicals to the 
incorporation of LGBTQ communities 
into full citizenship on the model of Ca-
nadian multiculturalism?

That is the key question that Tim Mc-
Caskell struggles to explain through his 
forty-year saga of gay, queer and AIDS 
political activism. Queer Progress is both 
a personal and political journey stretch-
ing from 1974 to 2014. Those forty years 
of intimate involvement allow McCaskell 
to use a first person narrative in telling a 
most fascinating and meticulously refer-
enced history of the gay rights and gay 
liberation movements. The book feels like 
both a memoir and a social movement 
history, with political theory relevant to 

virtually all struggles for equality today.
McCaskell uses first-hand accounts, 

as he says, “not to inflate his own im-
portance, but to make the account more 
vivid and accessible.” In fact his gift 
includes a sharp analysis when decon-
structing events in a respectful manner, 
along with a witty sense of humour. 

Despite its length, the book is acces-
sible and a pleasure to read. Broken up 
into four parts and four very different de-
cades, it employs a Materialist analysis to 
explain that individuals’ ideas, thoughts 
and beliefs are shaped by the experienc-
es they have in society. The struggle for  
LGBTQ rights have also been shaped 
by the economic reality of the time pe-
riod being examined in Canada. The 
book takes us on a journey through the 
Keynesian dominated ‘70s and ‘80s, 
which provided somewhat of a social safe-
ty net for early lesbian and gay activists 
who risked careers and family support by 
coming out. It also critiques the struggles 
for equality in the dominant Neo-liberal 
economy of the new millennium. 

The conclusion, “Looking Back, Look-
ing Forward,” is brilliant. It rewards the 
reader with a summary of the process 
Canada has undertaken in 50 short years. 
The transformation of a primarily homo-
phobic society to one which values cer-
tain sections of the LGBTQ community 
similar to a national “ethnic” group. 

As the publisher notes, “Queer Progress 
tries to make sense of a political transfor-
mation by narrating the complexities and 
contradictions of forty years of queer pol-
itics.” McCaskell himself acknowledges, 
“that in the process of transforming laws, 
we also transformed ourselves. Quoting a 
famous South African activist and friend, 
the author says that history will judge our 
communities not by how many friends 
we had in high places, but by what we 
did to support social justice for all.”  

Tim McCaskell is a former OS-
STF/FEESO member in the Dis-
trict 12, Toronto PSSP unit, and the 
author of Race to Equity: Disrupting  
Educational Inequality. 

Domenic Bellissimo is the Director of 
Communications/Political Action at the 
OSSTF/FEESO Provincial Office. 



An extraordinary opportunity
After twelve years, the most fitting “last word” is gratitude

Last word
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For the last three months, the editor 
of Education Forum has been harass-

ing me to submit my final “Last Word” 
column. And I’ve been avoiding it. Not 
because I don’t think it has value, but for 
the simple reason I found it more than 
a little daunting. How do I summarize, 
in less than 800 words, my gratitude for 
the experiences, growth and opportuni-
ties I’ve had for the last 12 years.  

I realize, more than anything, that I 
have an overwhelming sense of gratitude 
to have had this extraordinary opportu-
nity, and I want to express that gratitude 
by saying thank-you to some of the peo-
ple who have significantly enriched this 
experience for me.

Thank you—for the opportunity to 
work internationally with education 
unions from around the globe, and for 
the experience of attending union meet-
ings with labour leaders who literally lay 
their lives on the line in order to do the 
work they do. I am fortunate to have had 
the opportunity to help those unions 
and their members through initia-
tives in Argentina, Guatemala, Mexico,  
Colombia and our union training school 
in Bolivia. Ultimately our international 
work has taught me just how important 
unionism is, how vital it is not just for 
working conditions, but for allowing 
people to live their lives with dignity and 
some sense of security. 

Thank you—to the Provincial Execu-
tive (PE) members I have worked with 
over the past twelve years, as well as the 
Senior Staff at Provincial Office. During 

that time I have been fortunate to serve 
on the PE with 14 strong elected repre-
sentatives. There were, of course, conten-
tious issues and some disagreements, but 
ultimately we were always able to work 
collaboratively and focus on the best  
interests of OSSTF/FEESO members.

Thank you—to all the local leaders 
I’ve worked with, particularly those who 
worked so hard to change the culture of 
the union and to alter the structure of 
Provincial Council from strictly District 
representation to Bargaining Unit repre-
sentation. That may be the most inclu-
sive step we’ve ever taken as a union. It 
bridged a gap between teacher and sup-
port staff members by ensuring that all 
job classes have representation at Provin-
cial Council. We are much stronger and 
more unified than we were before, and 
it is now widely known across the prov-
ince, and even across the country, that 
OSSTF/FEESO represents education 
workers from junior kindergarten right 
through to post-secondary institutions. 
Key government ministries, along with 
the opposition leaders, all recognize that 
we represent the entire education team. 
I am thankful that I had the opportunity 
to be involved in this important transi-
tion in our union.

Thank you—to the support staff at 
Provincial Office, members of COPE 
343, as well as the Provincial Office ad-
ministrators. Whether it’s the prepara-
tion of countless documents and presen-
tations, their presence and organizational 
support at conferences and committee 
meetings, or their integral involvement 
in all of the day-to-day endeavours of 
the Federation, including the layout 
and production of this magazine, the 
staff are tireless in their support of the 
work this union does. Their efforts ben-
efit not just their colleagues at Provincial 
Office, but the entire membership of  
OSSTF/FEESO. 

Thank you—to the Secretariat, the 
members of the Staff Association at 

Provincial Office. The dedication and 
support they provide to our mem-
bers and to the Provincial Executive is  
second to none in the education sector 
and beyond. As with many members, 
my first initiation into union activism 
was through the Field Secretary assigned 
to my District. Throughout my entire 
OSSTF/FEESO career, whether it was at 
the end of a phone 2400 kilometres away 
or face-to-face at AGMs or committee 
meetings or at Provincial Office, I have 
never doubted their support or their 
commitment to doing whatever needs to 
be done on behalf of our members.

Thank you—all the individual mem-
bers I’ve had the opportunity to meet 
all across the province. I want to thank 
them for raising issues, for speaking up 
and coming forward. It’s not possible, 
of course, to resolve every issue that ev-
ery member raises, but the opportunity 
for me to listen and to understand how 
specific issues affect individual members 
has been invaluable, and has always re-
inforced to me how important it is for 
the provincial leadership to be accessible 
to the membership. And thank you for 
your solidarity on issues that affect all of 
us, directly or indirectly. You have always 
been there when you were needed.

And finally, I want to thank my assis-
tant, Fiorina Ditta, for her hard work, 
her unfailing support, and her invalu-
able advice. Her knowledge and expe-
rience has been indispensable to me. I 
cannot emphasize strongly enough how 
valuable her work is to this organization. 

It has been an honour and a privilege 
to serve as your president. I’ll be moving 
on to new challenges, but I also look for-
ward to continuing to work for union-
ism, and its ideals, in our province and 
across the country, and to advocating 
on behalf of the members of OSSTF/ 
FEESO whenever I have the opportu-
nity to do so. 

Paul Elliott, 
OSSTF/FEESO President



Depuis trois mois, l’éditeur 
d’Education Forum n’a cessé de me 

harceler pour que je lui soumette ma 
dernière rubrique « Mot de la fin ». Et 
je l’évitais. Non pas parce que j’estime 
que cela n’a pas d’importance, mais pour 
la simple raison que je trouvais cela un 
peu intimidant. Comment résumer, en 
moins de 800 mots, ma reconnaissance 
pour mes expériences, la croissance et les 
possibilités qui m’ont été accordées au 
cours des 12 dernières années.

Avant toute autre chose, je me rends 
compte que j’éprouve une reconnais-
sance immense d’avoir eu cette chance 
extraordinaire et je souhaite témoigner 
ma gratitude en remerciant certaines 
personnes qui ont enrichi considérable-
ment cette expérience pour moi.

Merci de la possibilité de travailler à 
l’étranger avec les syndicats en éduca-
tion à travers le monde et de l’expérience 
d’assister à des réunions syndicales avec 
des dirigeants syndicaux qui risquent lit-
téralement leur vie pour accomplir leur 
travail. Je considère que j’ai eu la chance 
d’aider ces syndicats et leurs membres 
grâce à des initiatives en Argentine, au 
Guatemala, au Mexique, en Colombie 
et à notre école de formation syndicale 
en Bolivie. Au bout du compte, notre 
action internationale m’a appris à quel 
point le syndicalisme est primordial 
non seulement pour les conditions de 
travail, mais pour permettre aux gens 
de vivre dans la dignité et avec une  
certaine sécurité.

Merci aux membres de l’Exécutif 
provincial (EP) avec qui j’ai travaillé 
au cours des 12 dernières années ainsi 
qu’aux cadres supérieurs au Bureau pro-
vincial. Durant cette période, j’ai eu la 
chance de siéger à l’EP avec 14 repré-
sentants élus et forts. Évidemment, il y 
a eu des questions controversées et des 
différends, mais en fin de compte, nous 
avons toujours pu collaborer et nous 
concentrer à servir au mieux les intérêts 
des membres d’OSSTF/FEESO.

Merci à tous les dirigeants locaux avec 
lesquels j’ai travaillé, notamment celles 
et ceux qui se sont efforcés de changer 
la culture du syndicat et de modifier la 
structure du Conseil provincial d’une 
représentation strictement de district à 
une représentation d’unité de négocia-
tion. Il s’agit possiblement de la mesure 
la plus inclusive de toutes celles que nous 
avons adoptées en tant que syndicat. Elle 
a comblé un fossé entre les membres du 
personnel enseignant et ceux du person-
nel de soutien en veillant à ce que toutes 
les classifications d’emplois soient re-
présentées au Conseil provincial. Nous 
sommes plus forts et plus unis qu’aupa-
ravant et il est reconnu à la grandeur de 
la province et même du pays qu’OSSTF/
FEESO représente les travailleuses et 
travailleurs en éducation, depuis la ma-
ternelle jusqu’au postsecondaire. Les 
ministères clés, de même que les chefs 
de l’opposition, reconnaissent tous que 
nous représentons l’équipe éducative au 
complet. Je me réjouis d’avoir eu la pos-
sibilité de m’impliquer dans cette impor-
tante transition de notre syndicat.

Merci au personnel de soutien au 
Bureau provincial, membre du SEPB 
(COPE) 343 ainsi qu’aux adminis-
tratrices du Bureau provincial. Qu’il 
s’agisse de la préparation d’innombrables 
documents et présentations, de leur pré-
sence et soutien organisationnel aux 
conférences et réunions de comité ou de 
leur entière implication à tous les efforts 
quotidiens de la Fédération, y compris 
la conception et la production de ce 
magazine, le personnel est inlassable 
dans son appui au travail du syndicat. 
Ce ne sont pas seulement leurs collègues 
du Bureau provincial qui bénéficient 
de leurs efforts, mais l’ensemble des 
membres d’OSSTF/FEESO. 

Merci au Secrétariat, membres de 
l’Association du personnel du Bureau 
provincial. Le dévouement et le sou-
tien qu’ils apportent à nos membres et 
à l’Exécutif provincial sont sans égal 

dans le milieu éducatif et au-delà. Tout 
comme plusieurs membres, ma première 
initiation au militantisme syndical a été 
par le biais du membre du secrétariat 
assigné à mon district. Tout au long de 
ma carrière chez OSSTF/FEESO, que 
ce soit au téléphone à 2 400 kilomètres 
ou en personne lors des AGA ou à des 
réunions de comité ou au Bureau pro-
vincial, je n’ai jamais douté de leur sou-
tien et de leur engagement à faire tout ce 
qu’il faut pour nos membres.

Merci à chaque membre que j’ai eu 
l’occasion de rencontrer d’un bout à 
l’autre de la province. Je les remercie 
d’avoir soulevé des questions, d’être in-
tervenus et de s’être manifestés. Bien 
sûr, il est impossible de résoudre chaque 
problème évoqué par chaque membre, 
mais la possibilité qui m’a été accordée 
d’écouter et de comprendre la manière 
dont les problèmes spécifiques touchent 
les membres individuels est inestimable. 
Cela n’a fait que confirmer l’importance 
pour les dirigeants provinciaux d’être 
disponibles pour les membres. Merci 
aussi de votre solidarité sur des enjeux 
qui touchent chacun de nous, direc-
tement ou indirectement. Vous étiez 
toujours là lorsque nous avions besoin  
de vous.

Et enfin, je souhaite remercier mon 
adjointe, Fiorina Ditta, de son travail 
remarquable, de son appui indéfectible 
et de ses précieux conseils. Ses connais-
sances et son expérience m’ont été indis-
pensables. Je ne répéterai jamais assez à 
quel point son travail est important pour 
cette organisation.

J’ai eu l’honneur et le privilège d’être 
votre président. J’entreprendrai de nou-
veaux défis, mais je me réjouis à l’idée de 
poursuivre mes efforts pour le syndica-
lisme et ses idéaux, dans notre province 
et partout au Canada, et de plaider en 
faveur des membres d’OSSTF/FEESO 
dès que la possibilité s’offrira à moi. 

Paul Elliott,  
OSSTF/FEESO Président

Une occasion extraordinaire
Après douze ans, le « mot de la fin » le plus pertinent est gratitude

Mot de la fin
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is Explore the Possibilities.  More 
information can be found on the 
OFSHEEA website at www.ofsheea.
ca/index.php/conferences-workshops/
conference-programmes.

October 28–29, 2017
First Nations, Métis and Inuit 
Education Association of Ontario 
(FNMIEAO) Conference 2017
London, ON
The theme for this year’s conference 
is Reconciliation through Education: 
Hearing the Truth. More information 
about the conference, including 
registration and workshop offerings, 
can be found at fnmieao.com/2017-
conference. 

November 5–7, 2017
Ontario School Counsellors’ 
Association (OSCA) Conference 2017
International Plaza Hotel and 
Conference Centre—Toronto, ON
This year’s conference theme is Ready for 
the Future—Developing a Vision. OSCA 
Conference 2017 celebrates 53 years of 
leading the way in Guidance and Career 
Education in Ontario. You can find out 
more about this conference at osca.ca/
osca-2017.html.

November 8–10, 2017
Educational Computing Organization 
of Ontario (ECOO) Conference 2017
Scotiabank Convention Centre 
Niagara Falls, ON
The conference theme is Bring IT 
Together or #bit17. This is the largest 
conference of its kind in Ontario and it 
brings together educators from across 
the province and beyond to share ideas 
around using digital tools in education. 
Find out more at bringittogether.ca.

November 9–11, 2017
Teachers’ Association of Ontario 
(STAO) Conference 2017
Delta Marriott Hotel and Convention 
Centre, Dixon Road—Toronto, ON
The theme for this year’s conference is 
Learn. Build. Share. This conference offers 
a showcase session that allows teachers to 
share ideas in a marketplace-style setting, 
as well at a playground where interactive 

stations are set up for participants to visit. 
Find out more about this conference at 
stao.ca/cms/conference-home.

November 10–11, 2017
Ontario Association for Geographic 
and Environmental Education 
(OAGEE) Conference Fall 2017
Location TBA
Find out more about this conference on 
the OAGEE website at oagee.org/en/
confences-home/2017-fall-conference.

November 16–17, 2017
Ontario History and Social Science 
Teachers’ Association (OHASSTA) 
Conference 2017
Ottawa Conference and Event 
Centre—Ottawa, ON
This conference is an opportunity for 
history and social sciences teachers to 
share their perspectives and experiences 
with others. For more information about 
the conference, visit ohassta-aesho.
education/en/conference-program/
conference-2017.

November 24–25, 2017
Ontario Council for Exceptional 
Children (OCEC) Conference 2017
Toronto Marriott Downtown Eaton 
Centre Hotel—Toronto, ON
This year’s conference theme is Equity, 
Well-being and Success for All.  More 
information can be found on the Council’s 
website at www.cecontario.ca/home.

November 26–27, 2017
Higher Education Summit
Sheraton Centre, Toronto, ON
Hosted by Colleges Ontario, the Higher 
Education Summit explores the major 
issues of the day and the challenges 
facing educators, governments, business 
leaders and others. Highlights include 
featured remarks from world-renowned 
leaders and educators, and networking 
opportunities at the most senior level. 
This year’s featured speaker will be 
Daniel H. Pink, one of the world’s 
leading business thinkers and the author 
of five best-selling books about work, 
management, and behavioral science. 
For more information, please visit  
www.highereducationsummit.ca.

September 22–24, 2017
Council of Outdoor Educators of 
Ontario (COEO) Conference 2017
Camp Couchiching (near Orillia, ON)
The theme for this year’s annual conference 
is Inspired by Nature, Innovative by 
Practice. Participants and presenters will 
be asked to share the learning experiences 
that have inspired them as well as the 
innovative work that they are doing 
in the field. Conference information 
can be found at www.coeo.org/annual- 
fall-conference.

October 12–13, 2017
Ontario Physical and Health 
Education Association (OPHEA) 
Conference 2017
Niagara Falls, ON
The OPHEA Conference presents 
educators from across the field with 
essential information, teaching tools, 
and new insights on ways to support the 
healthy, active living of children and youth. 
Registration and conference information 
can be found at conference.ophea.net.

October 13–15, 2017
Council of Ontario Drama and Dance 
Educators’ (CODE) Conference 2017
Deerhurst Resort–Huntsville, ON
This year’s theme is Claiming our 
Voices. The vision of the conference is 
to celebrate, inspire and learn about the 
diverse voices that make up the drama 
and dance community. Full conference 
information can be found on the CODE 
website at www.codeconferences.ca.

October 21, 2017
Ontario Family Studies Home 
Economics Educators’ Association 
(OFSHEEA) Conference 2017
Meadowvale Secondary School 
Mississauga, ON
The theme for this year’s conference 

Events
Conferences, 
PD opportunities and 
other items of interest
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educatorsfi nancialgroup.ca/getamortgage
Brokerage license 12185

YOUR BORROWING NEEDS.
OUR SOLUTIONS.

Mortgage rates
starting from:

1.99%
5 year variable

2.44%
5 year fi xed

†Secured line of credit
starting from:

2.35%*
*Rate increases to 2.85%

a� er 90 days.

What makes you diff erent, makes us diff erent. You may be permanent or occasional. You may be renovating or taking early retirement.

Whatever the case, we work tirelessly to fi nd the borrowing solution that is perfect for you.

†Rates and conditions are subject to change at anytime without notice.

†



 G E T  A  Q U O T E  &

GET A $25 
GIFT CARD*

$25 
GIFT CARD*
GET A $25 
GIFT CARD*
GET A $25 
GIFT CARD*

OTIP gives you choice on more than just insurance. Choose to receive a
$25 WINNERS | HomeSense | Marshalls or Amazon.ca Gift Card 

when you get a car or home insurance quote.*   

Visit OTIPinsurance.com/OSSTF-Promo 
or call 1-844-231-6847

*Restrictions apply. See details. The $25 gift card off er applies only when you complete an online auto or home insurance quote from OTIP, enter the promotional code: SHOP, choose 
“I’m Interested” or “Let’s Talk” and speak with an OTIP broker on the telephone to confi rm your quote. Maximum of one $25 gift card per household. Must be a resident of Ontario and a 
member of the education community. To be eligible for this promotion, a member of the household must not have received a physical or electronic gift card for completing an auto or home 
insurance quote within the last six months. Off er only valid on quotes for policies expiring in the next 60 days. Please allow fi ve business days for email delivery of gift card. A valid email 
must be provided in order to receive your gift card. This off er expires June 30, 2017. Amazon.ca is not a sponsor of this promotion. Except as required by law, Amazon.ca Gift Cards (“GCs”) 
cannot be reloaded, resold, transferred for value or redeemed for cash. GCs may be used only for purchases of eligible goods at Amazon.ca or certain of its affi  liated websites and may not 
be used to purchase other GCs. Amazon is not responsible if a GC is lost, stolen, destroyed or used without permission. For complete terms and conditions, including return policies for 
any purchases made with GCs, see www.amazon.ca/gc-legal. GCs are issued by Amazon.com.ca, Inc., a Delaware corporation. All Amazon ®, ™ & © are IP of Amazon.com, Inc. or its 
affi  liates. No expiration date or service fees. TJX® Canada is not a sponsor of this promotion. Use of this gift card constitutes acceptance of the following terms and conditions. The card 
balance can be redeemed for merchandise only, at any WINNERS, HomeSense, or Marshalls store in Canada, cannot be redeemed for cash unless required by law, and cannot be used to 
pay a credit account. Items purchased with this gift card are subject to applicable store return policy. You can add to the balance of an active card at any time. For more information and to 
check card balance, please visit your local store. The value of this card will not be replaced if lost, stolen or used without permission. This card is issued by TJX® Canada.

PROMO CODE: 
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