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From the Editor

Learning the ropes
With a lot of help

It

has been almost as daunting as it’s been
exciting to assume the role of editor at
Education Forum, a magazine that reaches
tens of thousands of OSSTF/FEESO members, and finds its way to the desks of school
board administrators, Ministry staff, and
members of Ontario’s legislature.
I am enormously grateful to Randy
Banderob, who was in charge of this publication for the past three years, and whose advice
and guidance has been indispensable as I’ve
transitioned into the role. I also want to thank
Wendy Anes Hirschegger, who was Education
Forum’s editor for six years prior to Randy’s
tenure, and who generously provided valuable
perspectives and encouragement prior to her
retirement last year.
Over the past few months I have also
come to understand how much effort goes
into to the production of this magazine,
and how many “moving parts” there are in
the process. In that time I’ve gained a new
appreciation for the work of Ronda Allan,
our Publications Manager/Editorial Assistant, Audrey Bourque and Kristina Ferorelli
of our graphic arts team and Diane SaintPierre and Catherine Poëzévara, who take
care of translation. I may be at the helm now,
but it takes an entire crew to keep this boat
moving forward.
I also feel compelled to point out that
Randy Banderob’s editorial instincts are very
much at play in this current issue of Education
Forum. Before his departure from the role of
editor, Randy had begun to lay the conceptual groundwork for an issue focused broadly
on the theme of precarity. It was an idea that
resonated with me and with the magazine’s
editorial board, and the result is this issue of
Education Forum, which explores a number of
ways in which various kinds of precarity affect
OSSTF/FEESO members, our students, and
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the social context in which we work.
Why precarity? For a number of years now,
precarity—particularly precarious employment—has been emerging as a defining feature of the Canadian economy. The vast majority of jobs that have been created since the
devastating economic downturn of 2008 have
been part-time, service industry jobs or shortterm contract opportunities. Representatives
of business and government officials like to
refer to these jobs as non-standard employment, but precarious work is a much more
accurate descriptor. We live in a world where
ever greater numbers of people have no stability and no security in their working lives,
a world where families rely on bread-winners
who have to work two or three low-paying
part-time jobs just to pay the rent and keep
food on the table. And, of course, when precarious employment affects so many people,
other forms of precarity inevitably follow—
food insecurity, precarious housing, physical
and mental health issues, and much more.
The emergence of precarity as a new social
and economic order is the kind of phenomenon that demands and deserves the attention of OSSTF/FEESO members. As educators, we need to be aware of this significant
shift in the world of work that the students
we work with will someday be navigating.
And as union members, we need to support
the efforts of the broader labour movement in
the battle against precarity, not just through
strong collective agreements, but also through
efforts—such as the Make it Fair campaign—
to convince governments to strengthen labour
laws and employment standards.
I hope you enjoy this issue of Education
Forum.
Michael Young, Editor
editor@education-forum.ca

Mot du rédacteur en chef

Apprendre les rouages
Avec beaucoup d’aide

C

ela a été aussi intimidant qu’excitant d’assumer le rôle de rédacteur en chef d’Education Forum, un magazine qui rejoint
des dizaines de milliers de membres d’OSSTF/FEESO et qu’on
retrouve dans les bureaux de l’administration des conseils scolaires, du personnel du Ministère et des membres de l’Assemblée
législative de l’Ontario.
Je suis extrêmement reconnaissant à Randy Banderob, qui a
été responsable de cette publication pendant les trois dernières
années, dont les conseils et orientations ont été indispensables
alors que je prenais les rênes. Je tiens également à remercier
Wendy Anes Hirschegger, qui a été rédactrice en chef d’Education Forum pendant six ans avant Randy et qui a généreusement
apporté des perspectives et des encouragements fort précieux
avant sa retraite l’an dernier.
Au cours des derniers mois, je me suis aussi rendu compte des
nombreux efforts consacrés à la production de ce magazine et
de toutes les « pièces mobiles » du processus. Depuis, j’apprécie
mieux le travail accompli par Ronda Allan, notre directrice des
publications/adjointe à la rédaction, Audrey Bourque et Kristina
Ferorelli de notre équipe graphique ainsi que par Diane SaintPierre et Catherine Poëzévara, qui s’occupent de la traduction. Je
suis peut-être aux commandes maintenant, mais il faut toute une
équipe pour faire avancer ce bateau.
Je ne peux pas passer sous silence que les pulsions éditorialistes de Randy Banderob ont fait leurs preuves dans ce numéro d’Education Forum. Avant de tirer sa révérence comme
rédacteur en chef, Randy avait jeté les bases conceptuelles d’un
numéro axé largement sur le thème de la précarité. Cette idée
a trouvé un écho en moi et avec le comité de rédaction du magazine, ce qui se traduit par le présent numéro d’Education Forum, qui explore plusieurs façons dont les divers types de précarité touchent les membres d’OSSTF/FEESO, nos élèves et
le contexte social dans lequel nous travaillons.

Pourquoi la précarité? Depuis quelques années, la précarité,
notamment l’emploi précaire, apparaît comme un trait distinctif
de l’économie canadienne. La grande majorité des emplois créés
depuis la récession économique dévastatrice de 2008 sont à temps
partiel, dans le secteur des services ou des contrats à court terme.
Les représentants des entreprises et les fonctionnaires se plaisent à
qualifier ces emplois comme non conventionnels, mais l’emploi
précaire est un descripteur beaucoup plus exact. Nous vivons dans
un monde où un nombre toujours plus grand de personnes ne bénéficie d’aucune stabilité ni sécurité dans leur vie professionnelle,
un monde où les familles comptent sur leurs chefs de famille
qui occupent deux ou trois emplois à temps partiel mal payés
uniquement pour payer le louer et mettre de la nourriture sur la
table. Et bien entendu, quand l’emploi précaire touche un grand
nombre de personnes, d’autres formes de précarité s’ensuivent
inévitablement : l’insécurité alimentaire, le logement précaire, des
problèmes de santé physique et mentale et bien plus encore.
L’apparition de la précarité en tant que nouvel ordre social
et économique est le genre de phénomène qui exige et mérite l’attention particulière des membres d’OSSTF/FEESO.
Comme éducateurs, nous devons être conscients de ce revirement important dans le monde du travail où, un jour, les élèves
avec lesquels nous travaillons seront les principaux acteurs. À
titre de membres syndiqués, nous devons appuyer les efforts
de l’ensemble du mouvement syndical dans la lutte contre la
précarité, non seulement par le biais de bonnes conventions
collectives, mais aussi par des activités, comme la campagne
« Make it Fair », pour persuader les gouvernements de renforcer
les lois sur le travail et les normes d’emploi.
J’espère que vous apprécierez ce numéro d’Education Forum.
Michael Young, rédacteur en chef
editor@education-forum.ca
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Waiting for the call

Day-to-day uncertainty in the life of an occasional teacher

Here’s a question and a
Haiku for you:
Who am I?
Unsure of mornings
My yearning for a phone call
“Press 1 to accept.”

Artwork: Kristina Ferorelli

H

ave you guessed it? Let me give you
another hint. While my work is
widely recognized as a professional undertaking, I am, in truth, a member of
the emerging precariat class. I’m sure
you’ve heard of me before and many
of you have seen me. I’ll be there for
you, when you are sick and can’t get
out the door. I’ll be there for you, when
you have a meeting and need someone
to review the Great War. I’ll always be
there and hope you will too. My name
is Occasional Teacher. First name, Occasional, last name, Teacher. Many people

know me by my first name, for I’m not
around much.
Every child is asked the question,
“What do you want to be when you
grow up?” My response was, “teacher!”
Believe me, that really was my answer;
I even have proof. In Grade 8, we had
to draw a family crest and one of the elements I had to include was my future
career. You know what I drew: myself, all
grown up, writing on a chalkboard. My
dream was to be a teacher. So, throughout high school and university, I focused
on that dream.
Dreams, however, are just unreal
thoughts we have while we sleep. My
dream was to be a teacher; I didn’t dream
about being an occasional teacher, but
being wide awake as I am right now,
that’s what I am, an occasional teacher
(OT). Occasionally needed, occasionally called, and, well, occasionally have
a job. For many OTs, not in long-term
positions, the morning phone call de7
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termines their happiness, financial decisions, and, in general, life choices.
There should be a thriller film about this
titled The Call. (Oh, wait, that title has
been taken.)
Having said that, how many individuals have a career, but don’t know whether
they’re actually going into work or have
an income that day? How many individuals receive a call at 7:30 a.m. telling
them that they’re needed at 8:00 a.m. on
the other side of the city, in rush hour?
According to Doug McAnally, President of the Occasional Teachers Bargaining Unit (OTBU) in District 19, Peel,
“last year more than half of the job calls
went out with less than 120 minutes before the start of the assignment.” That is
less than two hours to get out of bed,
get ready, eat breakfast (wait, no time for
that), and get on the road. If an OT has
any children, well, good luck. District
19 has over 950 occasional teachers, yet,
many jobs go unfilled. For instance, in

the month of November, 110 jobs were
unfilled. These weren’t unfilled because
OTs didn’t want these jobs—believe me,
they’ll take them—but McAnally points
out that often jobs are unfilled because
it’s been strongly implied by some administrators that if an OT can’t get to
the other side of the city in time, they
should not accept the job at all. As a result, if the call went out too late no one
picked up the job.
Now, let’s say that an OT does pick up
a job and go in. If your day goes well, it’s
probably because there’s a seating plan, a
good lesson plan, and maybe a note that
says, “Keep an eye on ________. If they
are a problem, don’t be afraid to call the
contact room or an admin.” Those are
the best days in an OT’s life. However,
sometimes, the OT will walk into the
school and must roll with the punches,
figuratively, of course. Sondeep, an occasional teacher, mentions that the most
difficult times for her are when she’s expected “to know everything about the
class,” but she doesn’t have any information about students with Individual
Education Plans (IEP). This is a liability

concern for an OT because they are expected to be aware of the IEP and make
accommodations, regardless of the fact
that they may only be there for a day.
When surveyed at the OTBU District
19 Member Engagement Conference in
October, many occasional teachers were
clear about what they hope to find when
they are to supply for a teacher: lesson
plan, seating plan, list of important
telephone extensions, and IEPs. These
would help occasional teachers to be effective members of the board.
Here’s a new oxymoron: unpredictable
career. According to Oxford Dictionaries, a career is “an occupation undertaken for a significant period of a person’s
life and with opportunities for progress.”
With the unpredictability of the OT life,
there are very few opportunities to progress. In this unpredictable career, the income that an OT earns cannot keep up
with the increasing cost of living.
Through severe financial constraints,
many OTs will continue to wait for the
call. Why would they put themselves
through this? Because if they’re anything
like my Grade 8 self, they’ve always
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wanted to be a teacher, and they find it
rewarding when they’re working with
kids. That’s what motivates them to persevere through hardships of the OT life.
They’ll even take on two or three jobs
and “wait-it-out,” hoping that someday
the system will favour them. For now,
though, this is a system in which the OT
is undervalued. And that is detrimental
to the occasional teacher, to the many
hopeful graduates who will keep dreaming, to the school, and most importantly,
to the students, who may be left without
a teacher. When asked about her experiences, Sondeep, an occasional teacher,
echoing Drake, said, “OT, OT, there’s
never much love when we go OT.” Sadly,
that’s the sentiment of many occasional
teachers of the precariat class. To allow
these individuals to live saner, happier,
and financially stable lives, change in the
system is necessary.
Manprit Ahluwalia is an occasional
teacher in District 19, Peel. She is an
executive member of the Occasional
Teacher Bargaining Unit and serves on
the Communications Committee.

The realities behind the curtain

The perilous and precarious journey of the undocumented student

This article explores the experience and the
challenges faced by students with precarious immigration statuses. Derik Chica, a
teacher in District 12, Toronto, provides
the perspective of an educator who has
worked with undocumented students.
And two undocumented youth, using pennames in order to remain anonymous, give
us a glimpse of the challenges and struggles
they face.—Editor
An educator’s perspective

Artwork: Kristina Ferorelli

I

began teaching in a secondary school
six years ago as a mathematics and science teacher. Like many teachers, I was
deeply committed to supporting my students in any way possible. There was one
student, let’s call her Sarah, who stood
out. She was very bright, but seemed
disengaged and often absent, but very
bright. As I got to know her, we began to
see a need to start a student club where
similarly disengaged students could
come together. It was then that Sarah

disclosed to me that she and her family
were undocumented, without legal immigration status.
The federal government had been denying many refugee claims, and Sarah’s
family feared for their safety and their
lives if they were forced to return to their
country of origin. One of their key concerns was to provide Sarah with a stable
educational environment, and they
knew that Ontario’s Education Act stated
that all children, regardless of their immigration status, should have access to
education. However, Sarah knew that
she would have little or no opportunity
to access post-secondary education, so
her motivation was low. Nonetheless,
she still became president of our new
school club, and we had ten or more
members attending meetings. Her marks
began to improve and her social engagement, as well as the engagement of those
around her, began to grow. Then officers from the Canadian Border Services
9
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Agency (CBSA) convinced another family in her building to disclose Sarah’s
family’s location.
Sarah became nervous about attending school. While the CBSA stated they
would not enter schools, they were allowed to hover around school property,
which they did. Some of them even spoke
to the Safety Resource Officer (police officer) assigned to the school. Sarah began
to miss more and more classes. Eventually, she and her family were detained by
CBSA, and then deported.
This is not a unique story. Education
is a right for all children in Ontario, a
right in which many undocumented
families place their trust. The children of
those families are our students. Some of
those children have been here since infancy, raised almost entirely in Canada.
As educators, we have a responsibility
to listen to their stories, understand the
unique barriers they face, and support
them wherever we can.

The
journey
of undocumented
youth trying to navigate both the
immigration
system and the
education system
is almost always
perilous. Below are
two perspectives from
students with precarious
immigration
statuses who have experienced barriers to our
education system.
A student’s perspective
Part 1
By The Emancipating Writer

Life as an undocumented immigrant
who wants an education can be a complicated situation. We all try to be something in life, yet there are obstacles that
prevent one from succeeding in life,
namely access to education. Some years
ago, after immigrating to Canada, I
imagined myself sailing through the
system without any glitches.
As a new immigrant to Canada,
I knew I had to adapt to a different education system. I had to go
to the Toronto District School
Board (TDSB)/Toronto Catholic
District School Board (TCDSB)
Orientation Centre to register
for school. Without the test it
would be impossible for me to
attend high school.
Once the test was complete,
in a matter of hours, I was
finally in high school. I en-

visioned just three short years of high
school, and then I would go to university to further my education. The first
two years were a breeze, I was enjoying a
new school, a new environment and, for
the first time in my life, I loved school.
When the 2013–2014 school year came
along, I had to apply for university. Then
my immigration application was denied.
My future was blocked by a “Trumped
up Wall.”
It’s been two years since graduating
from high school. It’s hard to see friends
I attended high school with; they have
carried on with their lives while I’m still
in limbo. I’m still in this trance, while
I’m waiting for the results of a new application. I feel deflated; I know I’d be
an asset to Canada. While I wait, there
can’t be a mistake. The Canadian immigration system and the education system
have both failed undocumented immigrants according to the “The Universal
Declaration of Human Rights:”
Article 14 guarantees that:
“Everyone has the right to seek and
to enjoy in other countries asylum
from persecution.”
Article 26 guarantees that:
“Everyone has the right to education.
Education shall be free, at least in the
elementary and fundamental stages. Elementary education shall be compulsory.
Technical and professional education
shall be made generally available and
higher education shall be equally accessible to all on the basis of merit.”
It’s time for the Canadian government
to act and help undocumented youth
pursue their dreams.
A student’s perspective
Part 2
By After the Storm

I came to Canada as a refugee in 2010.
I didn’t speak any English; so naturally,
during my first year in school I learned
nothing. That means I’ve completely
skipped Grades 5 and 6, and started
at a disadvantage. With no status, my
parents didn’t have a work permit that
lasted long enough for them to find a job
and start working. And renewing a work
permit took money we couldn’t earn, be10 education forum
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cause my parents had no work permit.
The stress of not being able to make
money, and having to wait for our hearing, took its toll on everyone. I was always feeling stressed, even though there
was nothing I could do, and since I
still didn’t speak English well enough,
I didn’t make any friends at first either.
So in Grades 7 and 8, I hated school.
Between Grades 9 and 10 our claim was
rejected, and I didn’t care about school
any longer. How could I, when a deportation order was already out for us?
Around that time, I was getting 60s and
70s, and felt apathetic about everything.
When it turned out that we would
be able to stay in Canada while the
court considered our application on
humanitarian grounds, things immediately got much better. With the same
effort, I started getting 80s; my average mark went up by 15 per cent. But
we still had no status. That meant that
if I wanted a post-secondary education, I would need to pay the international fee for my program—but with no
work permit I would never be able save
money for it. The government doesn’t
even allow a student loan if you aren’t a
permanent resident.
As a refugee, even when things get
better, you are still so far behind everyone else. The constant name-calling and
accusations from the media were not
helping either.
Throughout the years I’ve met people
who have had it worse than I did, and I
can’t imagine how they handled it. People
without status who were taken advantage
of, older siblings taking care of their
younger siblings all by themselves, the list
could go on. Knowing that many others
have it worse than I did, and are still not
getting anywhere after waiting even longer than I have, how can anyone stand by
this system and pretend it’s all right? How
can we leave people in such situations
stranded, waiting for as long as a decade
with nothing they can do about it?
Derik Chica is a teacher in District 12,
Toronto. The Emancipating Writer and
After the Storm are two students who
are/have been undocumented, and are
living in Toronto.

Retail shift

Lessons for all of us from Canada’s fastest-growing employment sector

Artwork: Audrey Bourque

I

magine a field dominated by women,
low pay, inconsistent scheduling and
little to no job security. One where the
majority of workers are over 25 and need
to have a broad skillset to work with a
public that is demanding and routinely
verbally (sometimes even physically)
abusive. Now imagine that this field
is the largest industrial sector in your
country, employing (usually underemploying) approximately two-million
Canadians every year. The imaginary
picture you have constructed in your
mind is the reality for retail workers
in Canada.
The emergence of retail as the fastest
growing employment sector in Canada
and increasing levels of precarity for Canadian workers are two trends that are
inextricably linked. In a society driven
by consumerism, discussions about the
act of consuming revolve around the
product and brand, often leaving out individual retail workers who facilitate our

transactions. In return for us having the
ability to access retail on a larger scale
and at a feverish pace, employees are rewarded with low pay, underemployment
and little job security.
Dr. Kendra Coulter, an Associate Professor in the Centre for Labour Studies
at Brock University, humanizes the retail
workforce in her book, Revolutionizing
Retail, by using personal stories from
retail workers to bring attention to the
systemic challenges they face. Inspired
by her notion that, “…retail workers’
voices are essential to understanding
the realities of retail work, including
its challenges and possibilities, and the
potential for transforming the sector,”
it is important that we frame our discussions about precarity in retail using
personal stories.
OSSTF/FEESO member John (not
his real name) spent six years working
for a multinational electronics retailer.
He doesn’t want to be identified because
11 education forum
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he thinks of his years in retail as an experience bordering on humiliation. “I
really wanted to work there because it
was a hobby, and I thought something I
was interested in would be easy to sell.”
John’s enthusiasm for the brand wore off
quickly when he realized that his employment was insecure and his contributions were undervalued. “We had shifts
that were called ‘on-call,’ meaning that
they weren’t guaranteed. A few hours before you had an on-call shift, you had
to call in to confirm whether you were
needed or not. You had to give up other
plans, even though you weren’t guaranteed a shift. I had tuition to pay and no
guarantee of hours, and I couldn’t even
keep myself available for a second job.”
John’s experience is far from unique. According to Statistics Canada, as of 2012,
48 per cent of all front line retail workers
were classified as part time, with at least
one in four of those individuals classified as ‘involuntary part time,’ meaning

that if full-time work were available they
would opt for it.
Even if an employee is able to secure full-time hours, one of the hardest challenges of trying to survive as a
retail worker is attempting to pay your
bills while earning minimum wage. Dr.
Coulter’s research uncovers that in Canada, the median wage for retail salespeople is $11.50 an hour. For much of my
own 10 years of retail work, I was part of
the half of workers that made less than
$11.50 an hour. Being a woman also
put me at a significant disadvantage.
Dr. Coulter’s work shows that although
we make up 69 per cent of the retail
workforce in Ontario, women still make
only 77 cents for every dollar our male
counterparts earn.
After two years working at a popular
record store, I worked up the courage
to ask for a raise and will never forget
the response from my manager. She
advised me that the best way to get a
raise would be to find an employer
that offered them. The message was
clear: I was disposable, and the goal of
the organization was to pay me as little
as possible.
Precarious employment for
retail workers is our current reality, not our determined fate.
Since retail is the largest employment sector in Canada, it
should be the one we work hardest to make more stable. We can
look to positive examples such as
Sweden, a country that has one
of the lowest rates of income
inequality, for a path towards
better employment conditions.

According to the European Trade Union
Institute, approximately 70 per cent of
Sweden’s workforce is unionized, and
multinational corporations that hope
to enter the Scandinavian market learn
quickly that unions and the collective
bargaining process are not to be toyed
with. In 1995, Toys “R” Us entered Sweden with the same anti-union attitude
that characterized its relationship with
its workers in the 900 stores it owned
and operated internationally. When it
refused to sign a collective agreement
with its new workforce of 150 employees, a strike was called. In a remarkable
display of solidarity, unionized truck
drivers refused to deliver to their stores,
garbage collectors refused to pick up
their waste and newspapers refused to
run their advertisements. The message
was clear—undermining one group of
workers in Sweden would not be tolerated by any group of workers. Toys “R”
Us gave in and signed what Swedes refer to as a standard collective agreement
with its workers, setting minimum standards for wages, vacation time and other
working conditions.
We don’t have to travel as far as Sweden to find the solution to precarity
in the retail trade in Canada. In
2015, Unifor Local 414 successfully negotiated a collective agreement with Metro
that guaranteed a minimum number of
hours for part-
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time workers, more notice on scheduling, higher-base wages for new employees as well as a faster rate of pay
increases. Four thousand grocery store
employees were able to collectively
chip away at the negative characteristics
of retail work that were undermining
their ability to have stable lives. That
is inspiring.
Understanding the prevalence of precarity in the retail sector is the first step
in confronting the problem. As OSSTF/
FEESO members we must act as allies
by rewarding retailers that have unionized workforces with our patronage, and
by engaging friends and family in conversations about the benefits of union
membership. My hope is that in a few
years I will be able to revisit the topic of
the retail workforce, but with the ability
to report that it is experiencing the highest rate of unionization of any sector.
Muna Kadri is teacher in District 16,
York Region and sits on the provincial Communications/Political Action
Committee.

CLIMATE
CHANGE
SOLUTIONS

Founded in 2013, the Canadian
Association for Work and Labour
Studies (CAWLS) is a fast-growing
group open to all researchers studying
workers’ realities and their
organizations.
Its annual conference, held during the
Congress of the Humanities and
Social Sciences, has become a major
gathering for scholars and activists, as
have the other events supported by
CAWLS during the rest of the year.
Now associated with the wellrespected journal Labour/Le Travail,
CAWLS is committed to developing a
vibrant and inclusive academic
community, highlighting the work of its
members, and promoting labour
studies in universities, colleges, high
schools, communities, and the media.

INTERDISCIPLINARY
CAWLS welcomes members from all
academic fields who share an interest
in labour, work and workers’ issues.
Whether it is collective bargaining,
political activities, working conditions,
formal and informal work and
organizing, or international solidarity,
we believe all aspects of labour are
interconnected and should be studied.
OPEN
CAWLS is open to researchers from
universities, unions, community
groups, government, or any other
background.
PROGRESSIVE
We believe labour studies contributes
to building workers’ power and
strengthening their organizations.
Although ideologically diverse, we
share a commitment to advancing
workers, social justice and solidarity.

We invite you to join us in this movement to strengthen work and
labour studies across Canada. Visit us at cawls.ca.

Make all schools
carbon neutral

Reduce school bussing and
enhance walking opportunities
Introduce a carbon fee
and dividend system

Reduce waste
Continue to invest in
alternative energy

Education
Encourage less
meat consumption

Transportation
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Hungry
for
health

Leveling the field
What’s perpetuating student hunger, and the people working to fix it

Artwork: Ronda Allan

by Tiffy Thompson
A soggy poutine made of frozen fries and mired in discolored gravy doesn’t exactly scream ‘eat me.’ But when denied such an option through Ontario’s cafeteria junk food ban, many high school
students went elsewhere to get the greasier (and cheaper) fare
they craved. In 2012, the Toronto District School Board (TDSB)
closed 32 cafeterias because of plummeting profits in the wake of
the Healthy Schools: Food and Beverage Policy.
Eating healthy doesn’t come cheap, and the numbers around
food insecurity are staggering. Food security—access to sufficient,
safe and nutritious food—is simply not a reality for many. As the
cost of food rises, income levels fail to follow suit, leaving a widening gap between the haves and have-nots. “Across Canada,” notes
Toronto Youth Food Policy Council Chair, Melana Roberts, “one
in six young people are identified as being food insecure. Almost
four-million Canadians experience food insecurity.” Of those accessing food banks regularly, one-third are children and youth.
For young people, lack of proper nutrients and vitamins can
cause enormous health issues down the line, including obesity, developmental abnormalities, and a compromised immune system.
A precarious food situation—and the stress of trying to concentrate when you’re hungry and worried about where your next meal
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is coming from—can lead to behavioural problems, aggression, anxiety, depression, and attention deficit disorder.
But accessing healthy food on a regular basis is a surprisingly complex issue—one that factors in sustainability,
location, income and education. How
do you address growing food illiteracy
while creating a healthy food culture at
school? And how do you make sure everyone gets a fair slice in the midst of a
food security crisis?

enterprise in Toronto that employs 25
students to work on one of three urban schoolyard farms, harvesting some
6370 lbs of food.
She believes that growing food within
the school can be a powerful way to spark
student interest. “Even for students that
don’t come out to the gardens. Lots of
students go out front for a smoke, and
they’ll stop and ask us what plant that

is...it just makes it [growing food] relevant and accessible.”
The dominant narrative is that young
people don’t care about being healthy,
that they don’t care about their bodies,
that they don’t care about food. “I think
that our work has shown that they really do care quite deeply,” says German.
“They want to make the most of the
things that are available to them.”

Changing the culture

Erin Beagle is the Executive Director
of Roots To Harvest, a Thunder Baybased organization that works with marginalized young people via work around
food. Their Urban Market Garden, Farm
Workdays and Food Security Organization
Workdays provide employment while
building workplace skills and a sense
of community. They also bring local,
healthy food to schools through Farm to
Caf and the Get Fresh Cafe; initiatives
that provide fresh-from-scratch Ontario
food everyday in cafeterias.
“In a high school world,” says Beagle,
“a food culture is imposed on kids. This
is what you like, we’re going to get pizza
again because that’s what all kids like. And
they want that stuff, absolutely. But you
know what? They’ll also eat a Thai curry
salad, or they’ll try roasted beets. A lot of
kids will say ‘I never eat this food’—but
when they harvest it themselves, then
all of a sudden it has new meaning for
them. They have a different experience
with it.”
Beagle thinks students can be more
involved in developing the food culture
of their schools. “Schools should have a
food philosophy. You don’t go to a vegetarian restaurant and try to get meat.
That’s just not their philosophy. If you
come to a school and they’re telling you
about what’s good for your body, what’s
good for learning—then you should
be able to get food that reflects that.
Whether it’s in your cafeteria or your
breakfast program. You need a food philosophy to back that up.”
Katie German agrees. She coordinates
the School Grown program at FoodShare. It’s a schoolyard farming social

of those accessing food banks
regularly, one-third are
children and youth

A new approach

Policing candy bars and trans fats at
the school cafeteria does little to broaden
the conversation. Teachers, on the other
hand, can play a crucial role in creating
(or shifting) a school’s food philosophy.
But they need to know how to incorporate food into the curriculum. “We’re
advocating that everyone should take
a food and nutrition class. But really,
you should learn about the food system
in all of your classes, more of a holistic
approach,” says German. Teachers can
also advocate for fresh, local options in
their cafeteria—because let’s face it, they
likely eat there too.
She points to one school that runs
a horticulture class that works outside
three or four days a week in the spring
and fall. “They have a Food & Nutrition
class that is cooking lunch from scratch
every day. And the business class runs a
CSA (Community Supported Agriculture), so they’re doing posters and they
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actually package the food, and walk
around to teachers and collect money.”
This multi-pronged approach demonstrates the interconnected nature of the
food system itself, and how many points
of entry there are for students (and
teachers) to get involved.

ID

Understanding the system

S

A return to our roots is in order—by
supporting local farmers where possible,
by growing our own food, and by understanding our impact.
When students realize how they fit
into the larger food system, they are often motivated to make positive changes.
“For us, food literacy means increasing
a person’s knowledge and experience
with fresh ingredients,” says Beagle.
“That comes from starting seeds, growing them, then having the experience
of harvesting that food and seeing how
it’s prepared—trying new tastes and flavors—in a way they can enjoy and get

fulfillment from.”
Cookie Roscoe, Farmer’s Market
Manager at The Stop Community Food
Centre in Toronto, knows the importance of making the connection between
what you’re eating and who it affects.
We want food to be cheap, but it always
comes at a price. “We bring in Filipino
workers to peel potatoes at seven bucks
an hour because they’re not Canadian—
so we can pay them less than what we
consider a living wage,” says Roscoe.
“Then we get to eat our cheaper restaurant meals. That’s the bottom line. By
chasing this notion of cheap food, we’re
forcing our neighbours into poverty.”
Still, she’s optimistic. She has witnessed a massive shift since she started
the market. “I love that farmers’ markets are in the ascendency.” She points
out that initially, “they [farmers] said,
‘I don’t want my kids to go into farming.’ But we have started to turn the
ship around. Young people are now on
my list to join the markets. I don’t have
room for all the new young farmers who
want to be at market.”
“I think, at a very young age, building
comfortability and skills around cooking and fresh food—is really important,”
adds Roberts. “Showing students how to
grow and cook their own food is incredibly empowering.”
“It doesn’t take a lot to bring young
people on board or make an impact.
It’s just creating a space and the option

and the choice,” says Roberts. “Food affects us all. It’s one of the most unifying
things no matter where we live or what
culture we come from. It’s so gratifying
to see how young people can take these
issues up as their own, and claim them,
and make changes so quickly.”
The bottom line

Understanding the system can only
go so far. It’s all moot if you can’t afford
to eat. A million kids are still coming to
school hungry. “Nutrition programs are
usually focused on a younger audience;
they’re not usually systematized through
the high school system,” says Roberts.
“And the income raising happening
[experiments with Guaranteed Basic Income] isn’t really targeted at that group.”
High school students are often left in
limbo. “Young people talk about food
not being affordable, and being too
far away to get to,” explains German.
“And the food that is available to them
is lower quality and is full of garbage.
Even though many of them know that
certain things aren’t the best things to
be eating every day, they don’t feel like
they have an option based on geography
and income.”
Each year, an overwhelming number
of students apply to work in the School
Grown program that they simply can’t
take on. For many hired, “their paycheque goes towards household food
costs. So they’re contributing to their
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family’s food budget. And often it’s a
choice between food and transit, or food
and medication, or food and rent.”
All of this begs the question as to why
there isn’t a nation-wide (or even Ontariowide) school food program. “We’re one
of the only G8 countries that don’t have
one [national food program]—meaning
students would get breakfast and lunch
every single day at the cost of the taxpayer,” says Beagle. Many schools are able
to offer a free lunch because they splice
together various sources of funding; but
in the long-term, such a system is tenuous at best. “There are all kinds of things
that a school offers that are fully paid for
and funded,” says German. “I think that
school lunch has to be viewed as one of
those things.”
While a school cafeteria is just a business in the building, German asserts
it should be a well-funded service. “If
we want students that value food and
food systems, we have to have schools
that prioritize good food as well. You
can’t teach about food if students can’t
afford lunch.”
Sasha McNicoll coordinates the Coalition on Healthy School Food with
Food Secure Canada. Their goal is to
get federal investment in a national
healthy school program where elementary and high school kids could get access to school food programs. “There
are five-million students in Canada,”
says McNicoll. “This is not a cheap en-

S TA R S
T
WI
K TH
ID

S

deavour, but we think it needs to be a
cost-share program, funded by all levels
of government as well as organizations,
the corporate sector and parents (where
applicable).” She hopes that when the
government rolls out its National Food
Policy, that it “starts with kids. And puts
in place programs that put healthy eating for kids first—like a national school
food program.”
McNicoll would love for organizations like OSSTF/FEESO to become
members of the coalition and help push
this initiative forward. But individual
educators can also help; by organizing letter writing campaigns to MPs,
by advocating school food programs
within their schools, and by being
champions for those programs—talking about the difference that they see
in their students—not only in terms of
physical health and education, but also
mental health.
After high school is often when students face the most hardship when it
comes to food security. After books, rent
and tuition are paid, the income generated from menial part-time employment
is barely enough to cover skyrocketing
food costs. “Food insecurity in relation
to income and affordability is really
the most significant and problematic
issue around food for young people,”
says Roberts.
To combat this, many food advocates
argue that we need to enshrine access to
food as a right and establish a Guaranteed Minimum Income for Canadians.
“I want to be very clear about the root
causes of food insecurity,” says Merryn
Maynard, Program Coordinator at Meal
Exchange, the only national non-profit

working on food issues on postsecondary campuses in Canada.
“It’s lack of finances to purchase
foods. If we’re talking about improving cooking skills, or food
budgeting—that’s certainly a way
to try to cope with the fact that
they don’t have enough money for
food. But the bottom line is the
lack of money.”
Creating a sustainable, healthy

food system—where no student is left
behind—won’t come quickly, and it
won’t come easily. But we owe it to our
kids to fight for it.
Tiffy Thompson is a Toronto-based
writer and illustrator whose work has
been featured in VICE, The Globe and
Mail, Toronto Life, The Grid, Toronto
Standard, Today’s Parent and She
Does the City.

WORKSHOPS COMING TO ONTARIO
WINTER-SUMMER 2017
EXCEPTIONAL TRAINING AND RESOURCES
-Mental Health, Counselling and Violence Prevention

MOTIVATING CHANGE–Strategies for Approaching Resistance

Toronto: February 22-23; London: February 23-24; Ottawa: February 23-24

FETAL ALCOHOL SPECTRUM DISORDER–Strategies for Supporting
Mississauga: February 28-March 1

TRAUMA–Strategies for Resolving the Impact of Post-Traumatic Stress
Ottawa: March 6-7; London: March 7-8; Toronto: March 8-9

MINDFULNESS COUNSELLING STRATEGIES–Activating Compassion & Regulation
Ottawa: March 27-28; London: March 28-29; Toronto: March 30-31

VIOLENCE THREAT ASSESSMENT–Planning & Response
Mississauga: April 13

SELF-INJURY BEHAVIOUR IN YOUTH–Issues & Strategies
London: April 18-19; Ottawa: April 18-19; Toronto: April 18-19

WALKING THROUGH GRIEF–Helping Others Deal with Loss
Ottawa: April 25; London: April 27; Toronto: April 27

CRISIS RESPONSE PLANNING
Mississauga: May 9

DE-ESCALATING POTENTIALLY VIOLENT SITUATIONS™
Toronto: May 9; Ottawa: May 10

ANXIETY–Practical Intervention Strategies

London: May 15; Ottawa: May 15; Toronto: May 18

DEPRESSION–Practical Intervention Strategies
Ottawa: May 16; Toronto: May 19

CHALLENGING BEHAVIOURS IN YOUTH–Strategies for Intervention
London: May 30; Ottawa: May 30; Toronto: May 31

ADDICTIONS & MENTAL ILLNESS–Working with Co-occurring Disorders
London: June 13; Toronto: June 13; Ottawa: June 15

WORKING WITH FAMILIES–Strategies for Engaging & Supporting
Toronto: July 11-12

www.ctrinstitute.com 877.353.3205 info@ctrinstitute.com
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The rise
of

precarity
Understanding and
navigating the emerging
economic and social
(dis)order

Artwork: Audrey Bourque

by Stephanie Ross
I got an email from a former student last week. She was excited
to tell me about finally landing a permanent job. After four years
of university and three years of contracts, finally, a permanent
job. I heartily congratulated her but I still felt uneasy, knowing that so many others I’d taught were still caught in the trap
of permanent temporariness. Because the other email I got last
week was from a student still looking for work that will make
full use of their knowledge and skills, and will give them the
kind of financial security and stability that they can build a life
on. It doesn’t seem like much to ask, but for more and more
people in our society, it’s a dream that remains just out of reach.
As a professor of labour studies, I can’t ignore the growth of
precarious work throughout our economy. The issue pervades
the research in my discipline and permeates the lives of both my
colleagues and students. It might surprise some of you to know
that universities, the home of tenure for faculty, have seen an
explosion of contract teaching over the past two decades. Some
of the most highly educated people in our society must apply
for each course they teach each semester, sometimes cobbling
together a full-time job with contracts at multiple universities. It
wasn’t supposed to be like this. When I was deciding whether to
pursue a doctorate in the mid-1990s, my professor assured me
that when I graduated there would be plenty of tenure-stream
faculty positions as the baby boomers retired. Instead, to cope
with the ever-growing numbers of post-secondary students, universities rely more on precarious contract professors. Although
I’m one of the lucky ones, a professor with tenure, I’m fully
aware of how many equally bright, capable people are carving
out a living on the margins of the university.
The prevalence of precarious work also affects my relationship with my students. A big part of what governments want
from secondary and post-secondary educators is that we prepare
students for the job market, with knowledge, skills and attitudes
that will make them successful and attractive to employers. But
the hard truth is that employers are less interested in offering
/continued on page 20
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Montée
de la

précarité
Comprendre et
s’orienter dans l’ordre ou
le (dés)ordre économique et
social émergent
par Stephanie Ross
La semaine dernière, j’ai reçu un courriel d’une ancienne étudiante qui était impatiente de me dire qu’elle avait enfin décroché un emploi permanent. Après quatre années d’université et
trois de contrats, enfin, un poste permanent. Je l’ai félicitée avec
enthousiasme, mais j’étais mal à l’aise sachant que tant d’autres
anciens étudiants étaient toujours pris au piège du caractère
permanent d’emplois temporaires. Le malaise est dû à un autre
courriel reçu la semaine précédente d’un étudiant toujours à la
recherche d’un emploi qui tirerait parti de ses connaissances et
compétences et qui lui offrirait la sécurité financière et la stabilité pour construire une vie. Ce n’est pourtant pas trop demander,
mais pour de plus en plus d’individus dans notre société, c’est un
rêve qui ne devient jamais réalité.
En tant que professeure d’études des relations de travail, je ne
peux pas ignorer la prolifération du travail précaire à l’échelle
de l’économie. Le problème envahit la recherche dans ma discipline et se répand dans la vie de mes collègues et de mes étudiants. Certains de vous pourront être surpris que les universités, le foyer de la titularisation du corps professoral, aient connu
une émergence de postes contractuels en enseignement au cours
des deux dernières décennies. Certains des individus les plus
éduqués de notre société doivent poser leur candidature pour
chaque cours qu’ils donnent chaque semestre, alliant parfois
un emploi à temps plein à des contrats dans plusieurs universités. Ce n’était pas censé arriver. Vers le milieu des années 90,
alors que j’envisageais de poursuivre un doctorat, mon professeur m’avait assurée que lorsque je l’obtiendrais, il ne manquerait
pas de postes de chargé de cours permanents puisque les enfants
de l’après-guerre prendraient leur retraite. Au lieu de cela, pour
faire face au nombre grandissant d’étudiants postsecondaires, les
universités comptent de plus en plus sur des professeurs ayant
des contrats précaires. Bien que je sois chanceuse, étant professeure permanente, je suis pleinement consciente du nombre de
personnes tout aussi compétentes et talentueuses qui font carrière en marge des universités.
/suite à la page 21
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ments to quickly adjust the size of their
workforces to respond to changes in the
marketplace. Flexible workers become
the shock absorbers for those changes,
organizing their lives around the needs
of employers.
Precarious work is undoubtedly on
the rise. The job numbers for 2016 tell
the tale: the number of new jobs created
that are part-time far outstripped those
that are full-time.2 As well, temporary
jobs grew by 2.7 per cent last, compared
to only 1.8 per cent more permanent
jobs.3 And while the typical image we
have of precarious work is that of a retail
or food service job, these
trends are not confined
...there are negative effects on health and
to the private service
wellbeing due to the uncertainty around
sector. Precarious work
one’s terms and conditions of work...
is spreading throughout
the economy, to sectors
What is precarious work?
that used to be characterized by stable
Labour studies researchers have iden- jobs, like manufacturing, journalism,
tified several aspects of work that make computer programming and engineerit precarious. In an early discussion of ing, the civil service, university research,
the problem, Leah Vosko, Nancy Zuke- nursing and, yes, teaching. In the face of
wich and Cynthia Cranford1 contrasted declining enrolment, almost any teacher
the “standard employment model”— who has entered the profession over the
in which “a worker has one employer, past several years knows first-hand the
works full year, full time, on the employ- frustration of occasional work, or the
er’s premises, enjoys extensive statutory stress of not knowing if their full-time
benefits and entitlements, and expects position will still be available to them
to be employed indefinitely”—with the the following year.
growth of non-standard or contingent
As well, precarious work is no longer a
jobs. A precarious job is more likely phenomenon of temporary, poorly paid,
to lack permanency, to be difficult to non-unionized work. Instead, precariunionize or to regulate through employ- ousness has spread to those jobs that look
ment standards, have little control over like “standard jobs” but which are now
working hours or scheduling, and to be performed under conditions of growlow income. Employers promoted such ing uncertainty. Many more people are
working arrangements under the ban- now working in jobs that, while formally
ner of “flexibility,” an appealing concept stable and permanent and even high infor workers trying to juggle work and come, are under threat of disappearing,
personal life. In practice, such flexibility whether from budget cuts, workplace
has mostly benefitted employers, who restructuring, employer bankruptcy, or
have used these new working arrange- economic crisis. In some sense, more of
/continued from page 18

those students the kinds of good jobs
that were standard in the four decades
after the Second World War. This has
little to do with students’ abilities and
everything to do with employers’ power
to get the labour of well-educated workers without committing to a long-term
employment relationship. Even the best
students, who have done everything
right, who have “invested” in their “human capital,” find themselves struggling
to find a good job. And the impact on
them, their families, and their communities is serious.
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us are living precariously now or are vulnerable to becoming precarious.
Living precariously

What does it mean to live precariously? Precarious work clearly has a
negative economic and personal impact
on those who are trying to make a life
for themselves. For many young people
now entering the labour market, the
lack of a permanent income has meant
delayed home ownership, delayed marriage and children, and living at home
with parents for longer. Weaker incomes
have meant lower rates of saving, higher
levels of indebtedness and more debtfuelled consumption, which itself makes
people more vulnerable to job loss. The
implications of unstable work for pensions, whether employer provided or the
Canada Pension Plan, are also severe,
and the prospect of having to fund one’s
own retirement looms on the horizon.
Living precariously is also making us
sick. Wayne Lewchuk from McMaster’s
School of Labour Studies has shown
that there are rising levels of “employment strain.” That is, there are negative
effects on health and wellbeing due to
the uncertainty around one’s terms and
conditions of work, as well as the stress
of finding and keeping a job, the need
to always be looking for employment.4
People in precarious work are clearly
more likely to suffer from poor mental
health, as they struggle with the anxiety of whether they will be able to keep
their jobs, make ends meet, and balance
all their responsibilities.5 Many lose confidence and self-esteem as they blame
themselves for their lack of success in the
labour market.
Precarity also has negative effects on
the community. Those with uncertain
work schedules, multiple jobs, or anxiet/continued on page 22

/suite de la page 19

Le caractère généralisé du travail précaire affecte également
ma relation avec mes étudiants.
Les gouvernements attendent
des enseignants secondaires et
postsecondaires qu’ils préparent les élèves au marché du
travail, avec des connaissances,
des compétences et des attitudes
qui leur apporteront la réussite
et que les employeurs rechercheront. Mais à vrai dire, les employeurs s’intéressent moins à
proposer à ces étudiants le type
d’emplois de qualité qui étaient
la norme durant les quatre décennies suivant la Deuxième
Guerre mondiale. Cela a peu à
voir avec les aptitudes des étudiants et tout à voir avec le pouvoir des employeurs de soutirer
du travail des travailleurs ayant
obtenu une bonne éducation
sans qu’ils aient à s’engager dans
une relation d’emploi à long
terme. Même les meilleurs étudiants, qui ont tout fait comme
il se doit et qui ont « investi »
dans leur « capital humain », ont
de la difficulté à trouver un bon
emploi. Et les répercussions que
cela a sur eux, leur famille et leur
communauté, sont graves.
Définir le travail précaire

Les chercheurs en études des
relations de travail ont cerné
divers aspects du travail qui le
rendent précaire. Lors d’un débat initial sur le problème, Leah
Vosko, Nancy Zukewich et Cynthia Cranford1 ont comparé le
« modèle d’emploi conventionnel » selon lequel « un travailleur
a un employeur, travaille toute

l’année, à temps plein, dans les
locaux de l’employeur, jouit
d’une large gamme d’avantages
régis par la loi et s’attend à ce
que son emploi dure indéfiniment » avec la propagation des
emplois précaires ou non conventionnels. Un emploi précaire
a plus tendance à manquer de
permanence, à être difficile à
syndiquer ou à réglementer
en vertu des normes d’emploi,
donne peu de contrôle sur le
nombre d’heures travaillées ou
sur les horaires de travail et à
être à faible revenu. Les employeurs ont fait la promotion de
telles dispositions de travail dans
le respect de la « flexibilité », un
concept attrayant pour les travailleurs essayant de concilier
travail et vie privée. Dans la pratique, une telle flexibilité a surtout profité aux employeurs, qui
se sont servis de ces dispositions
pour rapidement ajuster leurs
effectifs en réponse aux variations du marché. Les travailleurs
bénéficiant de flexibilité font
fonction d’amortisseurs face à
ces variations et doivent organiser leur vie en fonction des
besoins des employeurs.
Le travail précaire progresse
sans aucun doute. Le nombre
d’emplois répertoriés pour 2016
indique les faits : le nombre de
nouveaux emplois créés qui sont
à temps partiel devance de loin
ceux à temps plein.2 De plus,
l’an passé les emplois temporaires ont augmenté de 2,7 pour
cent comparativement à seulement 1,8 pour cent de plus pour
les emplois permanents.3 Et
alors qu’on se représente le tra-
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vail précaire comme un emploi
du commerce de détail ou dans
la restauration, ces tendances
ne se limitent pas au secteur
privé des services. Le travail
précaire se propage dans toute
l’économie, à des secteurs qui
se distinguaient par des emplois stables, comme le secteur
manufacturier, le journalisme,
la programmation informatique
et l’ingénierie, la fonction publique, la recherche universitaire, les soins infirmiers, eh
oui, l’enseignement. En période
de baisse des effectifs, pratiquement tout enseignant qui a
fait ses débuts dans la profession au cours des dernières années éprouve personnellement
la frustration qu’occasionne le
travail temporaire, ou le stress
de ne pas savoir s’il aura encore
un poste à temps plein l’année
suivante.
Aussi, le travail précaire n’est
plus un phénomène de travail temporaire, mal rémunéré
et non syndiqué. La précarité
s’est plutôt étendue à ces emplois qui ont l’air « d’emplois
typiques », mais qui sont désormais effectués dans des
conditions d’incertitude croissante. Un plus grand nombre d’individus occupent à
présent des emplois, qui bien
qu’officiellement stables et permanents et même aux salaires
élevés, sont menacés de disparaître, soit en raison de compressions budgétaires, de restructuration du lieu de travail, de la
faillite de l’employeur ou d’une
crise économique. D’une cer/suite à la page 22
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/continued from page 20

ies about their future often find it more
difficult to engage in community life,
whether that is through volunteering,
engagement in sports or political activism, or even social time with friends
and family. The energies that could be
contributing to making our communities more vibrant are focused on getting,
keeping and managing work.
Lewchuk’s research through the Precarious Employment and Poverty in
Southern Ontario Project illustrates at
length the toll that precarious work is
taking on the lives of our families, friends
and fellow community members. The
stories these workers report are heartwrenching. For some, the shame, anxiety, and depression that come with not
having a “proper job” is overwhelming.

Fighting precarious work is also in
our own interest. First, insecure work
is a problem we ourselves are likely to
face, as our public sector employers
seek to save money. Second, the political support that we might expect from
members of the public when we seek
to defend our jobs, our working conditions, and the quality of services we provide may not always be there. If we are
an island of security in a growing sea of
precarity, it becomes difficult to expect
precarious workers to defend the kinds
of employment they’ve never seen nor
seem likely to experience themselves.
In that sense, the inequality that precarious work creates within our economy and society only makes our battles
more difficult.
1

Fighting precarious work

Those of us in the teaching profession who have secure jobs have a particular responsibility to fight precarious
employment. For one thing, if we care
about our students, we must care about
the kind of labour market they are entering. That means understanding how
and why employers and governments
have allowed precarious employment to
spread, and challenging the view
that workers are to blame for
their own poor job prospects. It also means that
our organizations must
place a high priority on
creating pathways into
secure employment for
the next generation of
teachers, and fighting
for public policies
that improve workers’ security and
incomes across the
entire economy.
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taine manière, de plus en plus d’entre
nous vivons aujourd’hui dans la précarité ou nous sommes susceptibles de nous
retrouver dans des situations précaires.
Vivre dans la précarité

Qu’entend-on par l’expression « vivre
dans la précarité »? Le travail précaire
a manifestement des répercussions
économiques et personnelles négatives
sur ceux qui cherchent à se forger une
vie. Pour beaucoup de jeunes gens accédant au marché du travail, le manque
de revenus permanents s’est traduit par
le report de l’accession à la propriété, la
remise à plus tard du mariage et des enfants et le fait de vivre à la maison avec
ses parents pendant plus longtemps. Des
revenus plus faibles ont provoqué une
épargne moins importante, des niveaux
d’endettement plus élevés et une consommation financée par l’endettement,
qui rend les individus plus susceptibles
à la perte d’emploi. Les conséquences
du travail instable sur les pensions,
qu’elles soient fournies par l’employeur
ou proviennent du Régime de pensions
du Canada, sont également graves et la
perspective d’avoir à financer sa propre
retraite pointe à l’horizon.
Vivre dans la précarité nous rend
également malades. Wayne Lewchuk
de la School of Labour Studies de McMaster University a démontré qu’il y a
des niveaux croissants de « pression de
l’emploi ». Autrement dit, il y a des effets négatifs sur la
santé et sur le bienêtre en raison de
l’incertitude concernant les modalités d’emploi
de chacun, ainsi
que du stress lié
au fait de trouver

et de garder un emploi, la nécessité d’être
toujours à la recherche d’un emploi.4 Les
personnes, qui occupent un travail précaire, auront nettement plus tendance à
souffrir d’une mauvaise santé mentale,
car elles vivent avec l’anxiété de savoir
si elles conserveront ou non leur travail,
pourront boucler leur budget et équilibrer toutes leurs responsabilités.5 Plusieurs perdent confiance et ont une mauvaise opinion d’elles-mêmes, car elles
s’estiment responsables de leur manque
de réussite sur le marché du travail.
La précarité a également des effets négatifs sur la collectivité. Ceux dont les
horaires de travail sont incertains, qui
occupent plusieurs emplois ou qui sont
inquiets de leur avenir, trouvent souvent
plus difficile de s’impliquer dans la vie
de la communauté, que ce soit par le
bénévolat, le sport ou l’activisme politique, ou simplement passer du temps
avec famille et amis. Le temps qui pourrait rendre plus dynamiques les communautés est passé à obtenir, garder et gérer
un travail.
La recherche menée par Wayne Lewchuk dans le cadre de Precarious Employment and Poverty in Southern Ontario
Project illustre les conséquences néfastes
que le travail précaire a sur les vies de nos
familles, amis et pairs dans la communauté. Les histoires que ces travailleurs
relatent sont déchirantes. Pour certains,
la honte, l’anxiété et la dépression découlant du fait de ne pas avoir un « véritable emploi » sont accablantes.
Combattre le travail précaire

Ceux d’entre nous exerçant le métier
d’enseignant et dont l’emploi est stable
avons une responsabilité particulière
de combattre l’emploi précaire. D’une
part, par souci des intérêts de nos élèves,
nous devons nous préoccuper du type
de marché du travail auquel ils accè-

...l’inégalité que le travail précaire crée au sein
de notre économie et de notre société ne fait
qu’accentuer la difficulté que nous éprouvons
dans nos luttes.
dent. Cela signifie comprendre comment et pourquoi les employeurs et les
gouvernements ont permis la prolifération de l’emploi précaire et remettre en
cause l’idée que les travailleurs sont responsables de leurs propres perspectives
d’emploi médiocres. D’autre part, cela
signifie que nos organisations doivent
accorder une priorité absolue à créer des
parcours menant à des emplois stables
pour la prochaine génération du personnel enseignant et à lutter en faveur
de politiques publiques améliorant la sécurité et les revenus des travailleurs dans
l’économie tout entière.
Combattre le travail précaire sert
également nos intérêts. Premièrement,
le travail précarisé est un problème auquel nous serons probablement confrontés, si nos employeurs du secteur
public cherchent à économiser de
l’argent. Deuxièmement, l’appui politique auquel nous pourrions nous attendre des membres du public lorsque
nous tentons de défendre nos emplois,
nos conditions de travail et la qualité des
services que nous offrons peut ne pas se
concrétiser. Si nous sommes un îlot de
sécurité au sein d’un océan de précarité,
il devient difficile de s’attendre à ce que
les travailleuses et travailleurs précaires
défendent le type d’emploi qu’ils n’ont
jamais eu ou qu’ils risquent de ne jamais
avoir. Ainsi, l’inégalité que le travail
précaire crée au sein de notre économie
et de notre société ne fait qu’accentuer
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la difficulté que nous éprouvons dans
nos luttes.
1
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GOING

BEYOND

GRIT

What’s grit got to do with it?
by Vanessa Woodacre
physiological and psychological difficulties later in life.
As an educator in a Section 23 Community, Caring and Treatment Classroom (CCTC), my quest to help students manage their stress led to me to
Paul Tough’s book, How Children Succeed: Grit, Curiosity and the Hidden
Power of Character. Tough is a New York
Times best-selling author, journalist and
Ted Talks contributor, and is also a producer and contributor for the acclaimed
public radio show, This American Life. In
addition to How Children Succeed, he is
the author of Whatever It Takes: Geoffrey
Canada’s Quest to Change Harlem and
America, and Helping Children Succeed.
I was able to ask Tough how we, as
educators, might use his books to inform
our practice. He explained what first
drew him to the topic of how to help students succeed, and why he remains dedicated to that goal.
“My first book, Whatever It Takes, grew
out of a New York Times Magazine article that I wrote about Geoffrey Canada,
the founder and leader of the Harlem
Children’s Zone. What first drew me to

Artwork: Kristina Ferorelli

“I knit so I don’t kill people,” reads a
bumper sticker affixed to the back of my
car. It’s not a literal statement, of course.
It simply means that I knit as a way to
de-stress. One of the many challenges
faced by educators is how to manage a
crushing workload and the stress it can
bring. Stress management is difficult
enough for a healthy adult, let alone a
child who was raised in a chaotic environment. Stress affects a child’s ability
to succeed at school and acquire noncognitive skills, which leads to decreased
cognitive success and, potentially, future
mental health issues.
According to the Ontario Provincial
Advocate, “mental illness may be the
biggest health problem facing Canadian children today. The estimated cost
for one person with a conduct disorder,
with no effective prevention and treatment services, is 1.5 million dollars.”
The proportion of children in Ontario
who are experiencing some form of mental illness is 15–21 per cent. The fact is
that students who have challenging early
home lives have difficulties gaining noncognitive skills that help them fend off
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“For adults with mental health illnesses,” the
report states, “70% report their illness began
in childhood or adolescence...”

Geoff was a simple question: What it
would take to help many more children
growing up in adversity to succeed? Reporting Whatever It Takes convinced me
that education is the single best answer
to that question. My work ever since has
been dedicated to trying to understand
how schools, family environments, and
a child’s own psychology can best interact to create a stable and secure path for
children from adversity to success.”
Tough’s definition of success reflects
a tenet that inspired many teachers to
join the profession in the first place.
“I want children to have choices and
opportunities. Right now, many children who grow up in adversity have
very limited opportunities when they
enter adulthood. Providing better support in childhood, both at home and
at school, can offer them more and
better options.”
There are some who will see the
introduction of “grit” or character as
nothing more than something old repackaged as something new. In the
early 1990s, Character Education was
a hot buzzword in Ontario. There are
many initiatives to help “students at
risk,” a designation largely synonymous
with “coming from challenging socioeconomic backgrounds.” Teachers are
so inundated with these governmentmandated initiatives that they have
come to view every new education fad
with healthy skepticism and an element of, “Why this, why now, will it
stick?” But with regard to the kinds of
ideas Paul Tough is exploring, the answer is emphatically, “Yes!” There are
three primary reasons for this. The first
is that this wave of research supports a

variety of evidence based interventions
that can be used to improve daily messages to our most challenged students.
The second is that research clearly links
non-cognitive skills acquisition to future success. And the third is that we’ve
gone significantly beyond “grit” in our
thinking about non-cognitive skills.
ACE (Adverse Childhood Experiences)
+ stress = students in need
Tough explores the interconnected
continuum of success in the life of
a student. For instance, when looking at why students don’t successfully complete college or university, it
wasn’t performance on standardized
test scores, but rather GPA that was a
better indicator of whether a student
would be successful in a post-secondary environment. A favourable GPA
relies heavily on students having noncognitive skills, which ultimately help
them achieve academic longevity and
success. Psychologists have identified
some of the non-cognitive skills as Grit,
Self-Control, Zest, Social Intelligence,
Gratitude, Optimism and Curiosity.
Educators need to focus on all of the
non-cognitive skills, not just “grit”
or resilience.
It’s important to note that Paul
Tough’s research, although mostly
American, is certainly relevant in a
Canadian context. Asked if these ideas
and results would apply to education
systems in Ontario, or even in Indigenous communities where students have
a 42 per cent graduation rate, Tough
said, “Absolutely. The neurobiological
research that I write about in my books
makes clear that the forces that have
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the biggest impact on children’s development aren’t bound by geography.
Children are shaped by the interactions
they have with their immediate environment—in the home, the neighborhood, and the classroom. Those influences transcend national borders.”
Research about mothering also transcends national boundaries. In research
that studied rats and their young, it
was demonstrated that it’s not a question of “nature vs. nurture,” but rather
a combination of both that affects the
future success of offspring. In very
simple terms, the offspring of mother
rats that licked their young were considerably less anxious when confronted
with challenges than the offspring of
mothers who did not lick or interact
with their young. A secure parent attachment clearly provided the baby
rats with a measure of inoculation
against stress.
Numerous studies provide evidence
that a secure parent attachment and
an interactive-rich environment help
children face life’s challenges. Angela
Duckworth, an educational researcher
from the University of Pennsylvania,
was instrumental in putting “grit” on
the map in an educational context. She
co-developed a “grit scale” and defined
“grit” as perseverance in one’s efforts to
achieve long term goals. If we were to
use Duckworth’s grit scale for comparison purposes, we might find a correlation between higher grit scores and a
secure parent attachment.
Targeting non-cognitive skills and
helping students acquire them has a
more lasting effect on future student
success than targeting cognitive skills
alone. When students hit a set-back,
they should be able to hear the feedback and move beyond it. It is important to note that even students from
less challenging economic backgrounds
often have difficulty “bouncing back.”
Educators have seen, with the advent of
“helicopter parenting,” that many students have difficulty dealing with setbacks. Ignore a plant and it will wither
and die, over-water and it will drown.
In 2011, the Provincial Advocate for
Children and Youth issued a “State-

ment on Child and Youth Mental
Health in Ontario.” The report covers
the “interaction of risk issues and the
development of complex needs,” and
provides in-depth analysis of a study
known as the Adverse Childhood Experiences (ACE) Study, which was conducted by the Centers for Disease Control and Prevention in the United States
in the 1990s. The study collected data
from a vast sampling of over 17,000
people, and found that children who
had endured a larger number of adverse
childhood experiences were at increased
risk for mental health issues, premature
death, heart attacks, and other health
and behavioral issues.
The Provincial Advocate’s report examines the various types of chaos children might experience, including abuse
(emotional, physical, sexual), neglect
(emotional, physical) and household
dysfunction (domestic abuse, substance
abuse, mental illness and parental separation/divorce). All of these contribute
to creation of significant stress in children, and undermine the capacity to
build character.
“For adults with mental health illnesses,” the report states, “70% report their illness began in childhood
or adolescence. While some of these
illnesses have biological roots, many
are reactions to negative experiences
in their environments. In fact, groups
of children who have been identified
as particularly vulnerable to mental
health issues include children who have
been abused or are suffering the effects
of trauma. This includes aboriginal
children growing up in communities
that are isolated, largely disconnected
from the mainstream service system
and overwhelmed by the level of abject poverty that exists nowhere else in
the province.”
Or, as Paul Tough writes in Helping
Children Succeed, “The actual physical effects of childhood adversity [are]
written on your body, deep under
your skin.”
This certainly underscores how important it is, for schools and educators
to pay attention to adverse childhood
experiences and how they affect chil-

dren’s stress responses and non-cognitive skill acquisition. “Don’t mistake
trauma for resilience.” –Office of the
Children’s Advocate, Manitoba
Caring adult + school = ingredients
for a good outcome
As adolescence emerges, the impact
of years of early trauma start to become
very clear in the classroom. There are
some very real and practical solutions
to deal with this. We need to disarm
a student’s fear of failure by teaching
them it’s not the “f ” word, but an opportunity to learn and improve. We
need to find ways of building “failureresilient” students, by looking at case
studies of how other schools and districts are achieving success with their
students at risk.
Incorporating non-cognitive skills is
about integrating them within a daily
framework. It’s more than slogans on a
poster. Self-regulation is an important
non-cognitive trait that helps you think
before you act. Some schools in Ontario
have introduced mindfulness programs
through the use of yoga and meditation to increase students’ awareness of
their bodies, themselves and their surroundings. As a Community, Caring
and Treatment Classroom teacher, I
asked myself how I could incorporate
non-cognitive skill-building into my
daily practice. I offered my students the
opportunity to do yoga and meditation. These are students with high ACE
scores who lead the very chaotic lives
that Paul Tough writes about. The next
week they asked if we could do it again.
The students worked harder, better after each session. We also spent a great
deal of time in nature, planting with
our hands in dirt, a form of moving
meditation. And I discovered that this
often provided a safe place for students
to talk. For me, this illustrated another
point made by the Provincial Advocate’s report: “Despite their increased
psychological vulnerability...the majority of children who experience a traumatic life event recover in the environment of a safe and secure relationship
with consistent caregivers.”
Our role in these cases of deep trau27 education forum
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ma may be to simply make school less
scary for our kids.
Recently, I sat down with a student
to ask their thoughts about what we, as
educators, could do. She explained that
it was her chaotic personal life that interfered with her school life and that,
overall, she simply had no one to share
with. Simply having access to someone
who would listen was the ladder that
helped this student over some of her
life’s hurdles.
We can build character capacity in
partnership with home, community
and school. Programs that target intensive positive parenting approaches and
home visits can serve as interventions
that help at home and in the community. And in the classroom, we need to
convey very specific kinds of messages.
According to Camille Farrington, a researcher with the University of Chicago
Consortium on School Research, we
can help students learn how to persevere by instilling four key assumptions
into the minds of our students:
1. I belong in this academic
community
2. My ability and competence grow
with my effort
3. I can succeed at this
4. This work has value for me.
Effective teachers, considerate discipline, innovative policy changes and
integrated non-cognitive curriculum
are all a part of a long term solution.
We can create an environment that will
build character capacity and intrinsically, rather than extrinsically, motivate
our students. Find an intervention that
works and if it doesn’t—try, try again.
As educators, we are familiar with the
tools of our trade, and the addition of
non-cognitive skill acquisition as an
important new tool should be a priority. The future of our most at-risk
students depends on educators understanding what those students bring to
school and how it affects them.
Vanessa Woodacre is a member
of District 14, Kawartha Pine Ridge,
teaching Learning and Life Skills,
CCTC (ANNEX), foods and fashion.

Three brothers from
Syria—Jikar, Ahmed
and Mohammed
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Twenty sets of eyes are intently trained
on Pia Jamal as she stands in front of her
class. The men and women lean in as
she speaks.
“How do you dress your children for
winter when it’s cold outside?” she asks.
“Wear a hat!” calls out one.
“Scarf,” says another.
“And mittens,” says a woman proudly,
carefully enunciating each syllable.
“Boots,” says a young man.
“What kind of boots?” Pia asks slowly. “Nice boots?”
“No, not nice boots,” says another
woman shaking her head, “Winter
boots.”
“Waterproof!” a young man says
seriously.
“Good! Yes! Waterproof boots are
best in the winter,” encourages Pia and
then asks him, “What does waterproof
mean?”
“It means that water cannot…,” he
falters, “It means water cannot….” He
looks. His lips move as he silently runs
through his personal stock of newlylearned English words. His classmates
study him closely.
“Cannot get in,” he says finally. “Waterproof means water cannot get in.”
His classmates smile and nod. The
biggest smile is on Pia’s face. Her stu-

dents, each one a recent refugee, are
learning. Each is in her class to face
their greatest challenge since arriving in
Canada: learning English.
“We’re mostly women,” says Pia
Jamal, President of OSSTF/FEESO
District 24, Waterloo’s Adult Educators
& Instructors and Childcare Workers
(AEICW), “and that’s not really a surprise considering our history.” She goes
on to explain how the teaching of English to newcomers, both immigrants and
refugees, has its roots in the basements
of local churches. “Women have always
been a big part of helping newcomers
settle, but teaching them English has
always been the most important part of
that transition.”
Pia is one of 40 adult educators and
instructors employed by the Waterloo
Catholic District School Board at three
larger separate sites and many smaller
ones. All of them have their Teachers of
English as a Second Language (TESL)
certification. The board also employs
around 15 childcare workers who care
for the adult students’ children while
they are in class. Some of these English
classes are federally sponsored through
the Language Instruction for Newcomers to Canada (LINC) program and
funded by Immigration, Refugees and
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Citizenship Canada (IRCC).
“Pia is good teacher.”
I’m sitting across from Riyad and
Hamida Hejjo. “But learning English
is crazy.”
Riyad and Hamida fled their home
in Aleppo where Riyad worked as an
industrial electrician. With their three
children, they considered themselves
lucky to have found their way to Canada.
“War. Bombs,” says Hamida shaking her head; she still has family living
in Aleppo. When she first arrived in
Canada she made a common mistake
for newcomers. With her new cellphone
she racked up a giant phone bill making
desperate calls to her family in Aleppo.
“Now we use WhatsApp,” she says
smiling wryly, referring to the much
more affordable digital messaging service.
When I ask what they have learned in
class she lists off, “Banking, library, doctor, and…oh, reading label for medicine,
very important.” Riyad and Hamida attend English class every morning and
then return home to do chores.
Their two older children have settled
in local schools and their youngest attends daycare in this building. The oldest is interested in computers, the middle child loves art and drawing.
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by Randy Banderob

“Canada is good for kids,” says Hamida. “The dream is here.”
Paola has just dropped off her daughter at one of the two daycares at the St.
Louis Adult Learning Centre. She is shy
to answer questions at first, apologizing
for her difficulty with English. However,
when I ask her about her instructor, she
quickly describes her.
“My teacher Pat,” she says, “she is the
best teacher. She teaches us English and
she teaches us what is good and not good
to do in Canada.” Paola goes on to explain that the cultural learning that goes
on in her class is almost as important
as learning the language. She describes
how her classmates are from many different countries and how they each have
different customs.
“Pat is very respectful. She teaches us
to accept each other’s ideas and to be
respectful when giving your opinion,”
she explains.
But it is learning English that is imperative for Paola. An immigrant from
Colombia, she followed her husband to
Canada when they no longer felt safe
there. Trained as an industrial engineer
and employed as a jewelry designer,
Paola knows that her prospects for work

in Canada are slim until she can improve
her English.
“Nothing is easy, but when you work
hard in Canada anything is possible,”
she says. “I will take classes to improve
my English, get a job and own my
own business.” She and her husband
have begun to purchase the tools Paola
will need to fashion jewelry and she
has already begun to look into possible
rental space for the project. One day
she hopes to volunteer helping other
new Canadians with her financial and
business knowledge.
“Life is better for us now, but not because of getting a better job. It is because
my husband is getting more hours at
work. We will continue learning and improving English and looking for better
opportunities. When we get better jobs,
we can improve our level of life, but it
is step by step. Now we are in a better
apartment, we bought a car, and we
can buy different things for our daughter and ourselves too. It takes time and
much effort.”
Until then, Paola and her daughter
together will continue coming to the St.
Louis Learning Centre because, as she
emphatically states, “I could not come
30 education forum
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to English class without the daycare.”
Lisa Erickson pulls out two tiny chairs
and indicates for me to sit.
“These are the largest chairs we have,”
she apologizes. Knees cracking, we sit
down at an equally tiny table as two
other childcare workers rush around
us to prepare the daycare before the
children arrive.
Lisa is an Early Childhood Educator (ECE) and has worked here for six
years, caring for the children of parents
taking English classes in the building.
Having worked in a more traditional
daycare before, she can easily describe
how differently the children of refugees
experience daycare.
“Initially it is not uncommon for the
children to have a high level of separation
anxiety. Most have been kept very close
in the safety of their family before coming here and may not have had many opportunities to play with other children,”
she explains. “Many of them need encouragement to develop self-confidence
in a group setting, master self-help skills,
and learn how to problem solve. Believe
it or not, some even need to learn how to
play, as they may not have had exposure
to the many types of materials we have

available at the centre.”
“We had one little guy who patrolled
the daycare with a toy walkie-talkie in
one hand. He walked around the perimeter of the room directing other children
in a loud and firm voice. You can only
imagine what he had witnessed in his life
that to have developed this tough outward appearance. By the end of the year
he had become a little boy who loved
to draw and always entered the room
with a big smile on his face. It was an
amazing transformation.”
Parents also face daycare challenges as
most have never left their children in the
care of others.
“We have to build that extra layer of
trust and respect with the parents,” says
Lisa. “They need to know that even the
smallest request they make for their children will be followed through on. They
need to know that their children will
be safe with us and that they’re dressed
warmly for cold outings.”
Having a daycare in the same building
where the parents are studying is essential. Lisa shares that throughout the day
it is not unusual to see a parent’s head fill
the small window of the daycare’s door
as they reassure themselves that their
child is safe.
.....
As an adult instructor Patricia Maya
puts her students’ emotional needs first.
“I’ve had some students cry,” She says,
“They tell me, ‘I used be a doctor in my
country and now I have trouble learning
even little English words!’”

“Sometimes I have to be a mother to
my students,” she continues, “I need to
provide them with a supportive atmosphere. I need to let them know that it
is okay to make mistakes. My goal is to
make my classroom a place where they
can forget their troubles, laugh, and feel
safe. Learning English sometimes seems
like a bonus.”
Patricia goes on to explain their assessment system. The school operates on
Canadian Language Benchmarks which
measures students’ skills of listening
(comprehension), speaking (language),
writing and reading English. There are
12 levels with task-based lessons and
Portfolio-Based Language Assessments.
For a specific job, an employer will require that the applicant achieve a specific
minimum level in each of the four areas.
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“Without us and this program,
they can’t get into the workforce,”
Patricia summarizes.
While for most of these students the
learning of English is a step toward
their ultimate goal of finding a job, it
also presents a dilemma. Students learn
English so they can get a job and make
money; the longer they study and the
better their English gets, the better the
chance at a higher-paying job. But at
some point each must decide when their
English is good enough or when the
need for a job is too urgent.
“Essentially some of these students
are faced with sacrificing their English
skills in order to start making money,”
says Patricia.
.....
Their students call Pia and Pat,
“teacher” but they and their colleagues are
considered instructors, not teachers, and
their pay and working conditions reflect
this. Despite all being TESL-trained, instructors are paid between $30 and $40
an hour. With a full workload of 5.5
hours, most full-time instructors earn
less than $40,000 a year. Childcare workers earn substantially less, with certified
registered ECEs making close to $20 an
hours and others receiving barely above
minimum wage.
Across the province, both instructors
and childcare workers have shockingly
little prep time when compared to teachers. Many do not have access to health
benefits or LTD. Considering the essen-

tial service provided by these (mostly)
women, their compensation and working conditions are not commensurate
with the good work they do.
As Canada continues to open itself to
the world’s most desperate and unfortunate, it is those like Pia, Pat and Lisa
who help transform their dreams of a
new prosperous life into reality.
.....
“Every day, all the time, I search online and on TV about Syria,” Mohammed leans over the table and looks directly at me, “Our parents and sister are
still in Syria.” His two brothers, Jikar
and Ahmed nod as they let Mohammed
tell their story. He is their oldest broth-

er and his English
is better.
They left rich lives
behind in their Kurdish village outside of
Aleppo just south of
the Turkish border.
“We had cars. We
had apartments. We
had
good-paying
jobs,” says Mohammed. “I was an electrician,” he says then points to each
brother, “Jikar worked with tiles and
Ahmed worked with cars.”
But the war in Syria put all their families in danger. By the time they left for

Turkey, their village no longer had any
doctors or nurses. He tells of months of
paperwork and phone calls to the UN
until he was able to arrange his and his
brothers’ and their families’ move to
Canada. Now, like all the students here,
they see learning English and finding a
job to be their two biggest challenges.
“Benchmarks are very important to
employers,” says Mohammed. He understands that his English must improve
so that he can apply for his electrician’s
license in Ontario.
“If I get a good-paying job, everything
around me will be changed. I can plan
for the future. I can buy a house, a car
and help my family back home. I can
improve the life for all of my family,” he
says. But Mohammed also looks further
into his future, “I’d like to travel to get
to know more about the provinces of
Canada and the people of Canada and
the government. I want to learn more
about my new country.”
When asked, his brothers also say they
would like to each buy a house for their
family. “But in a different neighbourhood than Mohammed’s,” jokes Jikar.
It’s a light moment in a serious interview
as the talk turns to the topic of their children and how they must (and are) adapting to life in Canada.
Mohammed reminds me that it is
his children and his nieces and nephews that are the reason he and Jikar and Ahmed and their wives are all
in Canada.
“We came for our children’s safety,” he
says. “There is no other reason.”
Randy Banderob is an Executive Assistant in the Educational Services Department at Provincial Office.
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Beyond the classroom by Ronda Allan

Canada 150 youth initiative:
Contemporary Indigenous art

V

isual Arts is one topic that has had much success in grabbing the attention of students and
people in general. The vast array of artistic media
used to display a story or thought process in a
visual way can be very intriguing. That appeal
may be through an attractive colour palette, an
emotional connection or just an awe of how a
method is achieved.
In addition to a visual interest, another way
that can get students more involved is being able
to add their own stamp on a creation. That is
why the youth workshops being offered at the
MacLaren Art Centre are a worthwhile venture.

The workshops will be very beneficial for students
and are worthy of encouraging participation.
In celebration of Canada’s 150th birthday, the
MacLaren Art Centre in Barrie, will be offering a
special youth initiative made possible by a grant
from the Community Fund. In partnership with
the Barrie Native Friendship Centre and Beausoleil First Nation Springwater Park, the gallery will
offer an innovative youth program this spring focusing on contemporary Indigenous art.
A Saturday program will be offered for youth
between the ages of 14 to 18 to participate in
a series of six free workshops led by contempo-

(Left) Clayton Samuel King
(Waab Shki Makoons, New Little
White Bear), “G’chi Manidoo
Giizis (Big Spirit Moon)”, 2016,
acrylic on canvas, 51 x 64 cm.
Courtesy of Barrie Native Friendship Centre
(Lower left) Tour of “past now”
at the MacLaren led by contemporary Indigenous artist Luke
Parnell, 2011

Photos: Courtesy of the MacLaren Art Centre

(Lower right) MacLaren Youth
workshop with contemporary Indigenous artist Melissa General,
2016
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rary Indigenous artists and curators. This
couldn’t be better timing with two of its
upcoming exhibitions opening this spring,
Arthur Shilling: Final Works (renowned
Anishinaabe artist from Rama, Ontario)
and Call to Action #83 (Reconciliation
Project bringing together eight Indigenous and eight non-Indigenous Simcoe
County artists).
The goal of this program is for youth
(Indigenous and non-Indigenous) to create art under the guidance of contemporary
Indigenous artists exploring a number of
relevant themes pertaining to Indigenous
visual culture, values and myths. The objectives of this special initiative are to foster the artistic development of youth and
to nurture their understanding of contemporary Indigenous visual culture through
discussions, workshops and exhibition programming. Youth will be engaged in discussion with
each contributor, experience a hands-on visual
arts workshop and, with their families, have the
opportunity to engage with guest curators and
artists that includes exhibition and collection
tours. Other outcomes include a series of handson workshops informed by this project and developed for the MacLaren studio program in the
schools, and an educational kit on contemporary Canadian Indigenous art with curriculum
links to visual art, history and social studies.
The weekly program runs every Saturday
from March 25–May 6, 2017 at the MacLaren
Art Centre. Spots will be filled on a first-comefirst-serve basis. To register for the youth workshops or to find out more on the Canada 150
Youth initiative, call Christina Mancuso, Education Officer, at 705-721-9696 ext. 234 or email
christina@maclarenart.com.
Gallery hours for the MacLaren Art Centre,
in Barrie are Monday to Friday 10 a.m.–5 p.m.,
Wednesday 10 a.m.–7 p.m., Saturday and Sunday 10 a.m.–4 p.m., closed Statutory Holidays.
For all other information on the MacLaren
Art Centre, visit maclarenart.com.

(Upper) Arthur Shilling, “Ojibway Dreams (Young
Girl in Dream)”, ca. 1984, oil on board, 76 x 102 cm.
© Estate of Arthur Shilling. Photo: Michael Cullen,
TPG Digital Arts, Toronto
(Lower) Arthur Shilling, “Ojibway Dreams (Selfportrait)”, ca. 1985, oil on board, 152 x 103 cm. ©
Estate of Arthur Shilling. Photo: Michael Cullen,
TPG Digital Arts, Toronto
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Top picks
Reviews

Creative, Successful, Dyslexic: 23
High Achievers Share Their Stories
By Margaret Rooke
Jessica Kingsley Publishers (Sept.
3 2015)
240 pages, $19.95
Reviewed by Wayne McFarlane

Being someone who has dyslexia, I have
always wanted a famous celebrity to
write a book about how they became
successful even though they have dyslexia. Margaret Rooke has put together
a book entitled Creative, Successful, Dyslexic: 23 High Achievers Share Their Stories, and it’s 23 times better than what I
wanted. She has collected 23 memoirs
written by successful British celebrities
who all have dyslexia.
Really, it is 24 memoirs if you include
the foreword written by Mollie King,
who is a member of the very successful
singing group ‘The Saturdays.’ She hated the amount of time spent on homework, and writes about how she was
laughed at when she said she wanted
to be a singer. People with dyslexia are
often seen as low achievers, but Mollie
got the last laugh here and all the way
to the bank.
In the presenting memoirs, we find
23 points of view of what it is to have
dyslexia. What it is like to not be able to
read and write as well as those around
you. We learn how dyslexia effects people in different ways. We find out about
their struggles for success. For many of
these celebrities, school was not a place
of growth and achievement. Wealthy

businessmen Sir Richard Branson and
Theo Paphitis are included in the book’s
nine celebrities who quit or were pushed
out of school before the age of 17.
These memoirs also pointed out what
these people found really helpful. The
reoccurring theme that comes through,
is that many of them had someone who
did their best at understanding and supporting them.
As teachers and educators we need
to have a good understanding of what
our students with dyslexia experience.
Margaret Rooke’s book give us many
insights into understanding many of
these experiences.
Wayne McFarlane is a LSS teacher at
Cobourg Collegiate Institute in District
14, Kawartha Pine Ridge.

Unfinished Business: Women Men
Work Family Stress, Pain, and
Illness
By Anne-Marie Slaughter
Random House Trade Paperbacks
368 pages, Paperback $21.00 |
Ebook $13.99
Reviewed by Nanci Henderson

In her 2015 book Unfinished Business:
Women, Men, Work, and Family, Anne
Marie Slaughter expands upon her hotly debated 2012 article in The Atlantic,
“Why Women Still Can’t Have it All.”
Slaughter was a woman on the fast
track who took a leave from her tenured
position at Princeton to become the first
female director of policy planning at the
US State Department. She broke glass
ceilings. She theoretically “had it all,”
36 education forum

winter 2017

with two healthy children who were
in school, a supportive husband who
was the primary caregiver, and a rising,
high-profile political career that led her
into high-level policy work. She left it
early when issues with her child forced
the decision to put family needs ahead
of her political career.
Within her first hundred pages,
Slaughter moves beyond basic gender
politics. She rightly asserts that until
society values care and caregiving, supports and accommodates it, and starts
paying the true costs associated with it,
equality for men and women will not
happen. Obviously, this seemingly radical notion has significant implications
for those of us working in education,
the ultimate caregiving sector!
Slaughter explains that executives
often make high-level decisions about
leadership candidates, opportunities,
mentoring, and succession planning
behind closed doors. Women can still
be taken seriously as “contenders” after
having one child, but the onus is on
them to ensure that their new caregiving role does not appear to interfere
with their job performance. After a
woman has a second child, many advancement opportunities disappear because it’s assumed that she will struggle
to juggle family and work. For men who
would like to exercise non-traditional
pathways, like taking parental leave or
becoming the primary caregiver, the
stigma associated with doing so can instantly lead to a pre-child rising star’s
light flickering out and falling off the
opportunity fast track.
What is Slaughter’s remedy for all of
this? She says we need to shift out of the
1950s paradigm of work and life, with
its countless assumptions about the
ideal worker, into a more flexible understanding of work. Ultimately, workers
and managers need to decide, separately
and in consultation, how to create an
environment that allows everyone to fit
care and career together in a mutually
beneficial manner. That sounds like collective bargaining to me.
If you want to be infuriated, affirmed,
and inspired, read this book. Then, determine how you can affect change in

your particular role and start laying the
groundwork for negotiations!
Nanci Henderson is a teacher in District 24, Waterloo and is a member of
the provincial Communications/Political Action Committee.

Boiling Point: Government Neglect,
Corporate Abuse, and Canada’s
Water Crisis
By Maude Barlow
ECW Press
312 pages, Paperback $19.95 |
Kindle $10.80
Reviewed by Diane Ballantyne

“Maude Barlow is one of the planet’s
greatest water defenders.” - Naomi Klein
While you may not know who
Maude Barlow is, you may want to find
out. The author of Boiling Point: Government Neglect, Corporate Abuse, and
Canada’s Water Crisis is also the author
of 17 previous books, Chairs the Council of Canadians and was the first Senior
Advisor on water to the Secretary General of the United Nations, leading the
campaign to have water recognized as a
human right.
If you care about our planet, wonder
about the environmental damage done
under our previous federal government
or question the true commitment to Indigenous people under Prime Minister
Trudeau, this book is time well spent.
A sweeping compendium, it is up-tothe-minute covering the latest legislative
battles while itemizing government inaction and neglect. Its vast coverage of
water protection deconstructs the Ca-

nadian mythology of abundance. Many
have heard Canada has 20 per cent of
the Earth’s fresh water, but Barlow recalibrates this perspective. Most of this
is unusable or inaccessible and in actual fact, “...our renewable fresh water
only equals the volume of Lake Huron...2.6% of world’s total for 90% of
Canadians who live along the US border.” Sobering.
“On World Water Day 2015, the UN
reported that demand for water will increase by 55% over the next 15 years.” A
chilling introduction.
Turn the page: “In China, over half
the rivers have disappeared in just 25
years.” What?!
And then: “Corporations are eyeing
Canada’s water, setting up bottled water operations and bidding to run water
services on a for-profit basis.” That last
quote hit me where I live, literally.
Nestle recently purchased the Middlebrook Road property in Centre Wellington (Elora). They have applied for
a permit to extract 1.6 million litres of
water PER DAY. Boiling Point lays out
clearly why this should NOT happen.
Barlow notes in her closing words,
“Future generations have the same right
to breathe clean air and drink clean water. Much rests with what we do now.”
And what we must do now is educate
ourselves and take action.
Diane Ballantyne, M.Ed is a history
and social science teacher at Centre
Wellington District High School in District 18, Upper Grand.
Examining Issues of Social Justice:
My World, My Change!
By Robyn Ecclestone and Sarah
Hill
Toronto Star Classroom
Connection
23 pages, $29.99
Reviewed by Beth Wallace

Toronto Star’s Classroom Connection Resource Examining Issues of Social Justice: My World, My Change!, by
Robyn Ecclestone and Sarah Hill, is an
engaging resource. It is a series of short
activities designed to make students,
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Grades 6–10, think about various inequalities around the world. Some
topics include: the environment, equity, and the examination of different
perspectives. The resource uses a combination of articles, videos, stories and
graphics to get the students to examine
what is going on in the world, what they
think about it and what can they do
about it. As well, it includes a culminating activity at the end.
This summer, during my civics summer school class, I had a chance to use
it. This resource comes in the form of
a workbook, but I would not give it to
the students to do straight through. Instead, I found it really helpful to break
it up and do small amounts throughout
the whole course. I made a PowerPoint
with all of the video links on it and each
day, we spent 10–15 minutes going over
one or two of the activities. I found it
to be a really good way to start the lesson, get the students thinking and get
the conversation going. Other teachers
piloted it with me, and they really liked
the conversations that sparked from the
prompts provided. Overall, students
were engaged, and thinking critically
about various social justice issues.
The resource can be purchased at
starstore.ca/products/social-justicemy-world-my-change and a sample
can be found at: cdn.shopify.com/s/
files/1/0163/3130/files/Social_Justice_
Sample_Pages_Student_Activity_and_
Teacher_Guide.pdf
Beth Wallace is a teacher in District
25, Ottawa-Carleton and is Vice Chair
of OSSTF/FEESO Human Rights
Committee.

Events

Conferences,
PD opportunities and
other items of interest
March 30–31, 2017
Autism Awareness Centre Ottawa
Conference
Shaw Centre, Ottawa

Interoception: The Eighth Sensory System
presented by Kelly Mahler and The Science of Making Friends and Handling Peer
Rejection for Teens and Young Adults with
ASD: The UCLA PEERS® Program presented by Ruth Ellingson. Learn practical
skills that can be immediately implemented into existing curriculum and training
programs. For more information go to
www.autismawarenesscentre.com.
April 11–12, 2017
7th Annual Summit on Education
Technology
Toronto Marriott Downtown,
Toronto, ON

This event provides actionable strategies for developing creative and engaged students and highlights the
year’s newest and leading-edge innovations. Attendees will learn about the
most innovative education technology
and trends to optimize student learning. For more information, please visit
www.educationtechnologysummit.com.
April 12, 2017
Seventh Annual Collaborative State
of Mind Conference
Mississauga Grand,
Mississauga, ON

The Collaborative State of Mind Conference is an annual professional development opportunity for educators and
community agencies focusing on youth
mental health. The conference, featuring
a dynamic line-up of speakers and presenters, is hosted by Peel Children and
Youth Initiative (PCYI) in collaboration with 10 partner agencies. For more
information, visit: pcyi.org/our-work/
collaborative-state-of-mind.

April 20–22, 2017
CIAAA Athletic Directors and School
Coaching Conference
Sheraton Centre, Toronto ON

OFSAA is hosting the 2017 Canadian
Athletic Administrators Association
(CIAAA) Athletic Directors and School
Coaching Conference! This conference is
a great professional development opportunity for new, experienced and aspiring
athletic directors, and teacher-coaches.
The conference will feature leadership
training program courses, athletic director workshops, coaching workshops, a
keynote address, conference luncheon,
vendor trade show and several social
functions. For more information and to
register, visit: www.ciaaa.ca.
April 23–25, 2017
Going Beyond...Expanding Futures
The Westin Prince, Toronto

The Ontario Cooperative Education
Association will be hosting their annual spring conference in Toronto
this April. For more information visit:
www.ocea.on.ca.
June 2, 2017
Address Inequity in Canada through
Early Childhood Education
Ontario Institute for Studies in
Education (OISE), Toronto ON

The Summer Institute is an annual collaboration between the School of Early
Childhood at George Brown College
and the Atkinson Centre for Society
and Child Development at the Ontario
Institute for Studies in Education/University of Toronto. The theme for the
14th annual Summer Institute is “Addressing Inequality in Canada through
Early Childhood Education.” This year’s
institute will feature sessions that allow for extended, informed dialogue
about ECEC finance, policy, practice
and research and its role in promoting—or subverting—equity. For more
information, visit www.oise.utoronto.ca/
atkinson/Events.
June 4–6, 2017
2017 ECNO Conference
Nottawasga Inn, Alliston, ON
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puting Network of Ontario’s conference
opens Monday March 6. The theme of
this year’s Conference, “Make IT Happen, Make IT Matter” supports and
underpins the journey towards defining
21st Century Competencies for Ontario. In addition to developing student’s
technological skills, technology-enabled
teaching and learning practices play a
significant role in supporting the development of the full range of 21st century
competencies such as digital citizenship,
communication, critical thinking and
collaboration. For more information
visit: www.ecnoconference.com.
October 13–15, 2017
47th Annual CODE Conference
Deerhust Resort, Huntsville, ON

The theme for this year’s Council of Drama and Dance Educator’s conference is
“Claim Your Voice.” The conference will
celebrate the diverse voices that make up
our drama and dance community. One of
the many strengths of dance and drama is
the potential to allow students to explore
a variety of perspectives and embody new
ideas and concepts. As drama and dance
educators we need to provide students
with opportunities to experiment with
various roles, use drama and dance as a vehicle to explore a variety of perspectives,
and claim their voice through the roles
they embody and the movements they
create. For more information, please visit
www.codeconferences.ca.
November 26–27, 2017
Higher Education Summit
Sheraton Centre, Toronto, ON

Hosted by Colleges Ontario, the Higher
Education Summit explores the major
issues of the day and the challenges facing educators, governments, business
leaders and others. Highlights include
featured remarks from world-renowned
leaders and educators, and networking opportunities at the most senior
level. This year’s featured speaker will
be Daniel H. Pink, one of the world’s
leading business thinkers and the author of five best-selling books about
work, management, and behavioral science. For more information, please visit
www.highereducationsummit.ca.

Education
pays off.

Want to get ahead? Take the first step with the Financial Kickstart Challenge.
It assesses where you are and helps set a course with educator-specific tips,
tools and resources to get you where you want to go. It’s quick and easy.

Take the Financial Kickstart Challenge today at
educatorskickstart.ca

Exclusive
to
educators

Receive a $25 Amazon.ca Gift Certificate*
when you get an auto or home insurance quote from OTIP.

Insurance renewing soon?
Receive a $25 Amazon.ca Gift Card*

when you get an auto or home insurance quote.

Use
Promo Code:

Amazon

Call 1-844-231-6847
or visit www.otip.com/OSSTF-Amazon

*Restrictions apply. See details. $25 Amazon.ca gift certificate offer applies only when you complete an online auto or home insurance quote
from OTIP, enter the promotional code: Amazon, choose “I’m Interested” or “Let’s Talk” and speak with an OTIP broker on the telephone to
confirm your quote. Maximum of one $25 Amazon.ca gift card per household. Must be a resident of Ontario and a member of the education
community. To be eligible for this promotion, a member of the household must not have received a physical or electronic gift card or gift
certificate for completing an auto or home insurance quote within the last six months. Offer only valid on quotes for policies expiring in the
next 60 days. Please allow five business days for email delivery of gift certificate. A valid email must be provided in order to receive your gift
certificate. This offer expires May 31, 2017. *Amazon.ca is not a sponsor of this promotion. Amazon.ca Gift Cards (“GCs”) are redeemable
only for eligible products on Amazon.ca. Return policies for products are available on Amazon.ca. Except as required by law, GCs cannot
be reloaded, resold, transferred for value, redeemed for cash or applied to any other account. To view a GC balance or for more information
about your GC, visit “Your Account” on Amazon.ca or contact us at www.amazon.ca/contact-us. GCs cannot be used to purchase other
GCs. Amazon is not responsible if a GC is lost, stolen, destroyed or used without permission. For complete terms and conditions, see
www.amazon.ca/gc-legal. GCs are issued by Amazon.com.ca, Inc., a Delaware corporation. All Amazon ®, ™ & © are IP of Amazon.com,
Inc. or its affiliates. No expiration date or service fees.

